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ABSTRACT 

 

This work focuses on the design and development of culture-bound reading 

material out of the translation of the adapted version of the literature work 

“Cumanda” by Juan Leon Mera. The target audience are 6th grade students 

with an A2-B1 level of English in the EFL classrooms.  The project incorporates 

cultural relevance into language instruction by using literature that represents 

the students’ heritage. The main goal was to contribute to higher levels of 

students’ engagement, comprehension and critical thinking through their 

exposure to culture-bound reading material with post reading activities that 

were developed around the translated version of “Cumanda”. The results of 

the survey applied show that the incorporation of “Cumanda” could 

considerably improve students’ motivation and reading comprehension skills 

by exposure to contextually relevant material. The adaptation of the text to suit 

students’ language proficiency facilitates better understanding and retention of 

concepts. Furthermore, the activities encourage the development of critical 

thinking by allowing students to express their reflections on the story. The 

study recommends continued use of adapted literary works to support 

language learning in culturally meaningful ways. 

 

 

Key Words: Cumanda, Reading comprehension, Critical thinking, Cultural 

relevance, EFL (English as a Foreign Language).



2 
 

 

 

 

 

1.1 JUSTIFICATION 

This research project is beneficial for EFL educators and translators because 

it gives insights into the importance of creating and using new types of literary 

works in the English teaching and learning process, specifically in the 

development of reading comprehension skills.  

The findings of this research can also benefit bilingual schools and their 

curricula by pointing out the possibility of implementing translated versions of 

local books in the English class, since most bilingual schools focus only on 

American and British literature.  

Furthermore, it can open job opportunities for national translators to not only 

focus on legal, medical, academic or generalized fields for job offers, but they 

could also implement national literary works translated into English for reading 

comprehension activities. Moreover, this project could lead to opportunities for 

national works to be internationally used in other bilingual schools.  

The translated version of "Cumanda" for the development of EFL reading 

comprehension among 6th grade students is a pedagogically sound and 

culturally enriching initiative. Beyond the acquisition of language skills, this 

endeavor seeks to cultivate local perspective, nurture critical thinking, and 

foster an appreciation for the rich tapestry of Ecuadorian literature. By 

embracing "Cumanda" in the classroom, we embark on a journey that 

transcends linguistic boundaries, opening doors to cultural understanding, 

empathy, and intellectual growth among young learners. 

Literature serves as a powerful tool for cognitive development and critical 

thinking. The themes presented in "Cumanda" invite students to explore 

complex moral dilemmas, societal issues, and the intricacies of human 

relationships. Analyzing and interpreting these themes fosters the 

development of critical thinking skills, encouraging students to question, 

1 INTRODUCTION 
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evaluate, and articulate their perspectives. Such cognitive engagement not 

only enhances reading comprehension but also contributes to the broader goal 

of cultivating thoughtful and reflective individuals. 

This work provides students a historical overview of Ecuador, including its 

indigenous cultures, colonial history, and contemporary society; therefore, it 

aims to facilitate discussions that inspire students to share their opinions on 

the texts and their cultural contexts, and encourage them to create projects 

like small essays, creative writing assignments, visual arts, or dramatic 

performances that will help them explore the topics and characters further. 

With the translation of this Ecuadorian literature book for students to use as 

complementary material in EFL class, learners can have the opportunity to be 

exposed to their own cultural background, language, traditions, etc. 

Furthermore, the story provides linguistic diversity and meaningful exposure to 

a variety of words and dialects. The goal is to enhance EFL classes in 

Ecuadorian bilingual schools and promote respect for local culture and literary 

works. 
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1.2 PROBLEM STATEMENT 

British and North American literature are implemented in the Ecuadorian 

curricula when teaching EFL in bilingual schools because students need to be 

immersed in the different aspects of the foreign language. Aspects like culture 

and the awareness of other types of vocabulary like idioms are necessary 

when learning a second language. This allows the learners to recognize the 

nuances of the language. However, cultural identity challenges emerge when 

the school overuses British or North American literature and disregards other 

contexts pertaining to the native culture and context of the student in the 

teaching learning process.  

There are some academics that suggest developing new EFL teaching 

material that contains the native culture of learners. Rani (2016) advises that 

while developing acceptable reading materials, developers should examine 

themes of students' interest, background knowledge, and reader diversity, 

followed by the relevance and authenticity of the contents to meet the readers' 

aims. In an increasingly globalized society, students must develop cultural 

awareness and understanding, alongside their linguistic skills proficiency. An 

exceptional chance to accomplish these objectives is provided by 

incorporating Ecuadorian literature into the EFL curriculum. However, to 

guarantee successful and fulfilling learning experiences, several issues, raised 

by this integration, must be resolved.  

This research focuses on the development of new reading instructional 

material through the translation of the Ecuadorian literature work “Cumanda”, 

as a possible solution to the stated problem.  
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1.3 RESEARCH QUESTIONS 

1. What theoretical and practical aspects of language and culture should 

be considered when building instructional material for the development 

of EFL reading comprehension skills of 6th grade students at A2-B1 

English level? 

2. How should reading comprehension be assessed within the framework 

of culture-bound literature? 

3. What translation methods and techniques should be used when 

rendering a culture-bound literary text for 6th grade EFL students? 

1.4 MAIN OBJECTIVE 

Produce instructional material for the development of EFL reading 

comprehension skills tailored for A2-B1 English level 6th grade Ecuadorian 

students by means of a translated version of the literature work "Cumanda" by 

Juan Leon Mera. 

1.5 SPECIFIC OBJECTIVES 

1. Research theories and concepts regarding the creation of instructional 

material for the development of EFL reading comprehension skills for 

6th grade students. 

2. Design and develop suitable materials (activities, exercises and a 

glossary) for 6th grade students, considering their interests. 

3. Analyze and describe what methods and techniques should be applied 

when rendering a literary work. 
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2.1 EFL READING COMPREHENSION 

2.1.1 Benefits of Using Literature in the EFL Classroom. 

According to McDonald (2020), literature in the classroom is a powerful tool 

that goes beyond teaching language skills; it cultivates empathy, critical 

thinking, cultural awareness, and a lifelong love for learning. It enriches the 

educational experience and equips students with a broad set of skills essential 

for personal and academic growth. Donald (1970) states that “where there is 

little reading there will be little language learning” (p.52). In addition to helping 

students acquire skills and strategies they can use in a variety of contexts and 

situations, using literary texts in the classroom can raise students’ motivation 

and interest levels and make language learning more pleasurable.  

2.1.2 Enhanced Language Skills 

Recent studies have shown how crucial it is to help English speakers become 

fully skilled language users and critical thinkers. Buket (2019) states that 

“today’s EFL classroom should no longer be focused on grammar, 

memorization and learning from rote. Rather, it should be conceived of as a 

space to learn to use language and cultural knowledge to connect to others 

around the globe” (p.116).  By supporting various important facets of language 

competency, vocabulary growth is essential to improving language abilities. 

According to Kucan (2013), every aspect of communication, speaking, 

listening, reading, and writing is enhanced by a large vocabulary. Academic 

success is directly correlated with vocabulary expansion and having access to 

vocabulary aid in children's thinking and world-learning, increasing a child's 

vocabulary gives them unlimited access to new knowledge. Michael (2006) 

states that most of the vocabulary is acquired gradually via frequent exposure 

to both new and familiar terms in a variety of settings. The key to learning a 

second language effectively is having a large vocabulary. It is in everyone's 

nature to give names to their surroundings, experiences, and reality. It is 

possible to think of vocabulary as the "primer product" and grammar as the 

2 LITERATURE REVIEW 
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foundation that keeps a language together. Lacking vocabulary, 

communication is nearly impossible, yet it is still achievable to engage in 

conversation without proper grammar (Nation I. S., 2013). 

2.1.3 Broadened Perspectives and Critical Awareness 

Eslit (2023) states that reading literature encourages learners to think critically 

about the social, ethical, and political issues that are prevalent in their 

environment. As students gain greater awareness of the world around them, 

one of the most crucial things teachers can do for them is support them in 

discovering more about themselves.  As Morell (2012) has written “through 

encountering stories that serve as a mirror in our own lives, we come to 

understand ourselves better as we read and react to the stories of others” (pg. 

12).   With literature, teachers are exposing their students to new ideas, 

cultures and ways of thinking, learning about different culture norms and 

values through these skills, students can develop sensibility and respect for 

other cultures.  

Encouraging reading comprehension in a second language in Ecuador 

becomes a challenge since people have no exposure to reading in their own 

language. The lack of critical reading training is one of the reasons 

Ecuadorians do not read. According to Parra (2017) In Ecuadorian high school 

students learning English as a foreign language receive very little instruction 

in critical reading strategies during middle school. The inclusion of reading in 

EFL classes in Ecuadorian Schools has the potential to significantly improve 

students' development of critical awareness. Debates, Teacher Questioning, 

Think in Pairs and Share, are useful strategies that teachers can use to 

strengthen critical awareness. Calle (2020) stated that “teacher questioning is 

an important strategy used in class because it initiates student participation”. 

Teachers can help students move beyond surface-level comprehension and 

participate in deeper analysis by asking through-provoking questions. For 

example, a teacher might ask questions like “what do you think motivated the 

characters actions”?  or “How does this event relate to the main themes of the 

story”? rather than just asking students to memorize facts from a reading 

passage (Frey, 2016). 
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2.1.4 Creativity and Imagination 

Reading provides rich, varied, and challenging content that opens readers’ 

minds and encourages original ideas which fosters creativity and 

imagination. Annarella (1999) states that “the teaching of creativity embraces 

form and structure as well as freedom of thought and expression”. (p. 3). 

Readers could grow both mentally and emotionally as well as get a greater 

understanding of language and storytelling through exposure to a variety of 

words, viewpoints and narrative approaches.  

According to Nikolajeva (2006), one of the main ways that reading can foster 

creativity can be by the exposure to a diverse range of environments, cultures 

and ideas. For example, science fiction and fantasy take readers to completely 

new worlds with their own set of possibilities and rules.  According to 

Stanislavski (1936), "Imagination creates things that can be or can happen 

whereas fantasy invents things that are not in existence, which never have 

been or will be”. (p. 66). These fantastical environments broaden readers’ 

perspectives by encouraging them to consider possibilities in unique ways. In 

addition, historical fiction gives readers the chance to dive into several periods 

and civilizations, offering a diverse range of experiences that can stimulate 

original thought about the past as well as the present. According to Farah 

(2023), “The relationship between reading fiction books and creativity is slightly 

different”. (Paragraph. 14). Literature frequently features diverse characters 

who have a range of motivations and backgrounds. Interacting with these 

individuals with many personalities encourages empathy and improves 

readers' capacity to think creatively about human interactions by supporting 

them in understanding different personalities and ideas (Chiaet, 2013). 

2.2 CHALLENGES FACED BY EFL LEARNERS 

2.2.1 Limited Exposure to English 

The lack of outside English exposure is one of the main problems for EFL 

students in Ecuador.  According to Krashen (1985), when learners are 

exposed to comprehensible input slightly above their current stage of 

proficiency, language development occurs most successfully. Nevertheless, 

there are not many opportunities for Ecuadorian students to interact with 
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English on a regular basis. Their capacity to practice and reinforce what they 

learn in the classroom is constrained by this limited exposure, which makes it 

less likely for them to build reading comprehension abilities. A study by Cheng 

(2008) emphasizes the importance of regular exposure to the target language 

and significant reading to enhance comprehension abilities.  Since English is 

not widely spoken outside of the classroom in Ecuadorian schools, students 

might not be able to find adequate chances for practice, which could negatively 

affect their general language skills and understanding of literature (Skehan, 

2003). 

