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ABSTRACT 

The present study reports how listening skill performance is related to the amount of 

listening learning strategies applied by students of second baccalaureate at Unidad 

Educativa Milagro. A sample of 150 students participated in this research during school 

year 2017 – 2018 through a quantitative method using three different data collection 

techniques: evaluation, survey and class observations. All of them were applied in a 

sequential process, analyzed separately the cognitive, metacognitive and socio-affective 

strategies, and the final results were classified in low, moderated and high level of 

proficiency in listening skill according to the amount of listening learning strategies the 

students applied in class. The investigation concluded that listening learning strategies 

and listening skill performance are directly proportional variables.  

Furthermore, to increase the practice of strategies in students and to improve their 

proficiency in listening, at the end of the investigation there is a website proposal 

especially elaborated for this sample of English language learners with selected activities 

that put in practice several listening learning strategies.    

Keywords: listening skill, learning strategies, cognitive, metacognitive, socio-affective, 

quantitative method, website. 
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INTRODUCTION 

As people learn and meet others from all over the world, consequently they open their 

minds to new cultures, information, experiences, and new points of view of the world 

(Justin, 2013). Moreover, the domain of the English language seems to be a precious goal 

for people in all European Union countries and in many parts of the world too, to the point 

of considering a person who does not speak English as disabled (Segura, 2012).  

Therefore, English proficiency is a requirement for EFL (English Foreign Language) 

learners that travel abroad. The educational system of Ecuador teaches English as a first 

foreign language at national level, because the global engagement of the curriculum 

establishes: “To develop learners’ understanding of the world, of other cultures and their 

own, and to communicate their understanding and views to others through English” 

(Ministerio de Educación del Ecuador, 2019, p. 192). As a consequence, this language is 

a compulsory subject in public and private schools.  

In all Ecuadorian schools there are levels of English that students receive according to the 

Common European Framework Reference. At the beginning of high school, students 

make a reinforcement of level A1 and A2, at the end learners should graduate with the 

domain of level B1. More precisely, it means students should "follow a lecture or talk 

within his/her own field, provided the subject matter is familiar and the presentation is 

straightforward and clearly structured" (Council of Europe, 2006, p. 67).  

Since childhood, humans listen to the melodious bell of the ice cream van, later in 

adulthood it is crucial for people to listen to airport announcements. Beyond classrooms, 

the real life world has important information people need to know by hearing, so they 

learn to listen and listen to keep learning (Wilson, 2008). 

The topic of this investigation is about listening skill performance in students of second 

baccalaureate that possibly don’t apply enough listening learning strategies. However, 

developing listening learning strategies in high school students is important because that 

allow them to reach listening comprehension. According to Hasan (2000) listening 

comprehension ensures the adequate conditions for language acquisition that causes the 

development of other language skills. As a consequence, developing listening learning 

strategies would be favorable for students to rise their listening skill performance.  
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This research focuses on second baccalaureate students because at that age they start 

learning level B1. With them, this study principally aims to analyze listening learning 

strategies and its incidence in listening skill performance in students of second 

baccalaureate at Unidad Educativa Milagro from school year 2017 – 2018. That objective 

will be reached through the recognition of listening learning strategies that students of 

second baccalaureate at UEM apply in EFL class, and then the researcher will describe 

the relation between student’s listening learning strategies and their listening skill 

performance. 

The present study consists of six chapters, the first one is the problem statement, the 

justification, and the objectives to answer the research questions. The second chapter 

explains the theories of how the teaching of listening has been transformed (historical 

background), the latest investigations pertinent to this research, and the theoretical bases 

that support the study. 

Later, Chapter III describes the methodology applied for the present investigation which 

is based in positivist paradigm, which leads to assume a quantitative approach due to the 

attempt for this study is to measure listening skill performance and listening learning 

strategies in students. Consequently, the object of study are the students, the population 

are 282 students of second baccalaureate at Unidad Educativa Milagro in school year 

2017 – 2018. Through a non-probabilistic sample, 150 students were selected in order to 

be applied three techniques: a listening evaluation to measure listening skill performance, 

a survey and class observation both to measure the use of listening learning strategies in 

students. To create the instruments of each technique, operational variable tables were 

elaborated, they can be observed with more details in Appendices D, E, and F.  

Moreover, Chapter IV presents the data collected with evaluation, survey and 

observations with which the researcher proceeded to analyze through standard deviation, 

arithmetic average, simple frequency, percentage frequency, minimum and maximum 

score. Finally, the comparison of the results analysis from all the techniques applied to 

the students lead to the discussion that converges in a description of the relation between 

student’s listening learning strategies and their listening skill performance in EFL class.  

In the end of the study Chapter V shows the conclusions and recommendations that results 

in a proposal developed in Chapter VI. This proposal consists in a website aimed to 

strengthen listening skills in students of second baccalaureate at Unidad Educativa 
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Milagro, through the practice of listening strategies in selected exercises on a digital 

platform that will be updated each semester. The website can be seen in several mobile 

devices and include applications that young students prefer such as Google Podcast, 

Youtube Playlists, blogs and platforms. 
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CHAPTER I 

1.1 Problem statement 

Wilson (2008) states that of the four skills reading, writing, listening and speaking are 

generally recognized as the keys for knowing a language, but listening is probably the 

least understood, historically the less researched and valued. Also Peregoy & Boyle 

(2013) claimed that the four skills are related to one another and during their development 

over mutual support is needed, in that way any practice of each skill will contribute to the 

overall development of the other.  

Especially for Spanish speakers, the acquisition of listening and speaking tend to be more 

complicated than the other skills like reading or writing, since the previous ones are quite 

difficult to practice when the student does not live in an English speaking country (Segura, 

2012). 

In Ecuador, learning English is mandatory according to the National Curriculum, article 

9 of “Reglamento General a la Ley Orgánica de Educación Intercultural” because 

students need to have a specific level of proficiency in this language to fulfill the academic 

program and graduate with a baccalaureate degree. So, high school students with English 

level B1 should domain listening skills.  

Depending on the level, Ecuadorian students have different number of hours of English 

class per week. In elementary and basic school, students receive 3 hours of English per 

week during 6 years, in the following years of high school students receive 5 hours during 

5 years, and in the last course of baccalaureate the seniors take 3 hours per week. All 

these hours of language learning seek to accomplish the objective of the national English 

curriculum. (Ministerio de Educación del Ecuador, 2019).  

English as a Foreign Language for Baccalaureate Sublevel is the name of the national 

curriculum in Ecuador, which claims that listening activities in EFL classroom should 

spin around real-life contexts and practical applications, so that learners achieve the 

capacity to handle natural listening situations (Ministerio de Educación del Ecuador, 

2019). Nevertheless, the students from second baccalaureate of Unidad Educativa 

Milagro demonstrate difficulties in their listening performance, which do not allow them 

to accomplish the objective stated by the national curriculum. 



 

 

21 

 

It has been noticed that during listening exercises the students from second baccalaureate 

at Unidad Educativa Milagro feel afraid and insecure of their capacities, cannot answer 

questions, do not react to oral instructions, are not able to take notes, do not understand 

the context of a conversation or a story, do not remember vocabulary words, have low 

pronunciation achievement, and throughout the checking process they end up writing 

down the right answers without understanding the reasons behind. As a consequence, 

these learners do not get the purpose nor the content of the listening activities. 

Furthermore, some circumstances that aggravate the problem with students are their short 

attention periods inside the classrooms, and other distractions like kids playing outside in 

the swings near the window. Due to the variable levels of motivation between students, 

listening can become a difficult skill to teach. Besides, the learners have the tendency to 

confuse some features of connected speech (e.g., assimilation, elision or weak forms) 

which could have made them perceive listening in English as tough.  

Finally, many teachers of this educational institution do not follow the instructions for the 

listening exercises given by the English course books, which are important because it says 

exactly what details should be paid attention to during a listening task and also the book 

explains to the teacher what to do before, during and after the listening exercise. By 

ignoring these crucial instructions, the teachers end up playing the audio and testing 

listening skills rather than actually teaching them.  

Consequently, all these circumstances may indicate that students are not completely 

immersed in using listening strategies because of these issues that might have a negative 

impact on learner’s listening comprehension. Probably the students of second 

baccalaureate from Unidad Educativa Milagro may improve their performance in this 

skill by learning listening strategies with sufficient training in listening task. 

1.1.1 Research questions 

 What are the listening learning strategies that the second baccalaureate students 

at Unidad Educativa Milagro apply during listening activities in the class? 

 How do the listening learning strategies influence in the listening skill 

performance of the students of second baccalaureate at Unidad Educativa 

Milagro? 
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1.2 Justification 

The low listening performance is common among students of second baccalaureate at 

Unidad Educativa Milagro because they have insufficient knowledge in listening ability 

and also there are inadequacies in classrooms for listening practice. Therefore, this study 

aims to improve the listening skill performance in students of second baccalaureate in the 

educational institution. 

This research looks forward to evidence that mastering a language relies primarily on the 

ability to apply strategies to develop comprehension of messages through listening 

practice, understanding speeches, audio scripts, movies, songs and establish dialogues.  

Additionally, the research becomes a methodological contribution to the scientific 

community because it was applied for the first time to second baccalaureate students of 

Unidad Educativa Milagro. Besides, the same group of students will use listening 

strategies through digital media to serve as support for the classes, and thus to enhance 

the process of learning that is reflected in them with minimum effort and maximum 

efficiency. 

Under these conditions, this study proposes the application of blended learning through 

the implementation of a website with practical exercises for students, these exercises use 

listening strategies that serve as reinforcement of face-to-face classes. 

Consequently, the main beneficiaries of this research are the students who will acquire a 

critical, reflective and evaluative attitude towards the language and the use of it in work, 

study, travel or any other activity where they require communication using this foreign 

language. Additionally, it is an academic contribution for teachers who will have a 

practical and useful digital instrument not only usable now but throughout their 

professional lives. 

Finally, the implementation of the proposal will benefit Unidad Educativa Milagro with 

an increase in the number of students with a B1 level, which goes in accordance with the 

objectives of the Ecuadorian National Curriculum. The inquirer suggests to deepen the 

causes of difficulties in more students in further researches as well as the methods that 

could be used to improve their proficiency in English listening.  
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1.3 Objectives 

1.3.1 General objective 

To analyze listening learning strategies and its incidence in listening skill performance in 

students of second baccalaureate at Unidad Educativa Milagro from school year 2017 – 

2018.  

1.3.2 Specific objectives 

 To diagnose listening skill performance of students from second baccalaureate at 

UEM. 

 To recognize listening learning strategies applied by students of second 

baccalaureate in EFL classes at UEM. 