2.2.2 Instructional Methods 

The teaching strategies employed in a lot of EFL schools in Ecuador also make 

reading comprehension challenging. Conventional teaching methods 

frequently place more emphasis on memorizing information and grammar-

focused education than on student-focused, interactive learning. According to 

Cummis (2000), meaningful interaction and engagement with the text are 

essential components for successful language learning because they enable 

students to take part in creating context. EFL instruction in Ecuador frequently 

consists mostly of instruction by teachers and textbooks, with little chance for 

students to participate in group reading and debate (Amato, 2003). Critical 

reading abilities like deduction, summarizing, and text analysis can be affected 

by this method. Research by Rodgers (2014) indicates that EFL learners' 

reading comprehension can be greatly enhanced by implementing 

communicative language teaching techniques, which place a strong emphasis 

on engagement and relevant communication. 

2.3 LITERATURE IN EFL EDUCATION 

2.3.1 Culturally Relevant Reading Materials in the EFL Curriculum 

Sheridan (2019) states that one of the most important aspects of learning a 

new language is reading comprehension. However, a lot of EFL (English as a 

Foreign Language) curriculum overlook the inclusion of reading materials that 

are culturally appropriate, which can have a big impact on understanding and 

student engagement and the lack of these resources is a major obstacle to 

successful language acquisition and cultural immersion in Ecuadorian 
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Schools. Maintaining students' interest and enthusiasm in their studies 

requires the use of culturally appropriate resources. According to Irvine (1995), 

culturally relevant pedagogy connects students’ cultural references to the 

curriculum, making learning more meaningful and engaging.  However, other 

cultures—mainly those of English-speaking nations are frequently reflected in 

textbooks and reading materials used in EFL classes in Ecuador. Students 

may become disinterested and unmotivated because of this detachment since 

they may believe the material has no impact on their personal experiences or 

lives (Schiro, 2013). 

Studies show that learners are more likely to be motivated and engaged when 

they read texts that are representative of their own culture and experiences. 

For instance, Gay (2010) argues that culturally responsive teaching helps 

students feel valued and understood, increasing their participation and 

enthusiasm in the classroom. Readings that reflect local and national 

experiences might significantly enhance students' enthusiasm and 

involvement in the context of Ecuadorian language learning. 

An additional challenge to reading comprehension is the lack of reading 

resources that are culturally appropriate. Schema theory suggests that readers 

use their prior knowledge and experiences to make sense of new information 

(Person, 1984). When students read materials that are unfamiliar to them 

culturally, they might not be able to make connections between the material 

and what they already know, which could make comprehension challenging at 

times. A study by Eisterhold (1984) explains that background knowledge plays 

a crucial role in reading comprehension. Reading books with a strong 

foundation in Western cultures may be stimulating for Ecuadorian students to 

comprehend and relate to. Their general language development may be 

hindered by the lack of cultural background, which may make it more difficult 

for them to understand text complexities and deeper meanings (Gonzaléz, 

1994). 

Students' cultural identities may be impacted by the EFL curriculum's heavy 

emphasis on foreign literature. Banks (1993) notes that a curriculum devoid of 

students’ cultural references can lead to a sense of alienation and 
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undervaluation of their own culture. Students in Ecuador may unconsciously 

believe that their native culture is less significant or suitable for study if they 

are frequently exposed to books describing other cultures and written in other 

languages. This problem can be addressed by including Ecuadorian literature 

in the EFL curriculum. Students can strengthen their sense of ethnicity and 

culture by reading stories that refer to concerns in society and their own 

heritage. This approach aligns with the concept of "funds of knowledge" 

proposed by Moll (1992) who highlights how crucial it is for educational 

environments that embrace students' cultural and inherited knowledge. 

2.3.2 Cultural Relevance in Reading Materials 

According to Banks (2015), it is impossible to minimize the significance of 

cultural relevance in educational resources, especially reading materials, given 

Ecuador’s rich and multicultural environment. To promote a feeling of identity, 

inclusivity, and involvement in schools, it is essential to make sure that 

students see representations of their own cultures, customs and languages in 

their educational experiences. 

Reading materials with cultural relevance increase students’ engagement by 

offering materials that speak about their real-world experiences. According to 

Dr. Gloria Ladson-Billings, a well-known researcher and educator, culturally 

relevant pedagogy encourages students to make connections between their 

cultural references and their educational experiences (Billings, 1995). 

Students’ reading may turn more accessible and engaging when it includes 

indigenous tales, regional legends and narratives that showcase Ecuador’s 

rich cultural diversity. Students' identities and self-esteem are greatly 

influenced by reading materials that represent their ethnic backgrounds. 

Students feel validated and encouraged to recognize their ancestry when they 

find representations of their own cultures and histories in their textbooks (Nina 

Gonzaléz, 2005).  Studies have indicated that students who experience a 

sense of belonging to their cultural identities tend to exhibit greater levels of 

self-worth and thrive academically (Nieto, 2000). Culturally appropriate reading 

materials can be an effective means of achieving social justice and diversity in 
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Ecuador, a country where indigenous and Afro-Ecuadorian people have long 

faced marginalization. 

According to Rosenblatt (1995), reading books that are culturally appropriate 

can also help students develop their capacity for critical thinking by introducing 

them to a variety of viewpoints and motivating them to explore societal issues 

objectively. Through reading about various past events, social issues, and 

cultural traditions, learners gain a more comprehensive perspective of the 

world and learn to value cultural variety. 

This is in line with the objectives of education for sustainable development, 

which places a strong emphasis on the value of global engagement and 

intercultural understanding (UNESCO, 2015). Culturally appropriate reading 

materials have many advantages but putting them into Ecuadorian classrooms 

comes with a set of constraints. These include the absence of culturally 

appropriate materials, inadequate teacher preparation, and a lack of 

resources. According to Mikulecky and Miller (2016), it is crucial to make 

investments in the creation of culturally inclusive curricula, support 

professional growth for educators, and work with the local population to 

develop real and suitable books to solve these issues. The "Etnoeducación" 

program in Colombia, which incorporates indigenous languages and 

knowledge into the curriculum, is one such example. To guarantee that reading 

materials represent the cultural diversity of the educational population, similar 

initiatives could be developed for Ecuador (Gómez, 2008). 

2.3.3 Reading Comprehension Activities to Assess Students 

Reading comprehension is an important ability for academic success and 

lasting learning. Creating effective activities to evaluate reading 

comprehension facilitates educators to measure students’ understanding and 

the skill to engage with texts deeply. According to Huseynova (2023), 

assessment in reading comprehension development requires readers to 

critically analyze the information presented in a text. 



13 
 

2.3.4 Matching Questions 

Matching questions have an important role in education due to the capacity to 

assess a range of cognitive skills, recognition, recall and comprehension. 

According to Krathwohl (2001), an update of Bloom's Taxonomy, mainly 

focuses on the lower levels of cognitive functions, such as comprehension and 

recalling, which form the foundation of higher-order thinking. These kinds of 

activities are interactive and can be designed to be aesthetically pleasing, 

catching students’ curiosity, including these exercises are a simple way to 

evaluate student’s understanding. Biel (2015) states that matching questions 

raise students’ interest and boost learning objectives. 

2.3.5 Crossword Puzzles 

According to Cameron (2001), crosswords puzzles are a flexible and engaging 

tool for assessing students' understanding of vocabulary and key words. 

Developing these kinds of activities is an effective way to measure how well 

students comprehend the subject since it encourages critical thinking, helps 

students to remember words and makes them involved in the learning process. 

Ahmed (2018) found that “crossword puzzles provided students with an 

opportunity to think critically, collaborate, compete and discuss salient 

concepts by using essential vocabulary associated with these concepts” (pg. 

17). These engaging and interactive exercises capture students’ interest and 

motivate them to learn. When it comes to reading, students might not be able 

to remember definitions and relationships and crossword puzzles help them to 

reinforce vocabulary and important concepts. According to Dewi (2023), 

“mastering the crossword puzzle vocabulary for students is a satisfying way to 

increase their vocabulary” (p. 47). 

2.3.6 Discussion-Based Activities 

Paul and Elder (2014) state that discussion-Based activities are an effective 

method for testing students’ comprehension and encouraging critical thinking. 

Through these exercises, students are challenged to express their ideas 

clearly, interact with people from different backgrounds and gain a deeper 

understanding of the material. According to Brookfield and Preskill (2015), 
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discussion-based activities foster critical thinking and motivate students to 

actively participate in the subject matter, which helps them to comprehend it 

more deeply. These activities give students the chance to have meaningful 

conversations with one another which is essential for the growth of cognitive 

skills and enhanced understanding. Students can explore subjects, clear up 

misconceptions and make connections between ideas through discussions. 

They also provide a dynamic and engaging learning environment that boosts 

engagement and motivation. Warsah (2021) states that discussion-based 

learning enhances students' academic performance by developing their 

capacity to evaluate information and create arguments. 

2.3.7 Summaries 

Summarizing is a crucial skill in education, since it involves students gathering 

knowledge, identifying important ideas, and capturing essential facts (King, 

1992). This skill makes learners process knowledge at a deeper level which 

improves their comprehension and memorization of the subject.  According to 

research done by Pearson (2002), summarizing requires students to simplify 

materials into their own words, which improves reading comprehension and 

recall. Creating summary tasks is an effective way to assess how well students 

understand the subject matter. Summaries help students connect with the 

materials in a meaningful way by increasing writing abilities, promoting critical 

thinking and encouraging comprehension. Pollock (2001) states that students' 

capacity to assess and prioritize information is developed when they must 

determine what is most important and how to communicate it effectively.  

Creating these exercises is a useful way to assess students’ comprehension 

and encourage critical thinking. These activities improve students’ ability to 

communicate, motivate participation, and demonstrate the scope of their 

understanding.  

2.3.8 Glossaries to Enhance Vocabulary 

Nation (2001) states that glossaries are useful resources in reading materials, 

especially when it comes to improving vocabulary and understanding. 

Glossaries assist readers comprehend the content more fully and prevent 
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mistakes by clearly defining unknown concepts. Studies have shown that 

readers who make use of glossaries are able to understand complex ideas and 

remember new words. According to Zwiers (2008), "glossaries provide a 

means for learners to gain quick access to the meanings of words, which 

enhances their comprehension and ability to engage with the text" (p. 65).  

Huckin (1993) states that glossaries can aid in the development of language, 

particularly for students acquiring specialist terminology or non-native 

speakers. Glossaries can help readers gradually improve their language skills 

by addressing the vocabulary gap between familiar and new words. As Nagy 

and Scott (2002) note, "The use of glossaries can significantly aid in the 

vocabulary acquisition process, making it easier for students to understand 

and learn new words in context" (p. 273).  Learners are more able to absorb 

and retain new vocabulary when presented in terms of context and with instant 

definitions, this is important for their overall language ability. 

2.4 “CUMANDA” BY JUAN LEON MERA 

2.4.1 The novel and its cultural significance 

"Cumanda" is a novel written by Juan León Mera, an Ecuadorian author and 

poet, and it holds significance in the literary landscape of Ecuador and Latin 

America. Rama (2020) states, “The importance of this first narrative model lies 

not only in its inaugural nature, but also in having synthesized almost all the 

themes that have woven the internal ideological history of Latin American 

romanticism”. Published in 1879, "Cumanda" is considered one of the 

foundational works of Ecuadorian literature. This work is an important literary 

accomplishment as well as an exhaustive look at both social and cultural 

problems facing the country in the 19th century.  

2.4.2 Overview of Cumanda 

The tragic, romantic story of “Cumanda” takes place in the Amazon rainforest 

of Ecuador. The main character of the story is a young mestizo named Carlos 

Orozco, who has fallen in love with an indigenous girl named Cumanda. The 

novel highlights the racial and cultural difficulties of that time by connecting 
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their love story with the larger struggle between indigenous population and 

European settlers.  

Cumanda, a stunning and honorable indigenous girl and her lover Carlos, who 

is ignorant of his true ancestry are introduced at the beginning of the story. As 

the story progresses, it becomes clear that Cumanda is the daughter of Carlos’ 

father, Domingo Orozco, who had a previous relationship with an indigenous 

woman. Their love story becomes even more complicated and tragic after this 

revelation, since their union is no longer possible. 

Mera explores more general themes of colonialism, cultural assimilation, and 

the conflict between indigenous and European values through the challenges 

of the main characters. Readers are left with a heartbreaking perspective on 

the repercussions of cultural struggle by the sad conclusion of the novel, which 

highlights the enormous obstacles faced in resolving these crashing identities.  

2.4.3 Cultural Significance 

“Cumanda” dives deeply into Ecuador’s cultural identity and the historical 

struggles faced by its indigenous people, going beyond a simple love story. 

Juan León Mera offers an insight into the daily changes and lifestyles of the 

native tribes in the Amazon with his captivating descriptions and thoughtful 

character growth. Pratt (1992) argues that it was revolutionary for Mera to 

portray these communities with empathy during a period when indigenous 

cultures were frequently ignored or distorted. The story presents a complex 

examination of Spanish colonialism in the native communities. The nation's 

mixed background and the conflicts that result from it are reflected in 

Cumanda, who herself represents the combination of indigenous and Spanish 

roots. Through Cumanda and Carlos’ sad love story, Mera focuses attention 

on how colonial powers disrupted society and destroyed culture (Oviedo, 

2001). 

This literary novel is a work of Romanticism that places a strong emphasis on 

the person, nature, and feelings. According to Pellegrini (1988), Mera creates 

a story that honors Ecuador's rich cultural legacy and stunning natural 

surroundings using these romantic themes, helping to shape the country's 

identity. A significant legacy of "Cumanda" can be found throughout Latin 
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American literature. It opened doors for later authors to delve into issues of 

indigenous experience, colonization, and cultural identity. Mera (1879) stated 

that the novel is examined for its historical and cultural significance in addition 

to its literary qualities. The book has remained relevant for both readers and 

academics, providing insightful viewpoints on the complexity of cultural identity 

and the effects of colonization. 

2.5 TRANSLATION 

2.5.1 Literary Translation 

As explained by Nord (1997), literary translation is a skilled process that 

converts literary texts from one language also referred as the source language 

(SL) to another language referred as the target language (TL) to retain the 

original emotional effect, stylistic and cultural nuances, making it accessible 

and communicable for the target audience. Achieving a balance between 

preserving the fidelity of the original text and incorporating innovative elements 

to ensure the translation resonates with the target audience presents a 

particularly challenging aspect of the translation process  (Venuti, 2008). As 

mentioned by Alves (2024), translators must choose a solution considering 

how this will affect the translation as a whole or microunits: 

Each solution the translator chooses when translating a text responds 

to the global option that affects the whole text (the translation method) 

and depends on the aim of the translation. The translation method 

affects the way micro-units of the text are translated: the translation 

techniques. Thus, we should distinguish between the method chosen 

by the translator, e.g., literal or adaptation, that affects the whole text, 

and the translation techniques, e.g., literal translation or adaptation, that 

affect microunits of the text. (p. 508). 

2.5.2 Methods and Techniques 

Since translation procedures and techniques have a direct impact on the 

accuracy, cultural relevance, and general quality of translated documents, they 

are essential for ensuring effective communication across language barriers. 
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Maintaining the original message's integrity requires accurate communication 

because improper use of the right tools might lead to misconceptions or 

misinterpretations (Newmark, 1988). 

The following terms were defined in Newmark's (1988, p. 45–47) translation 

methodologies proposal: 

 Word-for-word translation: in this process the SL word order remains 

in place, and the words are translated applying their most prevalent 

meanings. Cultural words are translated literally. This strategy is mostly 

used to learn the mechanics of a source language or to figure out a 

challenging text before translation. 

 Literal translation: The SL grammatical structures are transformed to 

their closest TL equivalents, while lexical components are translated out 

of context. The pre-translation process identifies difficulties to be 

addressed. 

 Faithful translation: the aim is to replicate the exact contextual 

meaning of the source text while adhering to the grammatical structures 

of the target language. It transfers cultural words while preserving 

grammatical and lexical deviations from SL rules. It aims to accurately 

reflect the intentions and textual representation of the SL writer. 

 Communicative translation: the translation aims to convey the 

original context in a way that readers can understand both the language 

and the content. 

 Semantic translation: this approach differs from literal translation in 

that it prioritizes the aesthetic value of the SL text, conceding meaning 

where necessary to avoid assonance, word play, or repetition in the final 

form. It does not rely on cultural equivalence and makes minimal 

compromises to the readership. While 'faithful' translation is rigid, 

semantic translation is more adaptable. 

 Idiomatic Translation: the translation may skew meaning by using 

colloquialisms and idioms, despite retaining the original message. 
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 Free translation: It reproduces the content without retaining the 

original form or method. The paraphrase may be substantially longer 

than the original text. 

 Adaptation translation: This is the freest form of translation mainly 

used for plays and poetry: themes/ characters/ plots preserved; SL 

culture converted to TL culture & text is rewritten. 

Molina and Albir (2002) state that there are 18 translation techniques, they 

are the following: amplification, borrowing, adaptation, calque, reduction, 

compensation, description, linguistic amplification, variation, established 

equivalence, transposition, literal translation, modulation, generalization, 

particularization, linguistic compression, and substitution. 

According to Ndruru (2017), when translating the novel “A Time To Kill” 

literal translation was applied 322 times, highlighting the translator's choice 

for keeping the original structure and meaning of the ST. Amplification was 

applied 232 times, this indicates its importance in adding necessary details 

to ensure clarity and comprehensibility in the target language. 

Transposition, which involves changing the grammatical structure without 

altering the meaning, was applied 114 times, underscoring its role in 

adapting the text to the syntactic norms of the Indonesian language. 

2.6 ADAPTATION 

Venuti (1998), highlights the importance of adaptation in translation, noting 

that it bridges cultural gaps and enhances the reader's connection to the 

text. When translating literature adapted novels for children, particularly in 

the context of English as a Foreign Language (EFL) education, adaptive 

translation is crucial. This approach ensures that the translation is not only 

linguistically accurate but also culturally and contextually appropriate for 

the young target audience. Here are key considerations in adaptive 

translation for children's literature: 

Target Audience: Understanding the age group, reading level, cultural 

background, and educational context of the children is essential. 
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Adaptation should consider their developmental stage and interests to 

ensure the text resonates with them. As Oittinen (2000) notes, the 

translator must consider who the readers are and what kind of translation 

strategies are needed to make the text accessible and enjoyable for them. 

Cultural Sensitivity: Adapting cultural references, traditions, and values 

to align with those of the target audience is crucial for relatability and 

comprehension. Baker (2018) emphasizes that cultural sensitivity in 

translation is not just about language but also about understanding and 

respecting the cultural context of the target audience. 

Language Level: The language used should be appropriate for the age 

group and reading level of the children. Simplifying complex sentences and 

vocabulary while preserving the richness of the original text is necessary. 

Munday (2016) states that an important aspect of translating for children is 

adjusting the language to match the cognitive and linguistic abilities of the 

target age group. 

Narrative Flow: Adapting the narrative structure, pacing, and style to 

maintain engagement and readability is essential. According to Newmark 

(1988) translators need to consider the narrative flow to ensure that the 

story remains engaging and accessible to young readers. 

Characters and Dialogue: Ensuring that characters' voices and dialogue 

are authentic and resonate with the target audience involves adapting 

speech patterns, expressions, and idioms. Vinay and Darbelnet (1995) 

highlight that dialogue adaptation is crucial in making characters relatable 

and ensuring that their interactions are believable to the target audience. 

Illustrations and Visual Elements: Coordinating with illustrators to adapt 

visual elements that suit the cultural aesthetics and preferences of the 

target audience is important. Oittinen (2000) points out that visual elements 

play a significant role in children's literature, and their adaptation is as 

important as the text itself. 
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Consultation and Feedback: Seeking feedback from educators, parents, 

or cultural experts who are familiar with the target audience is beneficial. 

Conducting surveys among teachers can provide valuable insights into the 

acceptability and effectiveness of the translated work within the EFL 

curriculum. Leonardi (2010) suggests that teacher feedback and surveys 

can offer practical insights and help tailor translations to better fit 

educational needs. 
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This project was developed under the approach of descriptive methodology, 

i.e. authors sought to illustrate a research problem and characterize it as 

thoroughly as possible. Creswell (2018) indicates that a descriptive 

methodology aims to correctly portray the features of a specific individual, 

group, circumstances, or phenomenon; it seeks to give a deep description of 

a topic or event. This approach is frequently used for retrieving comprehensive 

data that can serve as the foundation for additional research in a variety of 

subjects, including psychology, education, and social sciences. According to 

Glass (1984) descriptive research "involves gathering data that describe 

events and then organizes, tabulates, depicts, and describes the data 

collection" (p. 54).   

The capacity of a descriptive approach to present a comprehensive and 

detailed perspective on the topic under research is one of its main benefits. 

This method uses a variety of data collection strategies, including surveys, 

case studies and observations. Creswell (2014) notes that "descriptive studies 

are used to describe an existing phenomenon by using a wide range of 

methods to collect data and provide an in-depth understanding of the issue" 

(p. 155). This descriptive data can be very helpful in finding patterns and 

formulating research questions for upcoming experiments. 

In terms of the scope reached within the framework of this project, and even 

when a proposal has been put forward, the research path taken is basic in 

nature. Babbie ( 2020) states that basic research is carried out with no 

implementations or products in mind, but rather with the goal of developing a 

deeper understanding of the basic components of events. This kind of study is 

motivated by curiosity and the desire to increase knowledge. According to 

Cohen (1994), basic research "is concerned with understanding and 

explanation rather than with application and control" (p. 41).  

3 METHODOLOGY 



23 
 

3.1 Population 

In an attempt to provide validation to the proposal, the participation of 14 

English teachers from different schools in Guayaquil was requested, among; 

Torremolinos School, Monte Tabor School, Liceo Panamericano School, 

Torremar School, and 1 coordinator from El Rosal De Los Niños School. The 

participants were selected based on the educational level they teach and their 

willingness to participate in this study. 

3.2 Data Gathering Instruments 

A survey was conducted with the English teachers and the coordinator 

selected to obtain information about their views and opinions regarding the 

translated version of the adapted book. The survey consists of 6 questions that 

were proposed by the authors of this research project; they were reviewed and 

approved by. Stanley John Gonzalez Ubilla and Mariela Fatima Vasquez 

Barros. 

3.3 Instruments for Translation Analysis  

Since this research project planned to put forward graded reading material, it 

was necessary to corroborate the grading process that was carried out. For 

this endeavor, Virtual Writing Tutor website provided the assistance to 

determine the vocabulary used to match the English level targeted in the main 

objective. 

The "What's My Level?" feature in Virtual Writing Tutor is designed to help 

users determine their English proficiency level. Here is a brief overview of how 

it works as explained by Walker (2023).  

1. Input Text: Users provide a sample of their writing. This can be a short 

text or paragraph they've written. 

2. Assessment: The tool analyzes the text for various linguistic features, 

such as vocabulary complexity, grammatical accuracy, and sentence 

structure. 

3. Level Classification: Based on the analysis, the tool estimates the 

user's English proficiency level, which is often aligned with common 
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language frameworks like CEFR (Common European Framework of 

Reference for Languages). This might range from A1 (beginner) to C2 

(proficient). 

4. Feedback: The tool provides feedback on areas of strength and 

suggestions for improvement, helping users understand their current 

level and how they can progress. 

3.4 Oxford English Dictionary and Cambridge Dictionary 

The use of the Oxford English Dictionary and Cambridge Dictionary was also 

necessary to determine the vocabulary used matched the English level 

targeted in the main objective. The Cambridge and Oxford dictionaries are 

widely recognized as reliable tools for assessing the CEFR (Common 

European Framework of Reference for Languages) level of a word. This 

reliability stems from their extensive research and data-driven approaches, 

such as the English Vocabulary Profile (EVP) project, which was developed by 

Cambridge University Press and Cambridge English Language Assessment 

(Capel, 2012). 
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4.1 Data Analysis 

This chapter presents a detailed analysis of the survey data collected to 

evaluate the perceptions and opinions of the participants regarding the 

implementation of the Ecuadorian literature work “Cumanda” and its impact on 

the development of EFL reading comprehension skills. The survey aims to 

gather insights from English educators on the effectiveness and relevance of 

using culturally significant literature in EFL classrooms.  