 To establish the relation between student’s listening skill performance and 

listening learning strategies applied in EFL classes at UEM. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

2.1 Definition 

A theoretical framework is the systematization of the concepts that are handled as the 

basis of an investigation; through one or several theories expressed in concepts and 

definitions, which are both structured and hierarchical (Rodriguez, 2005). In the 

following study the researcher will take into account conceptual aspects related to the 

topic of study and the diverse subtopics such as definitions of listening, listening 

comprehension, the importance of listening in EFL class, difficulties in listening for EFL 

students, listening approaches, and teaching listening strategies in an EFL class.  

2.2 Theoretical Foundation 

2.2.1 Definition of listening 

Listening is an unseen mental process. Listeners must discriminate between sounds, 

understand vocabulary and grammatical structures, interpret stress and intention, retain 

and interpret this within the immediate context as well as the larger socio-cultural context 

of the utterance (Wipf, 1984). However, according to Dimassi (2016) listening is a highly 

complex skill, involving both linguistic and non-linguistic knowledge. Moreover, 

linguistic knowledge includes phonology, vocabulary, syntax, semantics, discourse and 

pragmatics (Buck, 2001). 

On one hand, Howatt & Dakin (1974) defined listening as the skill to identify and 

understand what other people say, it includes understanding a speaker's accent or 

pronunciation, its grammar, vocabulary, and the comprehension of the meaning.  

On the other hand, Thomlison (1984) definition of listening includes "active listening", 

which goes beyond comprehending the message content; it is the empathetic 

understanding of the speaker. 

Moreover, Rost (2001) defines listening, in its largest sense, as a process of receiving 

what the interlocutor actually says (receptive orientation); constructing and representing 

meaning (constructive orientation); negotiating meaning with the speaker while 

https://www.llas.ac.uk/resources/gpg/67#ref16
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answering (collaborative orientation) and, creating meaning through participation, 

imagination and empathy with the interlocutor (transformative orientation). Listening is 

a complex, active process of interpretation in which listeners match what they hear with 

what they already know.  

Finally, Ronald & Roskelly (1985) define listening as an active process demanding the 

same skills requested by writing and reading: prediction, hypothesizing, checking, 

revising, and generalizing.  

2.2.2 Definition of listening comprehension 

According to Chastain (1971), listening comprehension is the ability to understand native 

speech at normal speed in unstructured situations.  

Nevertheless, according to Morley (1972) and Ciocci (2002), listening comprehension is 

inside the central auditory processing, which starts when the ears detect sound as stimulus, 

travels to the temporal lobes along the neural pathways where it is “processed”, allowing 

the listener to identify the type of sound, separate it from background noise, and interpret 

the sound. That is where the listening comprehension takes places, so the listener builds 

upon what is heard by storing, retrieving, or clarifying the auditory information to make 

it functionally useful. 

Moreover, Goss (1982) defines listening comprehension as a mental process in which the 

listeners attempt to construct a meaning out of the information received from the speakers. 

However, according to Nadig (2013) as cited in Pourhosein & Sabouri (2016), listening 

comprehension is the different processes of understanding the spoken language, these 

include knowing speech sounds, comprehending the meaning of individual words, and 

understanding the syntax of sentences. 

Finally, O‘Malley, Chamot, and Küpper (1989) as cited in Pourhossein & Sabouri (2016) 

say that listening comprehension is an active process in which the listener constructs 

meaning through using cues from contextual information and from existing knowledge, 

while relying upon numerous strategic resources to perform the task requirement.  
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2.2.3 Historical background of listening 

According to the ideas expressed by Flowerdew & Miller (2005) in Second Language 

Listening, chronologically there are several approaches to language teaching in the role 

of listening that were developing through the time. The main approaches that have been 

used over the last five decades are going to be explained below. 

Grammar-translation approach: It was developed since latin and greek were taught in 

the first language classes in ancient times. Back then, there were no learning goals for 

listening because there were no listening classes. The only practice of listening for the 

students was to listen to the teacher and how he explained a description of the grammar 

rules of the second language. It’s worth to say that those verbal explanations were made 

primarily in student’s first language (Flowerdew & Miller, 2005). 

Direct-method approach: The direct-method approach came from a reaction of the 

grammar-translation approach. Learners can best acquire what is “natural” for them 

through the aural/oral system of teaching, this consist in monolingual teaching through 

student’s L2 as the only language used in class. Moreover, the direct-method approach 

was focused on teaching listening skills first than other language skills, because the 

teachers thought the learners would hear what was being said and the comprehension will 

come later; this process was cataloged by Mendelson (1994) as “osmosis”. 

Grammar approach: According to Rost (2001) it’s crucial to understand how words and 

phrases are bound to each other because that allows to also comprehend how utterances 

work. So, the Grammar Approach analyzes the language focusing on its components in 

order to complete or reshuffle a text by listening. Such exercises usually have no 

relationship to the exercises that precede or follow it, so this type of listening exercise is 

more to check the pattern match of grammar structures than a test of listening ability to 

development specific listening skills. 

Audio-lingual approach: For this approach, Richards (2015) stated that for teaching 

English it is important to understand that listening comprehension, pronunciation, 

grammar and vocabulary are all related to foster aural fluency. This approach focuses on 

repetitions, first the learners listen one time paying attention to pronunciation and 

grammatical forms, then they make drills that consist in repetitions of what they listened. 

For example, students are encouraged to listen to a taped recording, a teacher reading out 
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loud, or a dialogue, afterward they record their own version of the dialogue and respond 

to cues made by the teacher to make them repeat parts of the dialogue. The listening goals 

for this method are to pattern match, to listen, imitate, and memorize.  

Discrete-item approach: According to Flowerdew & Miller (2005) this method deals 

with the segmental and suprasegmental side of the spoken text and their contextualization. 

Segmentals are the individual vowel and consonant sounds, while suprasegmentals are, 

for instance stress, tone, and duration. Students listen to a list of words from a taped 

model, then they classify those words in boxes according to the sound endings /t/, /d/, or 

/ed/. After that, they are required to mimic the sound by repeating the list of words, late 

those words are included in sentences in which students should identify the words they 

were repeating. The learning goals connected to listening in this approach is processing 

discrete point information.  

Ur (2012) signalizes that the majority of foreign students have difficulties hearing sounds 

in English because these sounds might not exist in their own language. Accordingly, in 

this method is essential for the learners as soon as possible to achieve familiarity with the 

common phonemes of English if they want to be efficient listeners.  

Communicative approach: It is based on the premise that what people do in the 

classroom should have real-life communicative value, so real life listening is consolidated 

in this approach. Communicative ability is nothing new for language teaching, in view of 

the fact that other methods are similar to this one like audio lingual approach. The learning 

goals for this approach are: to process spoken discourse for functional purposes, to listen 

and interact with the speaker or to complete the task (Flowerdew & Miller, 2005). 

Task-based approach: the core of task based approach to developing listening is that the 

learner become active listener (Brown, 1987). For this method, Flowerdew & Miller 

(2005) describe that the students are asked to listen to “authentic” situations and to “do 

something” with the information. This information is usually transferred from spoken text 

to a graphic form like diagrams, charts, tables or drawing a picture. Due to the authenticity 

of the texts, students cope with language being spoken at normal speed with its natural 

features such as accents, hesitations, fillers and ellipses. The students have their own way 

to “draw” the information listened, so the result of a task based activity can be open-

ended. Moreover, the way the students do this is not as important as the information 

understood and “drawn” by them. The learning goals of this approach are: to process 
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listening for functional purposes, and to listen and carry out real tasks using the 

information. 

Learner-strategy approach: A strategy-based approach to teaching listening takes as its 

focus the concept of learner independence. With this approach, the attention is on learners 

making decisions based on their own preferences concerning a learning task, rather than 

on the teacher making the decision for them. But, a strategy based approach cannot be 

entirely based on learner autonomy, because all learners would be free to do as they 

pleased, so there would be no approach. Also, Mendelsohn (1994) claims that frequently 

the fact that learners can listen to different things in different ways is disregarded in 

listening courses; so this approach gives the students the opportunity to self-recognize the 

strategies they prefer to use while listening.  

Consequently, the strategy-based approach places the emphasis on learners been aware 

of which listening strategies are effective for them and in which situations. Finally, the 

learning goals of this approach are: to develop an awareness of skills related to listening, 

and to use a variety of listening skills effectively in achieving an objective (Flowerdew 

& Miller, 2005). 

Integrated approach: In this approach, several of the approaches mentioned above are 

integrated in one course book because nowadays, teachers rarely use one single approach 

to teach listening. The learning goals related to this listening approach are: to develop 

listening as part of interactive communication, to develop critical listening, critical 

thinking, and effective speaking. An example could be a unit lesson using; a discrete-

item-based approach when listening for the sounds of words; a grammar-based approach 

when completing cloze sentences or paragraphs; a task-based approach when all the 

exercises build on one another around a similar topic; and a strategy-based approach when 

asking students to think about how they listen, and to generate hints on how to listen 

(Flowerdew & Miller, 2005).   

To sum up, language teaching methods initially did not recognize the need to teach 

listening, but the posterior approaches used several techniques to produce specific or 

general listening skills. The ideas of Field (1998) recapitulate the history of teaching 

listening and express that firstly, there have been a change of perspectives in which 

teaching listening as a skill takes priority over details of language content. Secondly, came 

out afloat a wish to relate the listening practiced in classroom with the real life world; and 
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thirdly, teachers have realized the importance of providing motivation to the students and 

a focus for listening. 

2.2.4 The importance of listening in an EFL class. 

If learners want to learn to speak, they should first learn to understand the spoken 

language they hear. If learners want to communicate with native speakers, they should 

first learn to understand in real language situations to comprehend the main point of what 

native speakers are telling. Therefore, listening is very important, this is why teachers and 

learners should pay enough attention to obtain communication aims.  

Listening is very important in language learning because it provides input for learners and 

it has an important role in the development of learners’ language knowledge (Rost, 2001). 

Also Hasan (2000) claimed, that listening comprehension ensures the adequate conditions 

for language acquisition that causes the development of other language skills. This means 

that developing learning strategies in listening would be promising and encouraging for 

students to improve their proficiency in other English skills. 

According to Kurita (2012), learners may find listening comprehension skill difficult to 

learn and this requires teachers to change their listening exercises into more effective 

ones. The development of listening comprehension skill helps learners to succeed in 

language learning and increase their comprehensible input. Since learners’ self-

confidence in listening comprehension can be increased, they are motivated to have 

access to spoken English like conversations with native speakers (Ahmadi, 2016).  

Oxford (1990) claims that listening is the most important skill for language learning 

because it is the most widely used language skill in normal daily life (Morley 2001; Rost 

2001), and it develops faster than reading, speaking and writing; which in turn suggests 

that it can facilitate the improve of the other language skills. Nevertheless, for native 

Spanish speakers is not that easy to develop listening skill first than the other skills. 

According to Segura (2012), especially for Spanish speakers, listening and speaking tend 

to be more complicated than the acquisition of reading or writing, since listening and 

speaking are quite difficult to practice when the student does not live in an English 

speaking country. 