The survey consisted of 6 questions, targeting the perspectives of 15 

participants after reading the book. The selection of these participants was 

strategic, ensuring a diverse representation of educational environments and 

teaching experiences. The survey was applied over a two-week period, 

allowing participants enough time to reflect on their responses of the adapted 

book. The findings from this analysis will contribute to understanding the 

potential challenges and benefits of incorporating culturally relevant literature 

in EFL classrooms.   

4.2 Survey Results 

Graph 1: Evaluating the Use of “Cumanda” to Enhance Reading Skills, created by the authors. 
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What do you think about the idea of using local literature, such as 
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Analysis  

The 100% of the responses view the idea positively, indicating strong support 

for integrating local literature into English reading skills development. This 

suggest that educators see the importance of using culturally relevant texts to 

enhance reading comprehension, using a literature that has cultural 

significance may stimulate students’ curiosity. Compton (n.d.) states that 

students are more likely to interact deeply with a text and improve their 

comprehension and memory of the material when they are engaged in what 

they are reading. 

Graph two: Evaluating “Cumanda” as a Tool for Teaching Cultural Aspects, created by the 

authors 

Analysis 

Respondents unanimously recognize the potential of “Cumanda” to teach 

cultural aspects, with most strongly agreeing, reflecting the book’s cultural 

value. By using a book like is “Cumanda”, which is rich in local culture and 

history, students may find the text more engaging and relevant, students’ 

national identity might be strengthened, understanding the cultural foundations 

of their country students can appreciate their richness of their heritage, is an 

essential aspect of intellectual maturity. According to Milo (2024), 

understanding the cultural context may improve students´ understanding on 

topics, language, and narratives, which may improve learning outcomes. 

Therefore, students can obtain cultural literacy through reading about 
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Do you think that "Cumanda" could be an effective tool to teach

important cultural aspects of our country?
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EFFECTIVE TOOL TO TEACH IMPORTANT CULTURAL 

ASPECTS OF OUR COUNTRY?
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Ecuadorian literature, which may extend their perspective on the world and 

improves their ability to relate to others.  

Graph three: Integrating “Cumanda” Into English Reading Curriculum, created by the authors 

Analysis 

There were no negatives answers (0% “Definitely Not” or “Probably Not”), 

suggesting that participants generally agreed that “Cumanda” is a useful 

teaching tool for the English curriculum. 

Though they see the potential benefits, a significant percentage of 

respondents (53%) replied “Probable Yes”, indicating that they may have some 

considerations or need more planning before fully integrating “Cumanda” into 

their curriculum. These considerations might include making sure the book 

satisfies all learning objectives or addressing any challenges in adapting the 

material for the students. 

Those who selected “Definitely Yes” (47%) might be confident that “Cumanda” 

is a good fit for their curriculum and are prepared to implement it. 
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Graph four: Challenges in Using Local Literature Texts in English Classes, created by the 

authors. 

Analysis 

These challenges suggest a need for additional support, resources and 

strategies to effectively integrate local literature into the curriculum. 

 33% percent of respondents anticipate challenges with “Complex 

Language”. The worry about complex language suggests that teachers 

are aware of the challenges that students may have when they come 

across with advanced vocabulary or complex sentence structures in 

“Cumanda”. Since the text is written in Spanish originally, and might 

contain complex vocabulary, translating or adapting it for English could 

present significant challenges. 

 33% of respondents anticipate challenges with “Cultural References”. 

The cultural references in “Cumanda” may be closely related to specific 

historical, geographical and social contexts that students might not be 

familiar with, even though the text is based on Ecuadorian culture. It 

could be challenging for students to understand these cultural 

references if they do not have a similar background or the information 

necessary, specially if they do not completely understand the cultural 

nuances. 
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 The “Lack of Interest” identified by 27% of the respondents suggests 

that some educators anticipate some students might not find 

“Cumanda” engaging. This might be because of the themes, style or 

perceived relevance to the students’ life regarding the book. If the 

students are not motivated by the content, it could negatively impact 

their learning experiences and outcomes. 

 Only a small percentage of respondents 7%, are concerned about the 

“Teaching Methods”, indicating that although they think it has value, 

they may not know how to incorporate the book into their curriculum. 

This could include being unsure of how to organize lessons, assess 

understanding, or make the book interactive and engaging. 

Graph five: Suitability of “Cumanda” for A2-B1 Level 11–12-Year-Old Students, created by the 

authors 

Analysis 

While the data indicates strong support for the suitability of “Cumanda” (83%), 

there is one dissenting voice, suggesting a need for addressing concerns or 

providing more information. This strong positive response suggests that most 

educators feel that the book context and language might be accessible and 

engaging for their students. The one person who does not agree could be 

worried about the language or the suitability of the content. This may result the 

perception that the language, even in the adapted version, may be complex 

for A2-B1 learners, the vocabulary or the sentence structure might be too 
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advance for them, or that the subject is still challenging or inappropriate for the 

students’ level of maturity, the teacher may feel that certain themes in the book 

are sensitive for 11–12-year-olds. 

To address concerns about the complexity of the vocabulary, some techniques 

could be introduced, such as a glossary is presented in the book, or visual aids 

like the flashcards created to address this kind of concerns. 

If the content appropriateness is a concern, the book may be felt more 

approachable with the addition of extra resources that contextualize delicate 

subjects or present them in a more age-appropriate way, like providing 

historical or social context through interactive videos. Teachers could also 

incorporate discussions or role-plays that allow students to explore these 

themes in a guided manner. 

 

Graph six: Additional Training for Adopting New Texts into the EFL Classrooms, created by the 

authors. 

Analysis 

All respondents are open to receiving additional training or resources, 

indicating a willingness to invest in professional development for effective 

implementation of “Cumanda”. It is evident form the fact that 60% of teachers 

said “Definitely Yes” many of them are willing to receive support that would 

improve their capacity to use the book. The remaining 40% “Probably Yes” 
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may think that training is beneficial, but they might be considering that they 

require specific types of resources.  

A way to provide training or resources could be to offer workshops or seminars 

focused on the specific challenges identified by teachers such as handling 

complex language, integrating cultural references, and adapting teaching 

methods to the text, these workshops could be in person or online to 

accommodate different schedules. By offering seminars, workshops, 

additional resources, and continuous professional development, teachers can 

effectively include “Cumanda” into their classrooms and ensure its efficacy on 

student’s language skills and cultural awareness.  

4.3 Conclusion of the Data Analysis 

There is broad support for the use of “Cumanda” in English classes; there is 

also general agreement over its efficacy in teaching language and cultural 

concepts. Most respondents indicated that they would like to include this 

regional literature into their curricula and are eager to accept the text and 

obtain further training, but addressing the worries of the few doubters can 

increase support even further.  

4.4 Translation Analysis 

The tool used for analyzing the level of the text was Virtual Writing Tutor 

(VWT), which can be accessed at virtualwritingtutor.com. VWT analyzed and 

calculated the proficiency level of the translated document. It must be 

acknowledged that the application calculates the level of vocabulary and 

measures error density only, the authors adapted the usage to analyze the 

vocabulary level. As a result, there was a small amount of C1 and C2 Common 

European Framework of Reference for Languages CEFR-level vocabulary 

words used throughout the text. A glossary was developed to help students 

comprehend vocabulary words throughout the story. Before the development 

of the glossary, a comparison was made with the use of the Oxford English 

Dictionary which can measure the CEFR level of the words. When developing 

language learning materials for A2-B1 English level students, it is important to 

avoid using vocabulary that exceeds their proficiency, such as C1-C2 level 

words. This mismatch can overwhelm learners, negatively impacting their 
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comprehension and engagement. As Milton and Alexiou (2009) explain, 

vocabulary size and linguistic complexity increase significantly between CEFR 

levels, and it is crucial to align learning materials with learners’ vocabulary 

breadth to facilitate effective learning. Using C1-C2 vocabulary in A2-B1 

materials would introduce excessive complexity, potentially obstructing 

language acquisition and discouraging learners from further progress. To cater 

the students' needs and proficiency, the authors decided to adapt the story 

using vocabulary reaching only up to B2 CEFR.  

Words at C1-

C2 level (VWT) 

Decisions Justification 

Hatred  Substitute the word 

hatred for hate, which 

is at the A1 level.  

The word was initially identified 

as C1 by the VWT app, and this 

was confirmed by the Oxford 

Dictionary, which listed it as B1. 

Consequently, the authors 

chose to substitute "hatred" with 

"hate," as "hatred" was not 

appropriate for the target 

audience. After verifying the 

word "hate" in the Oxford 

Dictionary, the authors decided 

to use it. 

Palm   Keep the word palm, 

which is at the B1 level. 

The word was initially identified 

as C1 in the VWT app, but upon 

consulting the Oxford Dictionary, 

it was confirmed to be B1. Since 

the target level was achieved 

and verified through the Oxford 



33 
 

Dictionary, the authors decided 

not to make any changes. 

Poorly  Substitute the word 

poorly for a synonym 

that could be measured 

by a CEFR level lower 

than C1. In this case, 

the words unfair 

B1 and manner A2 

were chosen. 

The word was classified as an 

adjective in the VWT app, a 

categorization that was 

subsequently confirmed by the 

Oxford Dictionary. In order to 

avoid potential ambiguity, the 

authors selected alternative 

terms with verifiable CEFR 

levels as defined by the Oxford 

Dictionary. Consequently, they 

opted to substitute the term 

"poorly" with "unfair" (B1) and 

"manner" (A2), as these two 

words, in combination, 

effectively compensated for the 

word "poorly." 

Shame   Keep the word shame, 

which is at B2. 

The word was identified as C1 in 

the VWT app, but upon 

consulting the Oxford Dictionary, 

it was confirmed to be at the B2 

level. As this still aligned closely 

with the intended target level, 

the authors decided not to make 

any changes. 
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Flee   Substitute the word flee 

for a synonym at a 

lower CEFR level. The 

word escaped was 

chosen which is at B1. 

The word was classified as C1 in 

the VWT app, the same was 

corroborated by the Oxford 

Dictionary. To mitigate potential 

ambiguity, the authors sought a 

term with a clearly defined 

CEFR level. As a result, they 

opted to substitute "flee" with 

"escaped," which is measured at 

the B1 level. 

Threaten  Preserve the word 

threaten, which is at 

B2. 

The word was shown as C1 in 

the VTW app, and the level was 

confirmed when consulting the 

Oxford Dictionary, which was 

shown as B2. Since this level 

was still closely aligned with the 

intended target proficiency, the 

authors decided to make no 

changes.  

Warrior  Substitute the word 

warrior for a synonym 

at a lower CEFR level. 

The word fighter was 

chosen which is at B1. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute "warrior" 

with "fighter," which is rated at 

B1, to ensure that the 

vocabulary aligns more closely 

with the target audience's 
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proficiency level, making it more 

accessible and appropriate for 

the intended readers. 

Sacrifice  Substitute the word 

sacrifice to a synonym 

at a lower CEFR level. 

The phrase giving up 

was chosen which is at 

B1. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed as 

a phrasal verb by the Oxford 

Dictionary. To clarify, the 

authors consulted the 

Cambridge Dictionary, which 

listed the term at B1. 

Consequently, they decided to 

substitute "sacrifice" with the 

phrase "giving up," which is also 

categorized as B1. 

Vegetation  Substitute the word 

vegetation for a 

synonym at a lower 

CEFR level. The words 

flowers, plants, and 

trees were chosen 

which they are at the 

A1. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute it with the 

terms "flowers," "plants," and 

"trees," all of which are at the A1 

level, to better align with the 

target audience's proficiency 

and make the vocabulary more 

accessible. 
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Resist  Keep the word resist, 

which is at B2. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

listed it as B2. The authors 

decided not to apply any 

changes as the CEFR levels 

were sufficiently aligned with the 

target audience's proficiency, 

thereby maintaining the 

intended meaning without 

confusion. 

Simultaneous  Substitute the word 

simultaneous for a 

synonym at a lower 

CEFR level. The 

phrase at the same 

time was chosen which 

is at level B1. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute the word 

simultaneous with the basic 

phrase "at the same time," which 

was confirmed by the Oxford 

Dictionary as an A1-level 

phrase, to better match the 

target audience proficiency 

level. 

Embrace  Keep the word 

embrace, which is at 

B2. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 
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listed it as B2. The authors 

decided not to apply any 

changes, as the CEFR levels 

were sufficiently aligned with the 

target audience's proficiency, 

ensuring that the vocabulary 

remained appropriate for the 

intended readers. 

Barely Keep the word barely, 

which is at B2. 

The word was identified as C1 in 

the VWT app, and this was 

confirmed by the Oxford 

Dictionary, which listed it as B2. 

The authors decided not to apply 

any changes, as the CEFR 

levels were deemed appropriate 

for the target audience, 

maintaining the intended 

meaning without introducing 

confusion. 

Nonetheless Substitute the word 

nonetheless for a 

synonym at a lower 

CEFR level. The word 

but was chosen which 

is at level A1. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute the word 

"nonetheless" with "but," which 

is at an A1 level, to align the 

vocabulary more closely with the 
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target audience's proficiency 

level and enhance accessibility. 

Harsh Substitute the word 

harsh for a synonym at 

a lower CEFR level. 

The word tough was 

chosen which is at level 

B2. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute "harsh" 

with "tough," which is at a B2 

level, to ensure that the 

vocabulary is more accessible 

while still aligning with the target 

audience's proficiency. 

Hardship  Substitute the word 

hardship for a 

synonym at a lower 

CEFR level. The word 

difficulties was chosen 

which is at level A1.  

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C1. The authors 

decided to substitute "hardship" 

with "difficulties," which is at the 

B2 level, to ensure the 

vocabulary aligns more closely 

with the target audience's 

proficiency level. 

Somewhat  Keep the word 

somewhat, which is at 

B2. 

The word was identified as C1 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 
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listed it as B2. The authors 

decided not to apply any 

changes, as the CEFR levels 

were considered appropriate for 

the target audience, maintaining 

the intended meaning and 

ensuring clarity. 

Faraway Substitute the word 

faraway for a synonym 

at a lower CEFR level. 

The word distant was 

chosen which is at level 

B2.  

The word was identified as C2 in 

the VWT app, and this 

classification was confirmed by 

the Cambridge Dictionary, which 

also listed it as C2. The authors 

decided to substitute "faraway" 

with "distant," which is 

measured at B2, to better align 

with the target audience's 

proficiency level while 

maintaining the intended 

meaning. 

Resentment  Substitute the word 

resentment for a 

synonym at a lower 

CEFR level. The word 

anger was chosen 

which is at level B2.  

The word was identified as C2 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

listed it as C1. The authors 

decided to substitute 

"resentment" with "anger," which 

is measured at B2, to better align 

the vocabulary with the target 

audience's proficiency level. 



40 
 

Unimaginable Substitute the word 

unimaginable for a 

synonym that can be 

CEFR measured. The 

words chosen were 

hard, and to imagine 

was chosen which is at 

level A1.  

The word was identified as C2 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

listed it only as an adjective. The 

authors decided to substitute 

"unimaginable" with the phrase 

"hard to imagine," which is 

categorized at the A1 level, to 

ensure the vocabulary is more 

accessible to the target 

audience. 

Turbulent Substitute the word 

turbulent to a synonym 

at a lower CEFR level. 

The word struggling 

was chosen which is at 

level B2.  

The word was identified as C2 in 

the VWT app, and this 

classification was confirmed by 

the Oxford Dictionary, which 

also listed it as C2. The authors 

decided to substitute "turbulent" 

with "struggling," which is rated 

at B2, to ensure that the 

vocabulary is more accessible to 

the target audience. 

Chart one: Analysis of the Levels of Words, created by the authors. 

4.5 Sentence Structure Analysis 

According to Kocak, sentence types can be classified by their clause structure: 

simple sentences contain one independent clause (e.g., "She reads every 

day"); compound sentences consist of two or more independent clauses 

connected by B2-level connectors such as "and," "but," or a semicolon (e.g., 

"She reads every day, and she enjoys it"); complex sentences include one 
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independent clause and at least one dependent clause, often introduced by 

connectors like "although," "because," or "when" (e.g., "She reads every day 

because it relaxes her"); and compound-complex sentences have at least two 

independent clauses and one or more dependent clauses (e.g., "She reads 

every day because it relaxes her, and she often discusses the books with her 

friends") (Koçak, 2019). Next is an analysis of sentence structures that were 

identified in the translation of the adapted book “Cumanda”, the text contains 

compound and complex sentences which might reflect a higher level in terms 

of the structure; however, the connectors used are of basic level, which 

compensates for the use of higher-level structures. In bold letters are the 

connectors to make it accessible to identify in the compound, complex, and 

compound-complex sentences. 

Simple Structure Sentences 

1. Cumanda is a love story that starts in an eastern village of the Andes, 

surrounded by beautiful green nature. 

2. From the village you can admire the beautiful Pastaza River and the 

Tungurahua Mountain. 

3. Other tribes also came to offer them partnership and gifts. 

4. He decorated his house with the weapons he owned. 

5. Cumanda liked to spend her time in the jungle and meditating. 

6. Carlos and his father were European and white-skinned, different from the 

nearby tribes. 
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7. She had to go to the canoe festival. 

8. It was a celebration of friendship between the Paloras and the Zaparos. 

9. Carlos proposed her to marry him after the ceremony.  

10.  He said he loved her deeply and wanted her to be his wife. 

11. At the ceremony all the tribes were celebrating. 

12. Cumanda was taking long to arrive with her traditional festival clothes, to 

make an offering to Yahuarmaqui. 

13.  Cumanda is now subjected to be punished for helping Carlos. 

14.  Yahuarmaqui had to decide what her punishment would be. 

15.  He decided to try to take Carlos’ life. 

16.  The celebration continued. 

17.  Tongana asked the curaca to punish his daughter and the foreigner. 

18.  She thought, "Oh my dear Carlos, we are being chased by death because of 

me!" 
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19. The lovers started their journey over the gentle waves. 

20.  A fierce battle started. 

21. Yahuamarqui, feeling victorious, shouted, "Here is my enemy, Mayariaga." 

22. The beautiful green fauna was flooded with the dust of ashes and the blood 

of the fighters.  

23. The fruit and vegetable crops, as well as the yucca, chonta, and vinillo 

plantations, were destroyed.  

24. Cumanda and Carlos were found and brought before Yahuarmaqui. 

25. Tongana, proposed giving up his own daughter’s life by marrying her to 

Yahuarmaqui.  

26. He was filled with hate and anger towards Cumanda’s relationship with a 

white man. 

27. Carlos always saw the reflection of his beloved in every non-existent reflection 

everywhere.  

28. Later, Yahuarmaqui prepared for the big wedding. 

29. The tireless voices of crickets and frogs took over the silence of the jungle. 
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30. The beautiful young woman sat inside the canoe, cold as marble and covered 

in foam. 

31. "Carlos isn’t here," Cumanda sighed. 

32. Shortly after, the Jibaros guided Cumanda to her punishment. 

33. Father Domingo worried about the fate of his son and the poor girl. 

34. Carlos was heartbroken over Cumanda’s death. 

Chart two: Analysis of Simple Structure Sentences, created by the authors. 

Compound Structure Sentences 

1. The Zaparos are very peaceful, but this doesn’t mean they are cowardly.  

2. The Jibaros are fierce; they don’t let anyone intimidate them and take action 

in any situation.  

3. Both the Zaparos and the Jibaros were very skilled at war, using their bows 

and spears. 

4. They decided to move away, burn down their homes, and live somewhere 

else. 
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Compound Structure Sentences 

5. Yahuarmaqui was a very appreciated leader by his tribe due to his long history 

of winning battles, and his trophies attracted much attention. 

6. Cumanda’s father, Tongana, of the Zaparo tribe, strongly detested whites and 

forbade Cumanda and her brothers to go near or befriend white people. 

7. They didn’t hang any war trophies, but they did have hunting weapons and 

fishing tools. 

8. Sometimes she would think of love, but a love of which she had very little 

knowledge. 

9. Her skin was white, but her father didn’t hate her for her skin color like he did 

with the rest of the white people. 

10. He would even joke with her sometimes about how her skin could’ve been 

different, but he was happy to have a good relationship with his beloved daughter. 

11. Cumanda and Carlos talked about their lives and their love, but Cumanda had 

something important to tell Carlos. 

12. Carlos asked her if he could also attend the festival, but this was something 

very risky for him because the tribes disliked people with white skin. 
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Compound Structure Sentences 

13. This was forbidden by their traditions and she was to be brought to 

punishment. 

14. Cumanda’s father was still very angry and was figuring out a way to get Carlos 

away from his daughter. 

15. Cumanda’s brother carried out his father’s plan to approach Carlos, offered 

him a drink, and added the poison in it. 

16. Cumanda arrived right at the moment her brother was sharing the drink with 

Carlos and decided to join them. 

17. The tribes made dinner and kept drinking yucca liquor. 

18. Tongana called out Cumanda for her actions, and everyone in the family was 

terrified. 

19. Yahuarmaqui told him it wasn’t necessary to punish anyone and, that doing 

so would bother the good spirits. 

20. Cumanda was depressed, but she hid her sadness, and she kept it in her 

heart. 
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Compound Structure Sentences 

21. The Andoan people took charge of controlling the fire and putting everything 

in order. 

22. Carlos was interrogated by the Indians, and amidst tears, he confirmed what 

everyone already suspected. 

23. Other strange sounds filled Cumanda with fear, and she tightly gripped the 

cross hanging from her chest. 

24. The doors of the temple were open, and Father Domingo prayed at the foot 

of the altar. 

25. She had walked for hours to reunite with him, but he wasn’t there. 

26. Cumanda embraced Carlos and hung onto his neck, while she was in tears.  

27. She tried to untie him, but the Indians prevented her.  

28. She embraced him again, kissed his forehead with passion, and then brought 

her face close so he could kiss her too.  

29. Carlos cried as well, and their tongues could barely move to say amid sobs, 

"My beloved white man! My Carlos! Cumanda! Cumanda of my soul!" 
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Compound Structure Sentences 

30.  However, they were not skilled in nighttime navigation, and they were afraid, 

but they did not want to disobey Father Domingo’s orders. 

31. They began preparing the canoe, but it was taking too long.  

32. Meanwhile, dawn was breaking, and the Zaparos started the journey.  

33. They reached the place, and they saw he was still alive, so they untied him 

and old Tongana. 

34. Carlos wanted to go search for Cumanda, but Father Domingo didn’t agree 

with it. 

35. The painful hour of the punishment had arrived, and Cumanda was punished 

after the tough sentence. 

36. Six days passed, yet six days of terrible difficulties endured with a breath of 

hope. 

37. With time, his pain had calmed a little, and the rising sun cast gentle rays to 

caress and console nature. 

38. Time passed, and in the end, Carlos followed Cumanda down the path of 

death, for he only wanted to reunite with his beloved. 



49 
 

Chart three: Compound Structure Sentence, created by the authors. 

Complex Structure Sentences 

1. In this village, a love story based on real events takes place, which teaches 

us that love is a very precious gift for which we must fight and be 

perseverant. 

2. To the north of the Pastaza River banks and on the eastern side of the 

jungle, many tribes such as the Zaparos and the Jibaros live. 

3. At that time, there was a war where the Jibaros and their leader, 

Yahuarmaqui, whom they called curaca, decided not to join. 

4. Despite being 70 years old, he was in good physical shape and still fought 

in wars, winning each of them. 