Listening comprehension as an independent and essential component of language 

learning has come into focus after a significant debate as a foreign language about its 
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importance. The importance of listening in language learning was pointed by Gary (1975) 

who stated that focusing in listening comprehension, creates four different types of 

advantages: cognitive, efficiency, utility, and affective. The cognitive advantage of an 

initial exposure to listening give students more natural way to learn the language. 

Listening should be emphasized before speaking because recognition knowledge is 

required to process and decode the aural input, where retrieval knowledge is essential to 

encode and generate speech. 

The next advantage is efficiency. Language learning is more efficient when learners are 

not immediately encouraged to speak and are only required to listen to the language. This 

initial emphasis on listening is effective due to students are exposed only to good models 

of the language. 

Another advantage is utility, according to Rivers in Gilman & Moody (1984) while 

communicating, adults spend 40-50% of communication time listening, 25-30% 

speaking, 9% writing and about 11-16% reading. It follows then that learners will make 

greater use of comprehension skills: listening and reading. 

The last one that emphasizes listening from the beginning is the affective advantage. 

Apprentices feel embarrassed and often discouraged when they are forced to make oral 

production. When this pressure does not exist, learner can relax and stay focused on 

developing listening skill, which helps to emergence the other language skills. 

Several Foreign Language teaching methods stressed the important of listening back in 

1960s. These methods were established on the assumption that the second language 

learning and first language acquisition are parallel and that there should be a silent period 

preceding the production skills in learning a second language. 

However, there are other forms to teach English, even using movement stimulus. Asher 

(2012) investigated some relationships between language and movement applying Total 

Physical Response (TPR) method, it focused on listening comprehension using 

commands that students learn by doing the action of the teacher, interacting 

communicatively in games and creative tasks. The students who were exposed to the TPR 

method outperformed their counterparts who were taught the audio lingual methods on 

numerous language tests.  
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2.2.5 Listening sub-skills used in class 

As stipulated by Solak & Erdem (2016) there are different types of listening sub-skills 

that allow listeners to understand the content of a specific listening exercise. So, for 

English classes these are the most common sub-skills that serve to guide students in their 

understanding: listening for gist is for the listener to have a general idea of the subject; 

while listening for specific information is used when the listener is attentive to a specific 

data.  

Another sub-skills are: listening in detail which occurs when the student is concentrating 

in each word heard to detect an error or understand as much information as possible, 

listening to infer serves to draw inferences from what has been listened and thus 

understand how listeners feel, listening to questions and responding is simpler since it is 

used for answering questions; and finally listening to descriptions is used to pay attention 

to all the features mentioned in a description. 

2.2.6 Types of classroom listening performance 

There are different types of listening that according to Wilson (2008) are utilized every 

day and can be categorized according to the level of attention the listener needs to pay 

attention to and the type of information that is needed to be gathered from that listening. 

So, if in real life situation people use several types of listening to communicate with each 

other, then classrooms should be spaces in which all these types can be practiced.  

Listening for gist 

It is used when the student needs to know the general idea of what is being heard and also 

to notice who is speaking, to whom, why is this conversation happening and how 

successful is the communication between the parts (Wilson, 2008). 

Responsive listening 

In responsive listening classes, active listening skill must be taught in a clear way by 

means of drills, definition of misunderstanding issues, students also should be able to ask 

for clarification and cooperation so they can understand the input information while they 

are still listening to the other person (not at the end of the task). For this reason, these are 

speaking and listening skills (Grognet & Van Duzer, 2003).    
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Selective listening 

It is used when the listener only has to pay attention to specific information that is needed 

to know in order to do a task, and the rest of the information is ignored. For example, at 

the airport the passengers are attentive only to the issues that are related to their number 

of flight: boarding time, possible change in the door to board or a possible delay. So, a 

technique that can be used in class to teach the students this type of listening is to practice 

exercises in which they react when they listen selective information asked by the teacher 

like names of people, places, cities, dates, subjects, or specific vocabulary words. 

(Wilson, 2008). 

2.2.7 Difficulties in listening 

Many of the differences between reading and listening illustrate just why listening is 

considered a difficult skill. The difficulties can be grouped into four general categories: 

characteristics of the message, the delivery, the listener and the environment (Wilson, 

2008). 

Altman (1989) wrote that, for teachers, listening is like reading speech, but for students 

it is more like finding hidden objects. Knowing the written form of a word is no guarantee 

that students will recognize the spoken form. Recognizing word boundaries is 

problematical, but also the irregular spelling system of English does not help matters, for 

example: Mr. Clough from Slough bought enough dough. 

Secondly, in the characteristics of the delivery sometimes the speakers ramble on, jump 

from topic to topic, are not concise, talk for too much time, the listener is not familiar 

with the accent or there are several speakers talking at the same time in a conversation. 

Moreover, there are reciprocal and nonreciprocal listening. Reciprocal listening happens 

when there is an interaction between two or more people, giving them the opportunity to 

use repair strategies like asking for clarification, asking the speaker to slow down, etc. 

On the other hand, nonreciprocal listening is when the listener has no control over factors 

such as the speed at which the speaker talks, the vocabulary used, grammar, nor any 

opportunity to collaborate with the dialogue, for instance when watching TV or listening 

to the radio.  

Thirdly, the characteristics of the listener can differentiate from younger to older students, 

or from students with different modes of learning according to the theory of Multiple 



 

 

33 

 

Intelligences. Some students are more inclined to learn a language by singing songs, 

others by acting in a play. 

Finally, there are some characteristics of the environment that can interfere with listening 

activities like hot temperature causing tiredness, background noises or flawed equipment 

that affects the clarity of the audio.  

2.2.8 Memory building during listening comprehension 

Listening function as a comprehension skill, so it affords people with the greatest amount 

of input during the process of language acquisition and development (Gur, Dilci, Coskun, 

& Delican, 2013). Listening is in fact vital for the language learning but at the same time 

is a complex process due to the amount of effort for the learners to do this task. More in 

detail, they have to retain information in memory integrating what they are listening and 

continually adjust its understanding for what they listen next, comparing their prior 

knowledge with the incoming information (Osada, 2004).  

The ideas stated by Rost (2011) explain the concept of memory access during listening. 

It has two meanings: first, the process of triggering existing memories so they may assist 

in comprehension; and second, the process of elaborating new memory networks, as well 

as updating and reinforcing existing memories. Both processes occur during and also right 

after reaching the comprehension. On the other hand, memory is generally argued as 

involving two proportions: long-term memory, related with the entirety knowledge of a 

person's knowledge and its experiences, and short-term memory, related with knowledge 

that is triggered at a specific moment.  

But if listening comprehension is strongly connected with memory access, then, in order 

to ask the students to remember specific information of what they listen, the concepts of 

long-term memory and short-term memory should be clear for them too. Cowan, Bunting, 

Therriault and Minkoff (2002) claim that the term “Short-term-memory” is often used 

ambiguously because it could refer to the amount of representations that long term 

memory stores which are currently and temporarily in a state of sharp activation. Or, it 

could refer to the spam of attention and to focus in content. Cowan and others (2002) give 

a more consistent conception for short term memory, he explains that it is hierarchical 

and with compound capacity constraints. In summary, the key concept that should be 

taken in account here is that listeners focus their attention sequentially - and not 
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simultaneously – but within different subdivisions of the neural connections in long-term 

memory. 

2.2.9 Learner’s difficulties in listening 

From the point of view of the learners, who know some aspects of listening a foreign 

language are particularly difficult, these are the main problems. First, having trouble 

listening to the sounds of the foreign language, more in details it means to try to 

understand every word people said. Second, to be unable to understand nature speech rate 

of native speakers. Third, the believe that is needed to hear more than once in order to 

understand any message in this language. Fourth, having problems with the storage of the 

information that the listener is receiving, and because of that, learners cannot predict 

while listening. Fifth, getting tired and losing concentration if the listening takes too much 

time (Ur, 2012). 

Another difficulty among learners is that listening involves features of pronunciation like 

elision, assimilation and intrusion. Elision occurs when sounds are omitted, usually from 

the beginning or end of a word, in order to make pronunciation of the utterance easier for 

the speaker. On the other hand, assimilation takes place when the first of a series of sounds 

changes to accommodate subsequent sounds. This often happens because the tongue 

cannot get into place quickly enough during connected speech to articulate the next sound. 

With respect to intrusion, it happens when a sound is added in order to allow the speaker 

to link two words more easily. And finally some features of pronunciation are shown 

when phrases are said rapidly as if they are one word, for example: give me a break 

(Wilson, 2008).   

A summary of suggestions given by Ur (2012) are to use not only audio recordings but 

also videos, and to include a range of accents and dialects. She also suggests that teachers 

should take the time to tell stories, and even read stories aloud, in class. Furthermore, Ur 

recommends modeling and teaching learners a variety of listening strategies, so that they 

become more competent and prepared to choose the strategies that will help them improve 

their listening skills. 
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2.2.10 Approaches to listening 

There are several models developed to explain how listening process function, the most 

widely known are: bottom-up model, top-down model and the interactive model which is 

the combination of bottom-up and top-down (Flowerdew & Miller, 2005). 

Bottom-up model 

The first model of listening developed between 1940s and 1950s was the bottom-up 

model. Listeners use 'bottom-up' processes when they use linguistic knowledge to 

understand the meaning of a message.  According to this model, listeners construct their 

understanding from small parts of the acoustic message which are individual sounds (also 

known as phonemes). Then, these fragments of sounds are combined with other ones to 

form words, phrases, clauses and sentences. In the end, individual sentences are join 

together to establish ideas, concepts and relationships between them (Flowerdew & 

Miller, 2005).    

Top-down model 

 Listeners use 'top-down' processes when they use prior knowledge to understand the 

meaning of a message. Prior knowledge can be knowledge of the topic, the listening 

context, the text-type, the culture or other information stored in long-term memory as 

schemata, which is a typical sequence or common situations around which world 

knowledge is organized (Lee, 2008). In accordance with these ideas, Barlett (1932) 

quoted in Flowerdew & Miller (2005) states that a schema consists in “an active 

organization of past experiences” (p. 26), in other words, human knowledge is organized 

and stored in the mind according to present events that bring those memories back to 

present. 

The same author states that in this model, listening is purpose-driven because listeners 

pay attentions to details and select the information they need to accomplish their purpose. 

So, they only active expectations related to their objectives, or what they deem to be 

relevant for the listener or for the text to be fully understood. 

The levels of comprehension in the top-down process are higher when the listener is 

familiar with the subject matter in comparison with a person that have not previously 

encountered the subject matter. When knowledge is understood at an overall structure, 

the meaning is stored at a macro-level and further hypothesis can be made to compensate 
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any lack of understanding in micro-level elements such us: sound discrimination, syntax, 

word and utterance level semantics (Flowerdew & Miller, 2005).   