5. Yahuarmaqui had many sons who also continued to fight in wars. 

6. His eldest son, Sinchirigra, was the one he had already chosen as the future 

leader if he ever died. 

7. Where the Tonganas lived, their houses were made of huayacan wood, with 

roofs covered with bijao leaves. 

8. Cumanda was a very honorable and intelligent girl who enjoyed swimming 

when she was a child. 
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Complex Structure Sentences 

9. As she grew up, she improved her skills and knew how to handle the oars 

doing very well in rowing competitions against her brothers. 

10. What is interesting about this wonderful story is that Cumanda was different 

from everyone in the tribe, her parents and her brothers. 

11. Sometime before, a wild tribe had burned down Carlos’s father’s house 

because they had a different physical appearance and because they were 

preaching Christianity to the community. 

12. Carlos’s mother and sister had been killed in the fire, which led to a lot of 

hate and anger against people with white skin. 

13. Cumanda often visited the river between the Palora and the Upiayacan 

because two beautiful palm trees had grown there. 

14. After a while, she decided to meet the person who wrote the messages, 

who turned out to be Carlos, the young white man.  

15. He was singing when he arrived.  

16. Cumanda was worried because it took him long to arrive. When they saw 

each other, both were filled with happiness because they had finally met the person 

who left the messages for each other. 
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Complex Structure Sentences 

17. She had to attend the canoe festival, a tradition that impeded women to be 

near men. 

18. Since it was a tradition, many of the nearby and some distant tribes took 

great care to bring their offerings and decorate their canoes.  

19. They used the canoes to cross the Huarumo and Huasaga rivers to reach 

the Chimano Lake, where the canoe festival was celebrated. 

20. She was close by the river with Carlos, because he injured his head and fell 

into the river.  

21. As he took long to come out quickly, people assumed that he might be dead. 

22. What wasn’t known was that Cumanda’s brothers were really to blame for 

Carlos falling into the river. 

23. They had the tradition of carrying a condor feather as a decorative wear on 

their ear that held poison which he put on his son’s finger. 

24. Cumanda noticed the harm that her brother was planning against Carlos. 

25. He never imagined that he was very close to getting killed and by someone 

who acted like they were kind. 
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Complex Structure Sentences 

26. Once again, Carlos was grateful to Cumanda because she risked her life to 

save him. 

27. He hated him so much that he was capable of killing his own daughter in 

order to take Carlos’s life. 

28. Tongana took Cumanda to see the chief of chiefs, curaca Yahuarmaqui, 

who was also drunk. 

29. Cumanda was worried that her love for Carlos was causing bad things to 

occur. 

30. Carlos understands and suggests to Cumanda that they run away together 

to live their love freely. 

31. While they were escaping, he nervously explained to Cumanda that their 

escape would be difficult. 

32. One hour before sunrise, a Zaparo from Andoas who hoped Carlos would 

change his mind went to look for him.  

33. He was surprised to find that Carlos had already left. 
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Complex Structure Sentences 

34. In a few moments, the Andoans would discover that the approaching 

enemies were none other than the Moronas and Logronos, led by Mayariaga, who 

held a grudge against Chief Yahuamarqui. 

35. Mayariaga stood up with shame and anger while Yahuamarqui quickly 

attacked him.  

36. Finally, Yahuamarqui looked Mayariaga in the eyes as he stabbed him in 

the heart. 

37. The enemies, when seeing their leader’s bloody head, escaped into the 

jungle to find shelter.  

38. Meanwhile, the Andoans ran to save their families from the fire that kept 

threatening them. 

39. This war not only took human lives but also darkened the beautiful Amazon, 

which was once colorful and bright. 

40. They were ashamed and filled with embarrassment, surrounded by other 

members of the tribe who looked at them with disappointment. 

41. As he was judged by the other Andoans, Carlos fearlessly reaffirmed his 

love for Cumanda under the moonlight. 
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Complex Structure Sentences 

42. He tried to hide the pain caused by the thought that his beloved would be 

another man’s wife. 

43. According to the tribe’s customs, the bride’s mother would present her to 

the future husband. 

44. After exchanging some items, such as adornments for her and fancy 

weapons for him, typical of the Jibaro bridal ceremony, a dinner would follow with 

gourmet fish, deer loins, and turkey breasts, accompanied by many jars of chicha. 

45. Before the ceremony could take place, Cumanda managed to escape, 

slipping away along the banks of the Palora. 

46. She thought about how just 15 days earlier, she had awoken beside her 

beloved Carlos, who had been grabbed from her hands. 

47. Arriving at the Palora, Cumanda encountered all sorts of wild animals, 

flowers, plants, and trees with many birds and a troop of monkeys swinging from 

vine to vine.  

48. She was not yet close to Andoas because she still had to cross the forest 

lying to the west of the village. 

49. As usual, the bell of Andoas called the faithful to prayer before sunset. 
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Complex Structure Sentences 

50. Cumanda decided to go back home, as walking through the cold jungle late 

at night was unpleasant unless she was with her beloved Carlos.  

51. She boarded a canoe to continue her journey back home, where her family 

and neighbors awaited her, concerned about her escape. 

52. She had no choice but to find comfort in her mother’s arms, who, as she 

hugged her, reassured her that everything would be alright.  

53. Yahuarmaqui’s health deteriorated to the point where he was on his 

deathbed. 

54. After giving him a proper funeral ceremony, the tribe decided for Sinchirigra 

to become the new curaca.  

55. Once again, the search for Cumanda began since her punishment awaited.  

56. It didn’t take long before Cumanda was surrounded and captured.  

57. Four Jibaros guided Cumanda through a labyrinth of trees, illuminating the 

path with oily esparto axes that resisted the rain. 

58. No one could decipher what passed through the souls of the two lovers 

when they found themselves in this cruel situation. 



56 
 

Complex Structure Sentences 

59. They exchanged words of love about how much they missed each other and 

how their souls were destined to be together.  

60. Despite their happiness at being reunited, they couldn’t help but think about 

the fate awaiting them. 

Chart four: Complex Structure Sentences, created by the authors. 

Compound-Complex Structure Sentences 

1. From this place, you can see the top of the mountain, which always 

looks white, the beautiful clear rivers, the forests covered with trees 

and plants, and when you look up you can see the enormous blue 

sky. 

2. It took the Jibaros fifteen days to reach their new home called Palora, 

and, as it is a tradition to rename themselves when moving to a new home, 

they decided to be known as the Palora tribe. 

3. Tongana, the leader of the Zaparo tribe, ordered his son to offer his 

friendship and support, which Yahuarmaqui accepted. 

4. She liked to sing in that place, and one day she noticed there were 

messages among the palm trees, although she didn’t know who the 

messages were from but chose to respond. 
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5. Carlos spoke to his father and told him that he wanted to attend the 

canoe festival, however, his father wasn’t too happy with the idea because 

he knew white-skinned people weren’t welcomed, and much worse in 

traditional festivals like the one Carlos wanted to attend. 

6. After thinking about it, his father decided that he could go, but as long 

as he went with a tribe member that had accepted to live with white people. 

7. All the canoes that arrived were different and their decorations varied, 

which made them stand out from each other. 

8. Yahuarmaqui’s canoe was the most eye-catching and everyone could 

recognize it when he arrived in the village. 

9. Cumanda noticed that he was in danger, and since she was a great 

swimmer, she jumped into the water to save him without thinking about it, 

but she was also worried about the risks involved 

10. Cumanda’s father noticed that Carlos was falling in love with her and 

started to figure out a plan to keep him away for good from Cumanda.  

11. Cumanda’s father was treated in an unfair manner by his tribe 

because he let Cumanda get close to a man, and this was considered very 

bad. 

12. When she was about to drink, her brother grabbed the cup and 

tossed it to the floor. 
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13. The old snow-headed man, Tongana, Cumanda’s father, was raging 

in anger because she decided to save Carlos, who for them was a white-

skinned foreigner, he didn’t understand that she fell in love with the white 

man. 

14. Everyone expected the old man to be very upset about his daughter’s 

terrible decisions, but he stopped because he couldn’t treat his precious 

daughter like that. 

15. Then Tongana offered Cumanda to be Yahuarmaqui’s seventh wife, 

and he accepted because he already had his eye on her. 

16. After the decision, the family slept waiting for a new day, but not 

everyone was at peace. 

17. Cumanda told Carlos that God and the angels in her heart told her 

that their souls and blood were one, so they should not be separated. 

18. As they went up the Pastaza River, they saw some boats left by the 

natives and decided to continue their escape. 

19. Although they were scared, they knew that together they could face 

anything, so they kept going while the moon shone brightly. 

20. While searching for him, he saw some native enemies approaching 

their land and warned his people about a possible invasion. 
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21. When the newlyweds retired to their hut, the mother was to keep vigil 

by the door until dawn to prevent the envious spirit from causing them harm 

in their sleep and spreading the poison of infertility upon them. 

22. Gradually, Cumanda got tired after so much walking, so she took a 

well deserved rest on a mossy rock she found halfway along the path. 

23. Cumanda returned home and only regretted that she couldn’t be with 

her beloved. 

24. Carlos had been tied with his back against a trunk, and though he 

heard voices, he didn’t know that Cumanda was already in the hands of the 

barbarians. 

25. At the same time, a cry of anguish crossed between them, and an 

expression of the pain surely felt by the victim when the terrible priest twisted 

their heart to tear it out, still beating: a unique, inimitable, and even hard to 

imagine the expression of pain. 

26. It was around midnight when Father Domingo, Carlos’s father, went 

to look for Cumanda to talk with the Jibaros, but he learned that she had 

already left. 

27. The man didn’t know what to do at that moment and told the Zaparos 

to prepare a canoe to go after her because he feared she was in danger. 
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28. After so many days of worry, the Jibaros tribe arrived, but it was too 

late; the ceremony was over, and they only found the lifeless body of the 

beautiful young woman. 

29. They took the body, and they returned to Andoas to bury her, which 

took them nearly a day to get back. 

30. The Palora tribe, though somewhat struggling, no longer carried the 

debris of the jungle torn away by the rains that descended from the 

neighboring forests, and two Zaparos swam across and returned with rafts. 

Chart five: Compound-Complex Structure Sentence, created by the authors 
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As mentioned in the previous chapters, the fundamental ideas supporting this 

project emphasized two crucial points; first, literary works are a visible need 

for Ecuadorian EFL schools since they are an effective pedagogical approach 

that help the students to improve their reading language proficiency and their 

cultural awareness. Second, to guarantee that the project objectives are 

fulfilled, translating a literature work, especially one targeted for a particular 

audience must be done with considerable care. To achieve the goals, a 

significant amount of work was put into making sure that students can easily 

understand the material by the implementation of familiar vocabulary with the 

objective of introducing new concepts to improve reading comprehension. In 

addition, to help students comprehend the book in an effective way and 

increase their vocabulary, a glossary with twenty-eight words was developed 

and included in the book. 

Using “Cumanda” in EFL classes might help students become more proficient 

readers by giving them a cultural text that make the material approachable and 

interesting. The familiar cultural reference within the adapted text allows 

students to connect and recognize genuinely with the content and their own 

culture, which might improve their understanding and retention of concepts 

and vocabulary. 

The adaptation of “Cumanda” to suit the A2-B1 reading levels of 6th grade 

students allows the integration of complex cultural narratives in a more 

accessible format. This approach offers to facilitate meaningful language 

learning while ensuring that the content remained engaging and available for 

students at this proficiency level of English.  Implementing tools to measure or 

calculate the rendering of a translation is an advantage when developing a 

story for a specific target audience. Their proficiency level must be considered 

to render a faithful and comprehensive translation. 

The methods and techniques applied in the translation of the adapted book 

“Cumanda” should be aligned not only with the specific literary genre being 
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translated but also with the narrative and themes of the story itself. It is 

essential that the chosen strategies work in harmony with both the style and 

content of the original text to effectively convey the intended message and 

preserve the essence of the story.  
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It is recommended that EFL teachers should incorporate culturally relevant 

texts like “Cumanda” in their curriculum to enhance reading comprehension. 

Teachers should select adapted versions of such texts that align with their 

students’ language levels, making the content approachable while maintaining 

the cultural richness. Additionally, teachers should provide activities that link 

cultural elements in the text with vocabulary and comprehension exercises to 

reinforce understanding and retention. 

English teachers should incorporate meaningful and creative activities to 

encourage critical thinking and offer students additional time to explore deeply 

into the book. It is recommended that these activities should be designed to 

be open-ended, encouraging students to express their thoughts and 

interpretations freely. Furthermore, teachers should use these activities as 

assessment tools, identifying the areas where students may need additional 

support and providing guidance to help them enhance their critical thinking 

skills. 

To effectively adapt “Cumanda” for A2-B1 reading levels, it is recommended 

to employ a combination of lexical simplification and complex sentence 

structures while retaining cultural depth. Tools like readability metrics (e.g., 

Virtual Writing Tutor, Oxford Dictionary, Cambridge Dictionary) should be used 

to ensure the language complexity matches the proficiency level. Moreover, 

pre-translation cultural explanations or glossaries could help students grasp 

complex cultural references without oversimplifying the narrative, allowing 

them to engage with the story meaningfully.  

In translating “Cumanda”, the methods should maintain the integrity of the 

literary genre and narrative while accommodating the proficiency level of the 

target audience. The communicative method, which focuses on delivering the 

story in a clear and accessible way for the reader, alongside the faithful 

method, which preserves the original meaning and cultural elements, are 

recommended. To address challenges like cultural nuances or untranslatable 

6 RECOMMENDATIONS 



64 
 

elements, compensation techniques can be employed to offset any potential 

losses. This will help ensure that the adapted text stays true to the original 

while remaining understandable for young learners. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



65 
 

 

 

 

This project aimed to develop instructional reading material through the 

translation of the Ecuadorian literary work "Cumanda". Teachers can utilize 

this translation of an Ecuadorian literary book as supplementary material in 

their EFL classes, exposing students to their own customs and cultural 

background. In addition, different reading activities such as puzzles, 

crossword, true or false and a glossary are implemented in this narrative that 

offers linguistic diversity and significant exposure to a range of vocabulary and 

dialects. 

7.1.1 Rationale for choosing "Cumanda" as the text for this study. 

The selection of "Cumanda" as the text for this thesis study in an EFL 

classroom is supported by the work's cultural significance, capacity to foster 

critical thinking and cultural awareness, and capacity to advance language 

proficiency in reading comprehension and other areas. This novel might be a 

priceless tool for EFL instruction in Ecuador since it not only offers rich 

language stimulation but also fosters a sense of cultural identity among young 

learners. 

"Cumanda" by Juan León Mera is a perfect fit for EFL (English as a Foreign 

Language) schools in Ecuador because of its profound cultural and historical 

roots. Students have the chance to make connections between their language 

studies and their own cultural origins through the novel, which showcases the 

nation's rich cultural legacy. According to Moll (1992), by making learning more 

relatable and meaningful, the use of texts that are culturally relevant can 

increase students' interest and motivation to learn.  

By introducing this literary novel into the EFL curriculum, professors can assist 

students in acquiring knowledge and respect towards both their own culture 

and the cultural dynamics of Ecuador. Through the novel's examination of 

indigenous social issues, customs, and rituals, students have an outstanding 

chance to learn about their history within the framework of language learning. 
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This is consistent with Gay’s (2010) support of culturally responsive education, 

which highlights the value of incorporating students' heritage into the learning 

environment. "Cumanda" addresses challenging problems like social inequity, 

cultural conflict, and colonialism. In an EFL classroom, discussing these topics 

can help students develop their critical thinking abilities and inspire them to 

consider both historical and modern social issues. This method corresponds 

with Vygotsky (1978) social constructivism theory, which emphasizes the role 

that social interaction and critical thinking play in the development of cognitive 

abilities. 

 

 

Source: Created by the authors 

 

 



67 
 

 

 

 

Source: Created by the authors 

 

 

 

 

 

 

 

 

 

 



68 
 

“CUMANDA” BY JUAN LEÓN MERA 

  

Source: Created by the authors 



69 
 

Source: Created by the authors 

 

 



70 
 

Source: Created by the authors 

 

 



71 
 

Source: Created by the authors 

 



72 
 

Source: Created by the authors 



73 
 

Source: Created by the authors 

 



74 
 

Source: Created by the authors 

 



75 
 

Source: Created by the authors 



76 
 

Source: Created by the authors 

 



77 
 

Source: Created by the authors 

 



78 
 

Source: Created by the authors 

 



79 
 

Source: Created by the authors 

 



80 
 

Source: Created by the authors 

 



81 
 

Source: Created by the authors 



82 
 

Source: Created by the authors 

 



83 
 

Source: Created by the authors 



84 
 

Source: Created by the authors 

 



85 
 

Source: Created by the authors 



86 
 

Source: Created by the authors 



87 
 

Source: Created by the authors 

 

 



88 
 

Source: Created by the authors 

 



89 
 

Source: Created by the authors 

 



90 
 

Source: Created by the authors 

 



91 
 

Source: Created by the authors 

 



92 
 

Source: Created by the authors 

 



93 
 

 

Source: Created by the authors 



94 
 

Source: Created by the authors 

 



95 
 

Source: Created by the authors 

 



96 
 

Source: Created by the authors 

 



97 
 

Source: Created by the authors 

 

 



98 
 

Source: Created by the authors 

 



99 
 

Source: Created by the authors 

 



100 
 

Source: Created by the authors 

 



101 
 

Source: Created by the authors 



102 
 

FLASHCARDS 

 

Source: Created by the authors 



103 
 

Source: Created by the authors 



104 
 

Source: Created by the authors 

 



105 
 

Source: Created by the authors 

 



106 
 

Source: Created by the authors 

 



107 
 

Source: Created by the authors 

 



108 
 

Source: Created by the authors 



109 
 

Source: Created by the authors 

 



110 
 

Source: Created by the authors 



111 
 

Source: Created by the authors 



112 
 

Source: Created by the authors 



113 
 

 

 

Ahmed, N. (2018). The Effectiveness of Crossword Puzzles on Learning 

Vocabulary. Journal of Education and Practice, 17. 

Albir, L. M. (2002). "Translation Techniques Revisited: A Dynamic and 

Functionalist Approach,". Barcelona. 

Alemi, M. (2011). The Role of the Teacher in the Process of Teaching English. 

ACADEMY PUBLISHER. 

Alemi, M. (2011). The Use of Literary Works in an EFL Class. Finland: Minoo 

Alemi. 

Alexiou, J. M. (2009). Vocabulary size and the common European framework 

of reference for languages.  

Alves Fabio, H. A. (2024). Translation as a Cognitive Activity: Theories, 

Models, and Methods for Empirical Research. Routledge: London. 

Amato, P. a. (2003). Communicative language teaching: An introduction. 

Longman. Nueva York: Longman. 

Annarella. (1999). Creativity and its teaching. Buenos Aires. 

Annarella, L. A. (1999). Encouraging Creativity and Imagination in the 

Classroom.  

Babbie, E. ( 2020). The Practice of Social Research. Cengage Learning. 

Baker, M. (2018). Translation and Conflict.  

Banks, J. (1993). Cultural Diversity and Education: Foundations, Curriculum, 

and Teaching. Boston: Allyn and Bacon. 

Banks, J. (2015). Cultural Diversity and Education: Foundations, Curriculum, 

and Teaching. New York: Routledge. 

8 REFERENCES 



114 
 

Biel, C. B. (2015). Test-enhanced learning: The potential for testing to promote 

greater learning in undergraduate science courses. Life Sciences 

Education. 

Billings, G. L. (1995). But That's Just Good Teaching! The Case for Culturally 

Relevant Pedagogy. Washington, D.C. 

Brookfield, S. P. (2015). Discussion as a Way of Teaching: Tools and 

Techniques for Democratic Classrooms. San Francisco: Jossey-Bass. 

Buket, E. a. (2019). The Role of Culture in English Language Teaching and 

Learning. Ankara: International Journal of Education and Research. 

Calle, J. O. (2020). The effect of Critical Thinking Strategies on oral production 

of EFL University Students: an action research. Cuenca: Revista 

Publicando. 

Cameron, L. (2001). Teaching Languages to Young Learners. Cambridge: 

Cambridge University Press. 

Capel, A. (2012). Completing the English Vocabulary Profile: C1 and C2 

vocabulary. Cambridge University Press. 

Cheng, K. K. (2008). Enhancing reading comprehension via instruction of a 

case study of Iranian EFL. Kuala Lumpur, Malaysia. 

Chiaet, J. (2013, Octuber 4). SCIENTIFIC AMERICAN. Retrieved from 

SCIENTIFIC AMERICAN: 

https://www.scientificamerican.com/article/novel-finding-reading-

literary-fiction-improves-empathy/ 

Clark, J. W. (2011). Designing and Conducting Mixed Methods Research. 

California: Sage Publications. 

Compton, C. (n.d.). Center for Professional Education for Teachers . Retrieved 

from Center for Professional Education for Teachers : 

https://cpet.tc.columbia.edu/news-press/elevating-reading-proficiency-

a-comprehensive-approach-to-advancing-comprehension 



115 
 

Creswell, J. (2014). Research Design: Qualitative, Quantitative, and Mixed 

Methods Approaches. Los Angeles: SAGE Publications. 

Creswell, J. (2018). Research Design: Qualitative, Quantitative, and Mixed 

Methods Approaches. Los Angeles: Sage Publications. 

Cummis, J. (2000). Language, Power and Pedagogy. Great Britain : Jimm 

Cummis. 

Darbelnet, J.-P. V. (1995). Comparative Stylistics of French and English: A 

Methodology for Translation. Amsterdam and Philadelphia: John 

Benjamins. 

Denzin, N. K. (1978). The Research Act: A Theoretical Introduction to 

Sociological Methods. New York: McGraw-Hill. 

Donald, M. a. (1970). The Role of Reading in Language Learning. Oxford: 

Oxford University Press. 

Eisterhold, P. E. (1984). Schema Theory and ESL Reading Pedagogy. Illinois. 

Elder, R. P. (2014). The Miniature Guide to Critical Thinking Concepts and 

Tools. Foundation for Critical Thinking. 

Erdoğan, V. (2019). Integrating 4C Skills of 21st Century into 4 Language Skills 

in EFL Classes. International Journal of Education and Research . 

Eslit, E. R. (2023). Enduring Synergy of Values Integration, Critical Thinking 

and, Moral Reaisoning in Language and Literature Education. 

Philippines. 

Farah, N. (2023, January 11). LinkedIn. Retrieved from How Reading 

Improves creativity: https://www.linkedin.com/pulse/how-reading-

improves-creativity-farah-najam/ 

Frey, D. F. (2016, February 15). EDUTOPIA. Retrieved from EDUTOPIA: 

https://www.edutopia.org/blog/questioning-that-deepens-

comprehension-douglas-fisher-nancy-frey 



116 
 

Gay, G. (2010). Culturally Responsive Teaching: Theory, Research, and 

Practice. New York: Teachers Collage Press. 

Glass, G. V. (1984). Statistical Methods in Education and Psychology. Boston: 

Allyn and Bacon. 

Gómez, L. E. (2008). La etnoeducación en Colombia y su aplicación en el 

contexto ecuatoriano. Bogotá, Colombia. 

Gonzaléz, L. M. (1994). Lessons from Research with Language Minority 

Children. Teachers College Press. 

Hunkler, M. A. (1985). Krashen's Hypothesis. A Critical and Reflective 

Prespective.  

Huseynova, F. (2023). Teacher Training and Practice. Filippo Gomez Paloma. 

Idi Warsah, R. M. (2021). The Impact of Collaborative Learning on Learners’ 

Critical Thinking Skills. International Journal of Instruction. 

Irvine, G. L.-B. (1995). But That’s Just Good Teaching! The Case for Culturally 

Relevant Pedagogy. Madison- Wisconsin. 