Interactive model 

Listening comprehension is not either top-down or bottom-up processing, indeed it is an 

interactive, interpretive process where listeners use both prior knowledge and linguistic 

knowledge in understanding messages. The degree to which listeners use the one process 

or the other will depend on their knowledge of the language, familiarity with the topic or 

the purpose for listening. For example, listening for gist involves primarily top-down 

processing; whereas listening for specific information, as in a weather broadcast, involves 

primarily bottom-up processing to comprehend all the desired details (Lee, 2008).  

During the listening of any audiovisual material or conversation, interactive model is the 

most common used. Richards (2015) uses a great example to understand better how 

listeners use both processes depending on the situation. When an experienced chef listens 

to a cook program describing a recipe, his purpose for listening is to compare the chef’s 

recipe with his own; because he already has a precise schema of how to apply the 

ingredients, so he is just comparing similarities and differences. That is a top-down 

processing. Now, a novice kitchener’s purpose for listening to the same program, might 

be to pay attention trying to remember each step so he could write it down. For the novice 

kitchener, a bottom-up processing was applied. 

2.2.11 Definition of strategies in the educational field 

Strategies are usually defined in education as actions, acts, activities or processes, never 

as a product (Oxford, 2017). Furthermore, Cohen (2017) says that strategies help move 

the action along into the realm of practice to use definitions that lay language learners can 

understand. Finally, according to Oxford, Chamot and O’Malley in How to teach listening 

by Wilson (2008), strategies consist of aware, deliberate behavior which improves 

learning and lets the learner to use information more effectively. 

Goh (2014) claimed that “listening strategies are ways of listening that are planned and 

consciously adopted to improve comprehension and communication as well as cope with 

listening difficulties” (p. 73). 
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2.2.12 Teaching listening learning strategies: cognitive, metacognitive and socio-

affective 

A learning strategy is “a specific mental procedure for gathering, processing, associating, 

categorizing, rehearsing, and retrieving information or patterned skills” (Willing, 1988, 

p.7). So, with the management of learning strategies, learners can become aware of their 

listening strategies either through special training or by the teacher´s integration of 

strategies in the classroom (Flowerdew & Miller, 2005). 

Buck (2001) claims that there are only two kinds of listening strategies: cognitive and 

metacognitive. Cognitive strategies are mental activities linked with comprehending and 

keeping input information in working memory or in long-term memory for later recovery. 

Buck divided cognitive strategies in the following processes:  

 Comprehension processes:  is related with the processing of linguistic and non-

linguistic input; 

 Storing and memory processes: associated with the storing of linguistic and 

non-linguistic input in working memory or long-term memory 

 Using and retrieval processes: associated with accessing memory, to be readied 

for output 

Buck also defines metacognitive strategies as the conscious or unconscious mental 

activities that execute the management of cognitive strategies. Those metacognitive 

strategies are divided in: 

 Assessing the situation: taking stock of conditions surrounding a language task 

by assessing one’s own knowledge, one’s available internal and external 

resources and the constraints of the situation before engaging in a task. 

 Monitoring: determining the effectiveness of one’s own or another’s 

performance while engaged in a task; 

 Self-evaluating: determining the effectiveness of one’s own or another’s 

performance after engaging in the activity; 

 Self-testing: testing oneself to determine the effectiveness of one’s own language 

use or the lack thereof. 

However, according to Vandergrift (2002), EFL students use three types of listening 

strategies: cognitive, metacognitive and socio-affective strategies. Cognitive strategies 
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manipulate the material to be learned and apply a specific technique for a listening task. 

Metacognitive strategies oversee, regulate or direct the language learning process. And, 

socio-affective strategies are the techniques listeners use to collaborate with others, to 

verify understanding or to lower anxiety.  

According to Flowerdew & Miller (2005) “Metacognitive Strategies are the ways learners 

organize, monitor, and evaluate their learning” while “socio-affective strategies are the 

ways in which learners use others to enhance their learning and encourage themselves to 

continue learning” (p. 67).  

Wilson (2008) also states three types of listening strategies with a simpler and more 

general definition. Cognitive strategies are those used in order to complete an immediate 

task. Metacognitive strategies are related to learning in general and often have long-term 

benefits. And, socio-affective strategies are related with learners’ interaction with other 

speakers and also their attitude towards learning. 

Wilson also emphasizes that good listeners normally use many strategies simultaneously. 

For example, listening to a radio broadcast requires the use of metacognitive strategies. 

If the listener takes notes on the key points of the same radio program, that requires the 

use of cognitive strategies. And furthermore, if later the same person meets fellows and 

tell them about the stuff he or she had listened, that conversation demands the use of 

socio-affective strategies. So, these strategies exist to facilitate the comprehension of 

students and to make their learning process more effective. 

2.2.13 Process of listening during a lesson 

Pre-listening activities help students make decisions about what to listen for and, 

subsequently, to focus attention on meaning while listening. During this critical phase of 

the listening process, teachers prepare students for what they will hear and what they are 

expected to do. First, students need to bring to consciousness their knowledge of the topic, 

their knowledge of how information is organized in different texts and any relevant 

cultural information. Second, a purpose for listening must be established so that students 

know the specific information they need to listen for and/or the degree of detail required. 

Using all the available information, students can make predictions to anticipate what they 

might hear. 
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Goh & Yusnita (2006) after obtaining effective results in their investigation based on 

Singapore ESL learners, Goh listed a sequence of steps in cycle activities for a guided 

teaching of metacognitive strategies, as can be seen in Table 1. 

Table 1  

Steps for a guided teaching in metacognitive strategies. 

Steps Activity 

Step 

1 
Pre-listening activity 
In pairs, students predict the possible words and phrases that they might hear. 

They write down their predictions. They may write some words in their first 

language. 

Step 

2 
First listen 
As they are listening to the text, students underline or circle those words or 

phrases (including first language equivalents) that they have predicted 

correctly. They also write down new information they hear. 

Step 

3 
Pair process-based discussion 
In pairs, students compare what they have understood so far and explain how 

they arrive at the understanding. They identify the parts that cause confusion 

and disagreement and make a note of the parts of the text that require special 

attention in the second listen. 

Step 

4 
Second listen 
Students listen to those parts that have caused confusion or disagreement areas 

and make notes of any new information they hear. 

Step 

5 
Whole-class process-based discussion 
The teacher leads a discussion to confirm comprehension before discussing 

with students the strategies that they reported using. 
Source: From Goh & Yusnita (2006). Metacognitive Instruction in Listening for Young Learners.  

2.2.14 Learners with shortage of listening learning strategies  

It is possible that when an apprentice complains about strategy use, problems directly or 

indirectly related to the nature of the strategy may appear. According to Chen (2005), the 

first question instructors need to apply is: "Does learner's listening habits and belief about 

listening comprehension contradict the strategy use?" If an apprentice is certainty that 

such "strategies can succeed in comprehension only when other language skills have been 

acquired," or "I should pay attention to every word and understand every detail in the 

text," or "I have to translate the target language to my native one in order to understand 

the text,", the learner’s possibilities to acquire strategies may reduce. Strategies like 

inferencing, elaboration, prediction, or selective attention demand of persistence and 

discipline. So, Mendelsohn (1995) proposed an awareness of learner’s attitude as crucial 

in training stage. In other words, the value and power of strategies needs to be made 

explicit to learners (Chen, 2005). 
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Another issue analyzed by Chen (2005) says learners could have affective barriers against 

strategy learning. The findings of his study indicate that negative affective influences 

such as anxiety, distress, frustration, resistance, and so forth, might distract learners from 

learning the target strategies. This kind of psychological barrier interacts with learners’ 

motivation and attitudes toward strategy learning, as MacIntyre & Noels (1996) also 

stated.  
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2.3 Literature review 

By definition a literature review scrutinizes books, academic articles, theses and other 

sources relevant to the area of research as well as theories that could help writing a 

description, summary or a critical evaluation of these works in relation to the research 

problem being investigated (Fink, 2014). Literature reviews are designed to provide an 

overview of sources that the investigator have explored while researching a particular 

topic, and to demonstrate how the research fits within a broader field of study. 

Research in the field of teaching has been mainly based on reading, writing and speaking 

as necessary skills to acquire the language. As a result, listening comprehension received 

little pedagogical attention and research interest because it was considered a receptive 

skill in language learning of students (Hanna, 2012). However, since the early 70s there 

was an increase in listening investigations which changed the believes about this skill and 

now the perspective centered listening as an instrument for understanding and facilitating 

the language learning; moreover, these researches also guided to the development of 

different strategies (Vandergrift, 2002). So, following will be presented some recent 

studies about the evaluation of listening learning strategies in EFL learners and how was 

the performance of those students. The studies were ordered from most recent to the 

oldest. 

In the study of Arabi & Izadpanah (2016) the problem was that students struggle to grasp 

oral English writings in their listening comprehension categories. The students were 

tested and divided in 32 effective listeners and 35 ineffective listeners. The results showed 

that socio-affective strategies were used by 90% of the effective listeners and 45% of the 

ineffective listeners. On the other hand, metacognitive strategies were applied by 75% of 

effective listeners as opposed to 37% of ineffective listeners. Finally, the cognitive 

strategies were used by 65% of effective listeners and 49% of ineffective listeners. As a 

conclusion, the results of this study indicates that effective listeners outperformed the 

ineffective listeners in all the variables, especially in metacognitive and socio-affective 

strategies. 

In other research made by Zhai (2015) the subjects experience a little high listening 

anxiety, which was reflected during the process of listening comprehension due to the 

fact that they are quite easy to produce anxiety. The reasons were that speech signals are 
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fast, continuous and fleeting, so learners always take a heavy psychological burden and 

need to concentrate their minds completely. Besides, the results of the interviews 

expressed that each interviewee experienced a different level of listening anxiety, because 

of the speed, the accents, topics, length and other characteristics of the English audios.  

Zhai also states that the focused group do experience a little high level of listening 

anxiety. Also, there was a significant negative correlation (r = -639**) between listening 

anxiety and listening comprehension. Finally, the lack of confidence, deficiency of 

listening strategies, fleetingness of the message, and the inadequate acoustical conditions 

for listening activities were factors that caused listening anxiety in the students. Results 

in numbers demonstrated that 48.5% of the students feel unassertive of their listening 

ability and that produces them worried about listening tests. 

In another study made by De Brito (2015) indicates that students face various difficulties 

when taking notes, citing speech rate and different range of accent as the main problems. 

As a consequence, students need to acquire a set of listening strategies necessary to 

efficiently process academic lectures in class. The results showed that there aren’t many 

materials nor strategies among them to improve their listening and writing skills. So, as a 

conclusion during the note taking process students may perform better if they were 

exposed first to any teaching materials like a power point or a hand out to improve their 

understanding. 

Therefore, the three exposed researches corroborated that it is possible to improve 

listening skill performance in students who learn English by implementing and evaluating 

listening strategies. In that way they will not only be able to capture more information 

detaily (cognitive), but their levels of listening comprehension will go further by 

socializing with other people, detecting emotions of the interlocutors, controlling their 

own negative feelings to motivate themselves to learn more (socio-affective) and in 

addition students will also be aware of the strategies they use and will seek the most 

appropriate to understand the content of the listening through self-monitoring of their own 

performance while listening. 
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CHAPTER III 

METHODOLOGY 

This chapter describes the methodology applied for the present research which is based 

on positivist paradigm because theory was considered as a starting point to identify a 

problem in the reality. This leads to assume a quantitative approach due to the attempt for 

this study is to measure listening skill performance and listening learning strategies in 

students of second baccalaureate at Unidad Educativa Milagro during school year 2017 

- 2018. 

Following it will be explained the type of research and the scopes of the investigation in 

correspondence with the universe of study, guided in the search for specific aspects that 

describe the reality of the context with the application of techniques and instruments 

suitable for obtaining reliable information.  

3.1 Research design 

The present research is based on the positivist paradigm which consists in 

operationalizing through the hypothetical-deductive research system (Martínez, 2013). 

Also the hypothetical-deductive model of science serves to simplify the research process, 

from a theory-verification approach (Park, Konge, Artino, 2020). While the methodology 

leads to assume a quantitative approach due to the objective of this study is to analyze 

listening learning strategies and its incidence in listening skill performance in students of 

second baccalaureate at Unidad Educativa Milagro from school year 2017 – 2018.  

Students from Unidad Educativa Milagro receive hebegogical education which is defined 

as “the art, craft, and science of learning and instruction with adolescents” (Puig, 2011, 

p. 2). A hebegogic perspective of education undertakes that adolescents learn from a 

solution-seeking orientation. So, the design of this research adheres to the hebegogic 

perspective of education to seek that adolescents of second baccalaureate in Unidad 

Educativa Milagro develop listening skills through the use of learning strategies.  

The scope of this study reaches the correlational level because according to Hernández, 

Fernández & Baptista (2014) “in this type of researches the purpose is to know the 

relationship or degree of association that exists between two or more concepts, categories 
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or variables” (p. 93). The two variables of the present research are listening skill 

performance and listening learning strategies, moreover the final objective is to establish 

the relation between them in EFL classes at UEM. 

In the present investigation, the researcher approached to the study phenomenon at 

Unidad Educativa Milagro to analyze in detail the causes and effects of the listening 

problem. Then a theoretical framework was defined with concepts, historical background 

of how listening has been taught in English, and the variables of the investigation were 

defined through an operational variable table that can be observed in APPENDICES C, 

D, and E. After that, instruments were applied and the results were analyzed and discussed 

in chapter IV.  

3.2 Procedure 

The educational institution is located in Milagro city in Jaime Roldós Aguilera avenue 

and Presidente Estrada street. It is a public school with 2.300 students, from which 282 

belong to second baccalaureate. So, from a population of 282 students the researcher 

applied a non-probabilistic sampling selection based on the scores, actions and 

performance of students in English classes with the researcher as their teacher. Students 

with high, medium and low proficiency in English were selected, the result of the 

sampling were 150 students chosen in order to be applied three techniques in a 

consecutive order.  

The first technique was a listening evaluation to measure the actual listening skill 

performance of students. Secondly, the researcher applied a survey to estimate if the 

students use listening learning strategies and which one they apply the most: cognitive, 

metacognitive or socio-affective strategies. Finally, the third technique was a class 

observation to check if the learner’s actions in class goes according to their previous 

responses in the survey, using the three types of strategies. The three techniques were 

applied with the same amount of 150 students. 

Furthermore, operational variable tables were created by establishing the principal 

variables of the study, its definitions, dimensions, indicators, and the items that conform 

each instrument; the three operational variable tables can be observed with more details 

in APPENDICES C, D, and E. These three instruments were pre-established 

questionnaires taken from previous investigations. The first one is a listening evaluation 
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which was a training test to assess students’ achievements at the level B1 of the Common 

European Framework of Reference for Languages, this test was taken from English 

course book from Ministerio de Educación del Ecuador (2017). The second instrument 

was a questionnaire for the survey, taken from a previous investigation of a similar topic 

been carried out by Abdalhamid (2012). And finally, the third one was a class observation 

questionnaire adapted from Listening Skills: Observation Checklist in (General Blackline 

Masters). To see the complete questionnaires, go to APPENDIX F, G, and H. 

3.3 Participants 

Non-probabilistic samples are defined by Hernández, Fernández & Baptista (2014) as the 

choice of elements which does not depend on the probability but on causes related to the 

characteristics of the research. In this case, the sample of students was selected because 

of the difficulties they have in learning the English language especially in listening 

activities. So, here the procedure for the sampling is not mechanical nor based on 

probability formulas, instead it depends on the decision-making process of the researcher 

which is described following. 

Unidad Educativa Milagro has a total of 2.300 students from which 282 belong to second 

baccalaureate, that is the population of the research. So, from those 282 students 

following it was applied a non-probabilistic sampling selection based on the scores, 

actions and performance of students in English classes with the researcher as their teacher. 

According to that, students with high, medium and low proficiency in English listening 

were selected as much equal as possible so that the data collection was more reliable 

representation of the population. The result of the sampling were 150 students chosen 

with ages between 16 to 18 years old in order to be applied three data collection 

techniques in a consecutive order: listening performance evaluation, listening strategies 

survey and class observations.  

3.4 Data collection techniques and instruments 

To diagnose listening skill performance of students from second baccalaureate at Unidad 

Educativa Milagro, three data collection techniques were applied to measure listening 

skill performance and listening learning strategies in 150 students. Firstly, the students 

were evaluated with a test training to assess learners’ achievements at level B1 according 
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to the Common European Framework of Reference for Languages, this test was taken 

from English B1.1 which is the English course book given by the Ministerio de Educación 

del Ecuador (2017).  

After that, to recognize listening learning strategies applied by students of second 

baccalaureate in EFL classes at UEM, the same group of students answered a survey with 

17 items in which they evaluated themselves about listening learning strategies that they 

apply most frequently: cognitive, metacognitive or socio-affective strategies. The 

questionnaire for the survey was taken from a previous investigation of a similar topic 

been carried out by Abdalhamid (2012). 

Also, to recognize more socio-affective strategies and to ascertain if the answers of the 

survey goes according to the real behavior of students in class, the researcher observed 

the participants of this study with a pre-established questionnaire adapted from Listening 

Skills: Observation Checklist taken from (General Blackline Masters). This scientific 

observation technique is known as structured observation and it is defined by Díaz (2011), 

as the type of observation that “is carried out with the help of appropriate technical 

elements, such as: files, charts, tables, etc.” (p. 9). In that way, the data gathered from the 

three techniques could complement each other and would be closer to the reality of study. 

The data collection was a sequential process that took place at Unidad Educativa Milagro 

during the third term of second quimestre in school year 2017 - 2018. Finally, to establish 

the relation between student’s listening skill performance and listening learning strategies 

applied in EFL classes at UEM, the results from the data collection process were analyzed, 

compared, described and discussed in the following CHAPTER IV.  

Moreover, for analysis process of the data each technique was analyzed separately 

through the application of the software SPSS. From each instrument the items were 

grouped according to the type of strategy they belong (cognitive, metacognitive or socio-

affective). After that, these strategies were re-grouped in order to compare their results 

with each other and make a general analysis.  
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CHAPTER IV 

RESULT ANALYSIS AND DISCUSSION 

This chapter presents the results of the evaluation, survey and observations with which 

the research proceeded to analyze the data collected through arithmetic mean, standard 

deviation, simple frequency, percentage frequency, minimum and maximum score with 

the software SPSS. Following, there is a result comparison that converge the three 

techniques applied to the 150 students and in the end, it describes the relation between 

listening learning strategies and listening skill performance.  

4.1 Evaluation of listening skill performance 

The evaluation of listening skill performance was the first technique applied in students, 

this instrument was a pre-established questionnaire taken from English B1.1, a course 

book given by the Ministerio de Educación del Ecuador (2017) which consist in a training 

test to assess students’ achievements at level B1. To see all the questions that conform 

the instrument go to APPENDIX F. The questionnaire had a total of 5 multiple choice 

items, each one of them was scored over 2 points. The qualification was dichotomous, 

that is, if the student chose the correct answer from the 3 options, the score was 2 points, 

and if it was not correct, the qualification was 0 points in that item. Table 2 show the 

results of the evaluation in terms of arithmetic mean (also known as average), standard 

deviation, minimum and maximum. 

Table 2  

Results of evaluation 

Arithmetic mean: 3,32 

Standard deviation: 2,568 

Minimum: 0 

Maximum: 10 
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Figure 1 

Evaluation of listening skill performance 

Figure 1 demonstrates that the arithmetic mean was 3.32 ± 2.68 for the evaluation that 

was scored over 10 points. Also, there was a high dispersion in the data because deviation 

standard is very close to the average, which means that students got very different scores 

between each other.  

According to the score of the students in this evaluation they were classified in three 

levels of listening skill performance: (0 – 3.99) for low, (4 – 7.99) for moderated and (8 

– 10) points for high domain of this ability. So, results can be interpreted in Table 3 with 

the amount of students that reach each level of listening performance as well as its 

percentage. 

Table 3  

Interpretation of the evaluation results 

Levels Frequency Percentage Valid 

percentage 

Accumulated 

percentage 

Low 75 50,0 50,0 50,0 

Moderated 63 42,0 42,0 92,0 

High 12 8,0 8,0 100,0 

Total 150 100,0 100,0  
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Figure 2 

Interpretation of the evaluation results 

So, as it can be seen in Figure 2 the majority of the students (75) have a low level of 

listening skill with scores between 0 and 3.99 points, following 63 students have a 

medium level with scores between 4 and 7.99 points. And finally, the smallest number of 

students (12) demonstrate a high level of listening skill obtaining scores between 8 and 

10 points. This represents that 50% of the students have a low level in listening skill 

performance, 42% of them reflected a moderated ability in listening and 8% of the 

surveyed have high proficiency in listening skills. 

4.2 Survey 

The second technique implemented in this study was a survey with a questionnaire using 

Likert-Scale, it helped the researcher to know which listening learning strategies students 

apply in EFL listening exercises at Unidad Educativa Milagro. The questionnaire was 

taken from a previous investigation of a similar topic been carried out by Abdalhamid 

(2012), to see the complete questionnaire go to APPENDIX G. The student’s answers 

were analyzed with the following figures divided in one per item.  



 

 

50 

 

 

Figure 3 

I focus on the meaning of every word to understand the whole text 

In the first item, a total of 104 students answered that they often or always focus on the 

meaning of every word to understand a text, which in percentage represents 69.33% of 

the participants. While a number of 26 students embodying 17.33% of the participants 

responded that they never or rarely focus on the meaning of every word. 