King, A. (1992). Comparison of Self-Questioning, Summarizing, and 

Notetaking-Review as Strategies for Learning From Lectures. American 

Educational Research Journal. 

Koçak, A. (2019). An Analysis of Recognition of Compund Complex Sentences 

for Fosilized Errors in Teaching Writing. International Journal of 

Curriculum and Instruction. 

Krashen, S. D. (1985). The Input Hypothesis: Issues and Implications. Los 

Angeles: Longman. 

Krathwohl, L. A. (2001). A Taxonomy for Learning, Teaching, and Assessing: 

A Revision of Bloom's Taxonomy of Educational Objectives. New York. 

Kucan, I. L. (2013). Bringing Words to Life: Robust Vocabulary Instruction. 

Guilford Press. 



117 
 

Leonardi, V. (2010). The Role of Pedagogical Translation in Second Language 

Acquisition: From Theory to Practice. New York: Peter Lang in Bern. 

Lieb, M. (2006). Vocabulary Acquisition and Expansion for the EFL Learner.  

Louis Cohen, L. M. (1994). Research Methods in Education. London: 

Routledge. 

Luis Moll, C. A. (1992). Funds of Knowledge: Learning from Language and 

Culture. New York: Routledge. 

Luis Moll, C. A. (1992). Vygotsky and Education: Instructional Implications and 

Applications of Sociohistorical Psychology. Cambridge: Cambridge 

University Press. 

McDonald, G. G. (2020). Cultural Literacy and Empathy in Education Practice. 

Palgrave Macmillan. 

McGregor, B. a. (1970). Developing Speaking Skills through Reading . 

Canada: Cagri Tugrul Mart. 

Mera, J. L. (1879). Cumandá o Un Drama Entre Salvajes. Ambato. 

Michael, L. a. (2006). Learning Styles and Strategies: A Research Guide. 

Harlow, Essex: Pearson Education. 

Mikulecky, L. M. (2016). Culturally Responsive Teaching: Theory, Research, 

and Practice.  

Milo. (2024). Notion Teachers . Retrieved from Notion Teachers: 

https://www.notion4teachers.com/blog/culturally-responsive-teaching-

inclusive-classrooms 

Morell, E. (2012). Literacy and Culture: Teaching Reading and Writing in a 

Multicultural Classroom. New York. 

Mukundan. (2016). Developing Reading Materials for ESL Learners. Editors: 

M. Cacciottolo, T. Mckenna, Sh. Steinberg, M. Vicars. 



118 
 

Munday, J. (2016). Introducing Translation Studies: Theories and Applications. 

London and New York: Routledge. 

Najam, F. (2023, January 11). LinkedIn. Retrieved from LinkedIn: 

https://www.linkedin.com/pulse/how-reading-improves-creativity-farah-

najam/ 

Nation, I. S. (2013). Learning Vocabulary in Another Language. Cambridge: 

Cambridge University Press. 

Nation, P. (2001). Learning Vocabulary in Another Language. Cambridge: 

Cambridge University Press. 

Ndruru, E. (2017). Translation Techniques Used in Translating John Grisham's 

'A Time to Kill' Novel into Indonesian. Universitas Warmadewa..  

Newmark, P. (1988). A Textbook of Translation. Prentice Hall. 

Nieto, S. (2000). Affirming Diversity: The Sociopolitical Context of Multicultural 

Education. New York: Longman. 

Nikolajeva, M. &. (2006). How picturebooks work: A semiotic analysis. . 

Abingdon: Routledge. 

Nina Gonzaléz, L. M. (2005). Funds of Knowledge: Theorizing Practices in 

Households, Communities, and Classrooms. New York: Routledge. 

Nord, C. (1997). Translating as a Purposeful Activity: Functionalist Approaches 

Explained. Manchester: St. Jerome . 

Ochoa, J., Calle, A. M. (2020). The effect of Critical Thinking Strategies on oral 

production of EFL University Students: an action research. Revista 

Publicando. 

Oittinen, R. (2000). Translating for Children . Garland Publishing: New York. 

Oviedo, J. M. (2001). Historia de laliteratura hispanoamericana. Madrid: 

Alianza. 



119 
 

Parra, S. (2017). Effective reading as a means to critical thinking:. In M. D. 

M.Sc. Soledad Parra Rocha, Selected Articles on Teaching EFL (p. 7). 

Quito: EDICIEM. 

Parra, S. (n.d.). Selected Articles on Teaching EFL. Quito. 

Pearson, D. N. (2002). Effective Practices for Developing Reading 

Comprehension.  

Pellegrini, P. (1988). El tema romántico en la literatura ecuatoriana. Quito. 

Person, R. A. (1984). A Schema-Theoretic View of Basic Processes in 

Reading Comprehension. Nueva York. 

Pollock, R. M. (2001). Classroom Instruction that Works: Research-Based 

Strategies for Increasing Student Achievement. Alexandria, VA: ASCD 

(Association for Supervision and Curriculum Development). 

Pratt, M. L. (1992). Imperial Eyes: Travel Writing and Transculturation. 

London. 

Rama, Á. (2020). La narrativa en la época romántica en América Latina.  

Rani, J. M. (2016). Developing Reading Materials for English Language 

Learners: The Role of Learner-Centered Approaches. Kuala Lumpur, 

Malasia: Journal of Language Teaching and Research. 

Rodgers, J. C. (2014). Approaches and Methods in Language Teaching. 

United Kingdom: Jack C. Richards y Theodore S. Rodgers. 

Rosenblatt, L. M. (1995). Literature as Exploration. Modern Language 

Association. 

Schiro, M. S. (2013). Curriculum Theory: Conflicting Visions and Enduring 

Concerns. Los Ángeles: Sage Publications. 

Scott, J. (2002). Teaching Reading in the Content Areas: If Not Me, Then 

Who? Boston: Allyn & Bacon. 



120 
 

Sheridan, T. y. (2019). The Importance of Reading Comprehension in 

Language Learning.  

Skehan, P. (2003). Task-based language learning: A review. Language 

Teaching, 1-14. 

Stanislavski, K. (1936). An Actor Prepares. London. 

Thomas Huckin, M. H. (1993). Second Language Reading and Vocabulary 

Learning. Norwood: Ablex Publishing. 

UNESCO. (2015). Education for Sustainable Development Goals: Learning 

Objectives. Paris. 

Venuti, L. (1998). The Scandals of Translation: Towards an Ethics of 

Difference . London and New York: Routledge. 

Venuti, L. (2008). The Translator's Invisibility: A History of Translation. London: 

Routledge. 

Vygotsky, L. (1978). Mind in Society: The Development of Higher 

Psychological Processes. Cambridge, Massachusetts: Harvard 

University Press. 

Walker, N. (2023). Virtual Writing Tutor. Retrieved from Virtual Writing Tutor: 

https://virtualwritingtutor.com/ 

Wefi Dewi, M. D. (2023). The Effect of Crossword Puzzles on Learners' 

Vocabulary Development in EFL Context. Journal of Education And 

Technology, 47. 

Zwiers, J. (2008). "Building Academic Language: Essential Practices for 

Content Classrooms". San Francisco: Jossey-Bass. 

 



 

 
  

 
  

DECLARACIÓN Y AUTORIZACIÓN 

 

Nosotros, Barrera Perlaza, Mikeya Katherine, con C.C: # 0850544610 y Lopez 

Farias, Álvaro Gregorio, con C.C: # 0918613324 autores del trabajo de titulación: 

Translation of the Adapted Version of the Ecuadorian Literature Work 

“Cumanda” for the Development of EFL Reading Comprehension Skills at A2-

B1 for 6th Grade Students previo a la obtención del título de Licenciados en 

Pedagogía de los Idiomas Nacionales y Extranjeros – Inglés en la Universidad 

Católica de Santiago de Guayaquil. 

 

1.- Declaramos tener pleno conocimiento de la obligación que tienen las 

instituciones de educación superior, de conformidad con el Artículo 144 de la Ley 

Orgánica de Educación Superior, de entregar a la SENESCYT en formato digital 

una copia del referido trabajo de titulación para que sea integrado al Sistema 

Nacional de Información de la Educación Superior del Ecuador para su difusión 

pública respetando los derechos de autor. 

 

2.- Autorizamos a la SENESCYT a tener una copia del referido trabajo de titulación, 

con el propósito de generar un repositorio que democratice la información, 

respetando las políticas de propiedad intelectual vigentes. 

 

Guayaquil, 03 de septiembre de 2024 

 

  

Barrera Perlaza, Mikeya Katherine López Farias, Álvaro Gregorio 

C.C: 0850544610    C.C: 0918613324 



 

 
  

 
  

REPOSITORIO NACIONAL EN CIENCIA Y TECNOLOGÍA 

FICHA DE REGISTRO DE TESIS/TRABAJO DE TITULACIÓN 

TÍTULO Y SUBTÍTULO:  

 
Translation of the Adapted Version of the Ecuadorian Literature Work 
“Cumanda” for the Development of EFL Reading Comprehension Skills at 
A2-B1 for 6th Grade Students.  

AUTOR(ES)  Barrera Perlaza, Mikeya Katherine; López Farias, Álvaro Gregorio 

REVISOR(ES)/TUTOR(ES)  Rivadeneira Enriquez, Sara Inés  

INSTITUCIÓN: Universidad Católica de Santiago de Guayaquil 

FACULTAD: Artes y Humanidades 

CARRERA: Pedagogía de los Idiomas Nacionales y Extranjeros - Inglés 

TITULO OBTENIDO: 
Licenciada/o en Pedagogía de los Idiomas Nacionales y Extranjeros – 
Inglés 

FECHA DE PUBLICACIÓN: 3 de septiembre de 2024 No. DE PÁGINAS: 120 

ÁREAS TEMÁTICAS: Culture, Translation, Education 

PALABRAS CLAVES/ 

KEYWORDS: 

Cumanda, Reading comprehension, Critical thinking, Cultural relevance, 
EFL (English as a Foreign Language). 

RESUMEN/ABSTRACT: This research focuses on the development of new reading material through the 

translation of the adapted version of the literature work “Cumanda” by Juan Leon Mera, for the reading 

comprehension and critical thinking of 6th grade students with an A2-B1 level in the EFL classrooms.  The 

project incorporates cultural relevance into language instruction by using literature that represents the 

students’ heritage. The main goal was to evaluate how students’ engagement, comprehension and critical 

thinking skills in EFL classrooms are improve by exposure to culturally recognized subject with interactive 

reading activities that were developed around “Cumanda”. The results of this study show that the 

incorporation of “Cumanda” significantly improve students’ motivation and reading comprehension by 

providing contextually relevant material. The adaptation of the text to suit students’ language proficiency 

facilitates better understanding and retention of concepts. Furthermore, activities encourage the 

development of critical thinking by allowing students to express their reflections on the story. The study 

recommends continued use of adapted literary works to support language learning in culturally meaningful 

ways. 

ADJUNTO PDF:       SI        NO 

CONTACTO CON 

AUTOR/ES: 

Teléfono: 
+5930986349419 

+5930986555684 

E-mail: mikeya.barrera@cu.ucsg.edu.ec  
alvaro.lopez03@cu.ucsg.edu.ec  
 

CONTACTO CON LA 

INSTITUCIÓN 

(C00RDINADOR DEL 

PROCESO TIC):: 

Nombre: Jarrín Hunter, Ximena Marita 

Teléfono: +593-4-6043752/593-9-99614680 

E-mail: xjarrin@yahoo.com; Ximena.jarrin@cu.ucsg.edu.ec 

SECCIÓN PARA USO DE BIBLIOTECA 

No. DE REGISTRO (en base a datos):  

No. DE CLASIFICACIÓN:  

DIRECCIÓN URL (tesis en la web):  

 

mailto:mikeya.barrera@cu.ucsg.edu.ec
mailto:alvaro.lopez03@cu.ucsg.edu.ec
mailto:xjarrin@yahoo.com