 

Figure 4 

I try to picture the setting of the conversation to understand what the speakers are 

talking about 

In the second item, a total of 72 students answered that they never or rarely try to picture 

the setting of the conversation to understand what the speakers are talking about, which 

in percentage represents 48% of the students. While a lower number of 48 students 
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incorporating 32% of the surveyed answered that they often or always try to picture the 

place of the conversation to understand better the topic of the conversation. 

 

Figure 5 

Before listening, I think of similar texts that I may have listened to 

In the third item, there is not much difference between the answers for low and high 

frequency. As in Figure 5 can be seen, total of 62 students responded that they often or 

always think of similar texts that they may have listened to before listening the present 

text, which in percentage represents 41.33% of the students. On the other hand, a similar 

number of 61 students embodying 40.66% of the participants answered that they rarely 

or never think back of texts they may have listened. 

 

Figure 6 

I use my knowledge and personal experience to help me understand the topic 
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Following, in the fourth item there was a total of 78 students who answered that they often 

or always use their knowledge and personal experience to help themselves understand the 

topic, which in percentage represents 52% of the students. While a number of 44 students 

incorporating 29.33% of the surveyed responded that they never or rarely resort to their 

knowledge and personal experiences to understand the topic. 

 

Figure 7 

As I listen, I compare what I understand with what I already know about the topic 

In the fifth item, a total of 51 students responded that they never or rarely compare what 

they understand with what they already know about the topic, which in percentage 

represents 34% of the participants. Otherwise a number of 76 students embodying 50.66% 

of the surveyed answered that they often or always compare while listening what they 

understand with what they already know about the topic. 
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Figure 8 

Before I start to listen, I have a plan in my head for how I am going to listen 

In the sixth item, a total of 79 students answered that they never or rarely have a plan in 

their head for how they are going to listen, that in percentage represents 52.66% of the 

surveyed. On the other hand, a number of 39 participants incorporating 26% of the 

students answered that they often or always have a plan in their head for how they are 

going to listen. 

 

Figure 9 

While listening, I translate in my head 

In the seventh item, a total of 92 students answered that they often or always translate in 

their head while listening, which in percentage represents 61.33% of the students. 
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Moreover, a number of 48 students embodying 32% of the participants responded that 

they never or rarely translate in their head while listening. 

 

Figure 10 

As I listen, I adjust my interpretation if I realize that it is not correct 

Next in the eighth item, there was a total of 74 participants who answered that they never 

or rarely adjust their interpretation if they realize that it is not correct as they listen, which 

in percentage represents 49.33% of the students. Otherwise a number of 56 participants 

representing 37.33% of the students responded that they often or always adjust their 

interpretation if they realize that it is not correct as they listen. 

 

Figure 11 

As I listen, I occasionally ask myself if I am satisfied with my level of comprehension 
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In the ninth item, a total of 72 students answered that they never or rarely ask themselves 

if they are satisfied with their level of comprehension as they listen, which in percentage 

represents 48% of the participants. While a number of 47 students embodying 31.33% of 

the surveyed answered that they often or always ask themselves as they listen if they are 

satisfied with their level of comprehension. 

 

Figure 12 

While listening, I pick out relevant points 

Following in tenth item, a total of 82 participants responded that they never or rarely pick 

out relevant points while they listen, which in percentage represents 54.66% of the 

students. On the other hand, a number of 31 surveyed incorporating 20.66% of the 

students answered that they often or always pick out relevant points as they are listening. 

 



 

 

56 

 

 

Figure 13 

After listening I check with other listener 

In the eleventh item, a total of 77 surveyed answered that they never or rarely check with 

other listeners after listening, which in percentage represents 51.33% of the students. 

While a number of 39 students incorporating 26% of the participants responded that they 

often or always check with other listeners afterward listening. 

 

Figure 14 

As I listen, I have a goal in my head 

In the twelfth item, a total of 103 students responded that they often or always have a goal 

in their head as they listen, which in percentage reflected 68.66% of the participants. On 
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the other side a number of 34 students representing 22.66% of the surveyed answered that 

they never or rarely have a goal in their head while they are listening. 

 

Figure 15 

When I don’t understand something, I try not to worry so much about it 

Next in the thirteenth item, a total of 75 surveyed answered that they often or always try 

not to worry so much when they don’t understand something, which in percentage 

represents 50% of the students. On the other hand, a number of 50 participants embodying 

33.33% of the students responded that they never or rarely try not to worry so much when 

they don’t understand something. 

 

Figure 16 

When I guess the meaning of a word, I think back to everything else that I have heard, 

to see if my guess makes sense 
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In the fourteenth item, there was not much difference between the answers for low and 

high frequency. As a result, a total of 53 participants responded that they never or rarely 

think back to everything they have heard to check if their guessing make sense, which in 

percentage represents 35.33% of the students. While a number of 52 surveyed 

incorporating 34.66% of the students answered that they often or always think back all 

they have heard to check if their guessing make sense. 

 

Figure 17 

I always try to enjoy listening 

In the same way as Figure 16, in Figure 17 there was still not much difference between 

the answers for low and high frequency for the fifteenth item. So, a total of 58 surveyed 

answered that they never or rarely try to enjoy listening, which in percentage represents 

38.66% of the students. While a similar number of 57 participants embodying 38% of the 

students answered that they often or always try to enjoy listening. 
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Figure 18 

After listening, I think back to how I listened, and about what I might do differently 

next time 

In a similar way, Figure 18 also showed not much difference between the two ends of 

the scale. A total of 60 participants answered that they never or rarely think back to how 

they listened and what they might do differently next time, which in percentage represents 

40% of the students. While almost an alike number of 59 students incorporating 39.33% 

of the surveyed responded that they often and always think back to how they listened and 

what they might do differently next time. 

 

Figure 19 

I feel that listening in English is a challenge for me 
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Finally, in the seventeenth item there was a total of 43 students who answered that they 

never or rarely feel that listening in English is a challenge for them, which in percentage 

represents 28.66% of the students. While on the other hand, a number of 86 students 

embodying 57.33% of the participants answered that they often and always have the 

feeling that listening in English is a challenge for them. 

4.2.1 Analysis of listening learning strategies used by students in the survey 

The instrument is made up by a total of 17 items, in which each item was scored from 1 

point for never to 5 points for always. Nevertheless, there were two exceptions for items 

1 and 17 that were scored inversely. The scale was made in this way to know how often 

the students applied the strategies described in each item. It is pertinent to mention that 

the items were not graded with higher score if the student applied a greater number of 

strategies, instead, the results were analyzed and tabulated so that the researcher could 

find out the frequency of students that apply each strategy.  

According to the ideas of Wilson (2008) and Vandergrift (2002) there are three types of 

listening learning strategies: cognitive, metacognitive and socio-affective. So, according 

to this classification the items of the questionnaire were separated in the following way: 

items 1, 2, 3, 4, 5, 7, 14 for cognitive strategies, items 6, 8, 9, 10, 12, 16 for metacognitive 

strategies and finally items 11, 13, 15, 17 for socio-affective strategies. They were taken 

from a larger amount of questions proposed by Abdalhamid (2012), but only 17 items 

were chosen wisely for this investigation because they were much more related with the 

context of students from Unidad Educativa Milagro. 

Nevertheless, some changes were applied to the classification of the items based on how 

other authors define listening learning strategies. For that reason, items 1 and 17 needed 

to be scored inversely and therefore analyzed as separate cases. Item 1 was considered an 

indicator for evaluating cognitive strategies because it says: "I focus on the meaning of 

every word to understand the whole text", so if a student responds that he/she always 

focuses on the meaning of each word instead of understanding it in context with general 

information, it means that the student is not applying that strategy. As a result, item 1 

reflected that 40.66% students responded that they rarely apply that cognitive strategy.  

On the other hand, item 17 asks the students how they feel about their perception toward 

their own listening skills, and according to the definition of Wilson (2008) socio-affective 
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strategies are related with learners’ attitude towards learning; therefore, item 17 was 

considered an indicator for appraise socio-affective strategies. However, although the 

item says that the student feels that listening in English is a challenge, the result with the 

greatest tendency towards often and always cannot be interpreted as positive thinking.  

The researcher can contribute that during English lessons students do not show a positive 

attitude towards challenges, instead they lose interest in learning and abandon the 

activities when they find it difficult. And this wasn’t an exception for the present study, 

almost 50% of the surveyed answered that they always feel listening in English as a 

challenge for them (item 17). Therefore, they constantly find it difficult and choose not 

to encourage themselves. More accurate 47.33% of the students responded always in this 

item belonging to the evaluation of socio-affective strategies, which can be interpreted as 

most of them think that listening in English is too difficult to even try. 

In order to know how much listening strategies did the students apply, the surveys were 

scored by giving from 1 to 5 points to the items according to frequency scale, in other 

words: always (5 points), often (4 points), sometimes (3 points), rarely (2 points) and 

never (1 point). After descriptive statistics were executed with the software SPSS, the 

arithmetic mean was 50.21 ± 15.99 for the survey that was scored over 85 points. Also, 

there was a moderated dispersion in the data because deviation standard is relatively low 

in comparison with the average, which means that some students got different scores 

between each other.  

According to the score of the students in this survey they were classified in three levels 

of listening skill performance: (17 – 39) for low, (40 – 62) for moderated and (63 – 85) 

points for high number of strategies applied by the students during English listening 

classes. So, results can be interpreted in Table 4 with the amount of students that reach 

each level of listening performance as well as its percentage. 

Table 4  

Interpretation of the survey results 

Levels Frequency Percentage 

Low 50 33,3 

Moderated 64 42,6 

High 36 24,0 

Total 150 100,0 

 



 

 

62 

 

So, as it can be seen in Table 4 the majority of the students (64) applied a low number of 

listening learning strategies with scores between 17 and 39 points, following 50 students 

had a medium level with scores between 40 and 62 points. And finally, the smallest 

number of students (36 of them) affirmed to use a high number of listening strategies 

obtaining scores between 63 and 85 points. This represents that 33,3% of the students had 

a low level in listening learning strategies application, 42,6% of them reflected a 

moderated use of strategies and 24% of the surveyed claim to have high proficiency in 

this variable. 

4.3 Class observations 

The questionnaire was taken from Listening Skills: Observation Checklist in BLM G-5 

and contains three types of strategies according to Vandergrift (2002) and Wilson (2008). 

The instrument consisted of 12 items that measured: 2 cognitive strategies, 5 

metacognitive and 5 socio-affective strategies. More specifically, the items that formed 

each type of strategy were the following: cognitive (items 6, 7), meta-cognitive (items 1, 

2, 5, 11, 12) and socio-affective (items 3, 4, 8, 9, 10). 

Table 5  

Students of Second Baccalaureate group “A”. 

Active listening skills Checked if 

observed 

Comments 

1. Students focus on the purpose 

of listening (e.g., to provide 

information, answer specific 

questions, give examples, etc.)  

Yes Yes, but sometimes they answer and 

sometimes they don’t. 

The teacher never asks the students 

to give examples, so maybe that is 

why they didn’t respond in that way. 

2. They look at the speaker Yes Yes, but some students look at their 

partners to see what are they doing, 

in what page of the book are they 

working and to ask them the answers 

of the activities. 

3. They control personal activity 

level 

Yes Yes, but some students talk with 

their partners or they look at each 

other. 

4. They demonstrate responsive 

reaction (e.g., nods, smiles) 

No No, they look scared and shy. 
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5. They show appreciation for 

speaker’s ideas 

Yes Yes, some students do it but others 

do not understand the commands of 

the teacher.  

6. They make notes on main 

points 

No No, they are only listening. 

7. They draw reasonable 

conclusions from material heard 

No No, because the activities of the 

book do not ask students to draw 

conclusion, and the teacher didn’t 

ask them for a summary either.  

8. They ask for clarification or 

examples when appropriate 

No No, they do not ask anything to the 

teacher. 

9. They withhold judgment on 

ideas till presentation is 

completed 

No No, because the teacher does not 

allow to listen to the whole track. 

Speaker interrupts the listening 

activity. 

10. They use respectful language 

in any feedback/questions 

No The students do not express any 

commentary or question to the 

teacher. 

11. They discern exaggeration, 

bias, prejudice, or emotional hype 

in language 

No Students do not reach the 

appropriate level for critical 

thinking. 

12. They can identify main 

argument or ideas after 

presentation is completed 

No Because the teacher was stopping 

constantly the audio to ask for the 

answers (and give them right away), 

so the students couldn’t catch the 

general idea of the listening passage.  

Chart taken from Listening Skills: Observation Checklist in BLM G-5 

The results of the observation reflected that students in group “A” did not apply cognitive 

strategies at all. On the other hand, three metacognitive strategies were observed (items 

1, 2, 5) and in terms of socio-affective strategies only one strategy was applied (item 3). 

Moreover, in cognitive strategies students never make inference because the teacher 

didn’t give them the chance or the command, she was immediately asking for the answers 

and if the students did not respond, she gave them the answer right away and continued 

to the next question.  

Furthermore, regarding metacognitive strategies this group of students didn’t apply 

advanced organization because they didn’t read the instructions in the book before the 

recording was played since all the class was looking at the teacher the whole time when 

she was explaining the activity.  
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Table 6  

Students of Second Baccalaureate group “B”. 

Active listening skills Checked if 

observed 

Comments 

1. Students focus on the 

purpose of listening (e.g., to 

provide information, answer 

specific questions, give 

examples, etc.)  

Yes The teacher doesn’t prepare the 

students before the listening exercise. 

She tells them the page of the book and 

plays the audio recording. 

2. They look at the speaker Yes Yes, but some students look at their 

partners to see what they are doing, in 

what page of the book they are working 

and to ask them the questions. At the 

beginning of the class some students 

were conversing. 

3. They control personal 

activity level 

Yes Most of the students are concentrated 

during the listening exercise, but the 

students at the bottom of the classroom 

are restless and doing nothing. 

4. They demonstrate 

responsive reaction (e.g., nods, 

smiles) 

No No. There are few responsive reactions 

from the students, they are just 

imitating what the students were doing 

sitting in front. 

5. They show appreciation for 

speaker’s ideas 

No No, most of them are not paying 

attention, they are imitating and few 

students are borrowing each other’s 

books when the teacher is checking. 

6. They make notes on main 

points 

No No. They are just listening. 

7. They draw reasonable 

conclusions from material 

heard 

No No. The teacher just asks directly for 

the answers of the exercises. 

8. They ask for clarification or 

examples when appropriate 

No No, they never argue the answers. 

9. They withhold judgment on 

ideas till presentation is 

completed 

No 
 

10. They use respectful 

language in any 

feedback/questions 

No There isn’t feedback from the students 

toward the teacher. 
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11. They discern exaggeration, 

bias, prejudice, or emotional 

hype in language 

No 
 

12. They can identify main 

argument or ideas after 

presentation is complete 

No No. But a few of them say the answers 

out loud. 

Chart taken from Listening Skills: Observation Checklist in BLM G-5 

The results of second baccalaureate students in group “B” demonstrated that they did not 

apply any cognitive strategy. Besides, two metacognitive strategies were observed (items 

1, 2) and regarding socio-affective strategies only one strategy was applied (item 3). 

Besides, in this classroom the students were not anxious because they were not paying 

attention. Instead, they were making too much noise at the back where teacher’s voice 

could not be heard appropriately. As the students could not listen clearly while she was 

talking, for that reason they could not listen the instructions, nor the audio, nor the 

answers given by the teacher.  

Table 7  

Students of Second Baccalaureate group “C”. 

Active listening skills Checked if 

observed 

Comments 

1. Students focus on the 

purpose of listening (e.g., to 

provide information, answer 

specific questions, give 

examples, etc.)  

Yes Some students at the front watch at 

the book to look for the parts of the 

book where the teacher is pointing. 

2. They look at the speaker Yes Most of students look at the teacher 

when she is giving instructions for the 

exercise with a book in hand. She 

shows everyone the page on which 

they will work. 

3. They control personal 

activity level 

Yes Most of them are very quiet at looking 

at the front of the class, at the book or 

at the teacher. 

4. They demonstrate 

responsive reaction (e.g., nods, 

smiles) 

Yes At the beginning in the vocabulary 

section, they constantly look at the 

board and at the book, some students 

guess the answers out loud, then one 

at a time goes to the board to write the 

answer.   



 

 

66 

 

5. They show appreciation for 

speaker’s ideas 

Yes They did but still limit themselves just 

for what the activity asked them to do. 

When they understood, exclaim the 

answers out loud whether in English 

or Spanish. 

6. They make notes on main 

points 

Yes At the vocabulary section, some 

students write on the book the 

meaning of vocabulary words in 

Spanish, right next to the word they 

are learning. 

7. They draw reasonable 

conclusions from material 

heard 

No There was no activity that asked 

them to do a summary or to draw 

conclusions. 

8. They ask for clarification or 

examples when appropriate 

No They never asked for repetition of the 

audio neither for clarification about 

what teacher said. 

9. They withhold judgment on 

ideas till presentation is 

completed 

No They didn’t make any question or 

extra contribution. 

10. They use respectful 

language in any 

feedback/questions 

No They just say the answers but they 

don’t make questions about the topic. 

11. They discern exaggeration, 

bias, prejudice, or emotional 

hype in language 

No 
 

12. They can identify main 

argument or ideas after 

presentation is complete 

Yes Few students in the class were able to 

identify the main idea of the topic 

from the audio. 

Chart taken from Listening Skills: Observation Checklist in BLM G-5 

Finally, the results of the students in group “C” showed that one of the cognitive strategies 

was used (item 6), four metacognitive strategies were applied (items 1, 2, 5, 12) and in 

socio-affective strategies two of them were observed (items 3, 4). Further, students were 

very participative in class and constantly interacting with their partners during group 

activities. On the other hand, while the audio was playing almost all of the class was 

concentrated on the book and paying attention to what they listened because later they 

could answer the activity questions with no problem.  

In order to know how much listening strategies did the students apply, the questionnaires 

were scored by giving from 1 to 5 points to the items according to dichotomy answers: 

Yes (5 points) and No (1 point). After descriptive statistics were executed with the 
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software SPSS, the arithmetic mean was 30.67 ± 6.80 for the observation instrument that 

was scored over 60 points. Also, there was a low dispersion in the data because deviation 

standard is distant from the average, which means that students got very similar scores 

between each other.  

According to the score of the students in this observation questionnaire they were 

classified in three levels of listening skill performance: (12 – 28) for low, (29 – 44) for 

moderated and (45 – 60) points for high number of strategies applied by the students 

during English listening classes. So, results can be interpreted in Table 8 with the amount 

of students that reach each level of listening performance as well as its percentage. 

Table 8  

Interpretation of the observation results 

Levels Frequency Percentage 

Low 100 66,6 

Moderated 50 33,3 

High 0 0 

Total 150 100,0 

 

As it can be seen in Table 8 the majority of the students (100) applied a low number of 

listening learning strategies with scores between 12 to 28 points. Following (50) students 

had a moderated level with scores between 29 to 44 points. And none of the participants 

used a high number of listening strategies with scores between 45 to 60 points. In general, 

this observation reflected that 66,6% of the students reflected a low level in listening 

learning strategies applied in class, 33,3% of them demonstrated a moderated use of this 

kind of strategies, and 0% of the students have high proficiency in listening strategies. 

4.4 Results comparison 

All the data collected consecutively in the evaluation, survey and observation was 

analyzed separately and now it will converge in the following results comparison so the 

numbers can be associated in the same terms. The next Table 9 compares the results 

between the survey and the observations because both techniques gathered information 

regarding the same variable: listening learning strategies. They measured which strategies 

the students applied during classes and how often.  
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Table 9  

Percentages of listening learning strategies applied by students 

 Survey Observation Average 

Cognitive 66,2 % 16,6 % 41,4 % 

Metacognitive 56,4 % 60 % 58,2 % 

Socio-affective 62 % 26,6 % 44,3 % 

 

The following Table 10 shows the comparison of results between the three techniques 

applied to second-baccalaureate students of the Unidad Educativa Milagro during school 

year 2017 - 2018, it is appreciated that the values are expressed in arithmetic mean, 

standard deviation, and total percentage for the three strategies that were measured 

(cognitive, metacognitive and socio-affective). 

Table 10  

General results comparison 

Evaluation Survey Observation 

 Arithmetic mean 3.32 ± 

2.68 for a questionnaire 

scored over 10 points. 

 Arithmetic mean 50.21 ± 

15.99 for a questionnaire 

scored over 85 points. 

 Arithmetic mean 30.67 ± 

6.80 for a questionnaire 

scored over 60 points. 
 

 Students classified in 

levels of listening skill: 

 Students classified 

according to how much 

strategies they apply: 

 Students classified 

according to how much 

strategies they apply: 

Low 50 % Low 33,3 % Low 66,6 % 

Moderated 42 % Moderated 42,6 % Moderated 33,3 % 

High   8 % High 24 % High   0 % 

 

For the evaluation, the arithmetic mean was 3.32 ± 2.68 for an instrument rated over 10 

points, which means that the majority of students reflected a low overall average. On the 

other hand, regarding the individual qualification of the students in the evaluation to know 

what percentage of the sample has an acceptable domain in the variable of listening skill 

performance. Thus, the study showed that 50% of the students had low listening skill 

performance, 42% had a moderate mastery of this ability and 8% had a high performance 

in listening. 

Regarding the survey, the arithmetic mean was 50.21 ± 15.99 for an instrument rated over 

85 points, which means that most of the students reflected a moderated general average. 
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Moreover, respecting the individual score of the students in the survey to find out the 

percentage of the sample that has an acceptable domain in the variable of listening 

learning strategies. Therefore, the study showed that 33,3% of the participants applied 

low number of strategies, 42,6% had a moderate mastery of them and 24% used several 

listening strategies of different kinds. 

Finally, for the observation the arithmetic mean was 30.67 ± 6.80 for an instrument rated 

over 60 points, which means that the general average was moderated with a trend to low 

in the majority of students. Otherwise, concerning the individual score of the students in 

the observation to seek for the percentage of students that has an acceptable domain in 

the variable of listening learning strategies. Hence, the investigation showed that 66,6% 

of the students applied low number of strategies, 33,3% used a moderate number of them 

and none of the students demonstrated a high number of listening learning strategies 

during classes. 

4.4.1 Relation between student’s listening skill performance and listening learning 

strategies applied in class. 

The variables of the present research are listening learning strategies and listening skill 

performance which results were presented in Table 9 in terms of arithmetic mean, 

standard deviation, and percentages. Firstly, the evaluation measured the variable of 

listening skill performance; then the survey answered by the students gauged listening 

learning strategies that they claim to apply in class; and finally, the observation measured 

some other listening learning strategies but with the difference that the instrument was 

filled by the investigator according to what was seen in the actions of the students during 

listening classes. 

 So, as the results comparison showed the variables are related to each other in a directly 

proportional way, the lower the listening performance the lower the number of strategies 

applied by students of second baccalaureate at Unidad Educativa Milagro during period 

2017 - 2018. More in detail, 50% of the students demonstrated a low listening skill 

performance while 42,6% of the same group of students affirm to use a moderated number 

of listening learning strategies, but actually in contrast with the results of the observation 

66,6% of the students only applied a low number of listening learning strategies in English 

classes.  
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This means that, in order to raise the performance of second baccalaureate students in 

listening skill it is necessary to teach them more listening learning strategies of different 

kinds: cognitive, metacognitive and socio-affective strategies from Vandergrift’s 

taxonomy in APPENDIX A and Wilson’s strategies in APPENDIX B. As a result, 

students will be able to apply them in class and later they could use several of these 

listening learning strategies to communicate in English in the real world or to keep 

learning this language toward a higher domain.  
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4.5 Discussion 

This research carried out in Ecuador within the city of Milagro was aimed to analyze 

listening learning strategies and its incidence in listening skill performance at Unidad 

Educativa Milagro during school year 2017 – 2018, for which a sample of 150 students 

from second baccalaureate was selected to diagnose their listening skill performance, 

recognize listening learning strategies applied in class and finally to describe the relation 

between both variables. Some investigations made in other countries analyze listening 

skill in English language learners and showed similar results compared with the present 

investigation in terms of: listening skill, feeling of insecurity toward their own skills, and 

limited application of listening strategies. 

One of the researches is from De Brito (2015) made in the city of Bridgewater in the USA 

which reflected that: 23,3% of the students had a strong level in listening skill 

performance, 63,2% had a moderated level, and 13,3% were weak. In the same way with 

the present investigation made in the city of Milagro in Ecuador, it reflected that in this 

context 50% of the students showed low listening skill performance, 42% possessed a 

moderated level, and 8% had a high level. Both studies demonstrated that the 

effectiveness of students’ performance in listening is strongly related with the amount of 

strategies they applied.  

Nevertheless, not all the students applied the same type of strategies, there were some 

listening strategies that differ from the others in which learners showed a better 

performance. Arabi & Izadpanah (2016) made an investigation in Zanjan city in Iran in 

which 37% of students apply metacognitive strategies effectively in class, while in a 

similar way participants from Unidad Educativa Milagro reflected that 58,2% of them 

know how to use metacognitive strategies. But there are some important metacognitive 

strategies that need to be reinforced with students of Milagro, more specifically they are: 

pre-listening planning, while-listening monitoring, post-listening evaluation and self-

monitoring. The learners need accompaniment during the whole listening process. 

On another side regarding socio-affective strategies, students affirm that they feel 

unsureness toward their own capacity in listening activities. The investigation of Zhai 

(2015) in Linfen city in China demonstrated that 48,5% of the students feel unassertive 

about their listening ability. Similarly, the present study made in Ecuador showed that 

57,33% of the participants feel listening in English as a challenge for them because it’s 
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too difficult to even try. This means that the feeling of insecurity in students during a test 

or lesson causes a decline in their listening performance due to the worries, anxiety or 

pessimism coming from the students. 

However, even though the application of cognitive, metacognitive and socio-affective 

strategies requires different abilities, students’ general score in the application of the three 

types of strategies have a moderate and low tendency. As it can be seen in the results of 

Arabi & Izadpanah (2016) in Iran the percentages showed that just half of the students 

use the strategies, more specifically: 49% use cognitive, 37% apply metacognitive and 

45% demonstrate socio-affective strategies. While in Milagro the results reflected that 

41,4% use cognitive, 58,2% apply metacognitive and 44,3% applied socio-affective 

strategies in listening classes. This mean that approximately half of the students that 

participated in this research apply listening learning strategies. 

Moreover, regarding the level of proficiency that students reach according to their actual 

listening performance and the amount of strategies they applied, the participants from 

Unidad Educativa Milagro reflected that between 33,3% - 66,6% attained a low level in 

listening, from 42,6% - 33,3% were classified in a moderated level, and between 24% - 

0% reached a high level of performance in listening. In comparison with the study Arabi 

& Izadpanah (2016) in Iran, it demonstrated that the difference between effective and 

ineffective listeners was wider: from 90% - 45% for listeners who applied socio-affective 

strategies, between 75% - 37% for participants that applied metacognitive, and among 

65% - 49% for the ones who applied cognitive.  

In other words, this means that both studies Iran’s and the present investigation 

demonstrated that the majority of English language students with low proficiency in 

listening skill applied a short number of listening learning strategies, which caused them 

problems with all of the activities that require listening comprehension, and that 

compromises their overall performance in listening skill. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

 The analysis of listening learning strategies and its incidence in listening skill 

performance reflected that both variables are directly proportional to each other, 

because the lower listening performance was the lower number of strategies were 

applied by students of second baccalaureate at Unidad Educativa Milagro during 

school year 2017 – 2018. 

 The diagnosis of listening skill performance in students demonstrated that half of 

them showed deficiencies in their listening skill performance because their scores 

in the evaluation were low and they did not reach level B1.1.  

 Listening learning strategies applied by second-baccalaureate students in EFL 

classes at Unidad Educativa Milagro were recognized in the survey with a 

moderated general average, and in the observations the average was also 

moderated but with a trend to low in the majority of students.  

 The relation between student’s listening skill performance and listening learning 

strategies applied in EFL classes at Unidad Educativa Milagro, was established 

as following. All the findings of this research are related to the extent that a lower 

number of listening learning strategies applied in class reflected a lower listening 

skill performance in students. Whether the students had used cognitive, 

metacognitive or socio-affective, if in class all three types of strategies are not 

applied together the performance outcome will remain low. 
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Recommendations 

 Students are encouraged to acquire many listening strategies because this will 

directly affect their listening performance. It is recommended to practice daily the 

strategies learned so that they become a habit, in that way the students will get 

used to apply the strategies consciously and unconsciously every time they listen 

in English. 

 In order to reach a higher domain in listening skill and as a result a greater 

proficiency in English language, it is recommended that students expose 

themselves to listening in English for more hours on a topic that they like and are 

very interested in. It can be through movies, series, novels, documentaries, 

cartoons, podcasts, audio books, interviews, news, sports competition narrations, 

video games, etc. 

 For students to increase the number of strategies they apply and thus improve their 

performance in English listening, it is recommended to use blended learning so 

that the students can practice the strategies more times outside of class hours. 

Thanks to current technology it is possible to practice several listening strategies 

through digital tools on Internet that are suitable for each level of English. This 

tools can be perfectly integrated with their English course book Viewpoint B1.1. 

 Finally, learners are encouraged to do more teamwork. Because with group 

activities in class (or at home), they work together to understand a text or immerse 

themselves in a topic to elaborate an essay, a mind map, a poster, an exhibition, a 

dramatization or any other type of project. During group work they put into 

practice the three types of strategies: cognitive, metacognitive and socio-affective 

and this will improve their proficiency in English holistically. 
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PROPOSAL 

Introduction  

After the data analysis of students of second baccalaureate in Unidad Educativa Milagro, 

it was concluded that is essential to implement a more appealing strategy to encourage 

students to enhance their listening skill. So, in this proposal, there are five activities which 

aims to enhance students’ listening skill and to provide the necessary practice and 

assistance so they can overcome their difficulties. 

Based on learner’s strategy approach, learners can practice listening on their own by using 

self-access materials and online resources. Moreover, a strategy-based approach to 

teaching listening takes as its focus the concept of learner independence. Independent 

learning is a stage in the process of becoming an autonomous learner. With this approach, 

the focus is on learners making decisions based on their own preferences concerning a 

learning task; that is why there is a Google Podcast Activity, and some more with a variety 

of topics for learners to choose (Flowerdew & Miller, 2005).  

A strategy-based approach cannot be entirely based on learner autonomy, because all 

learners would be free to do as they pleased and so there would be no “approach.” 

(Flowerdew & Miller, 2005). For this reason, the investigator is proposing the activities 

that best suit the students that participated in this research, so they will overcome their 

difficulties in listening skill. 

Background of the proposal. 

Once the research was completed, it was noted that the students of the second 

baccalaureate of the Unidad Educativa Milagro applied few strategies in listening 

activities in the classroom which makes it difficult to carry out listening activities. 

Similarly, it was noted that students are used to only listening to audio-activities that the 

course book provides, limiting the opportunity to listen from other sources or sites that 

best suits learners of the new century. 
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General objective 

To design a website aimed to strengthen listening skills in students of second 

baccalaureate at Unidad Educativa Milagro through the practice of listening strategies in 

selected exercises. 

Specific objectives 

 To recognize the acceptability of a website that can be integrated as 

complementary tool of English course book B1.1 in the students of second 

baccalaureate at UEM. 

 To structure a work strategy for the website with activities to develop listening 

learning strategies in students of second baccalaureate at UEM. 

Justification 

The investigation reflected that students of second baccalaureate from Unidad Educativa 

Milagro need more practice outside the classroom because their English hours per week 

are not enough for them to improve their performance. Since second language learners 

need to be expose for longer time to the language they are learning so they can develop 

listening skill through different kind of materials, that is the reason why websites on the 

internet and applications for several devices are the best choice for the students to practice 

English anywhere, with free access to a lot of written, visual and listening content. 

After the conclusions of this study, an additional survey was applied to the same 150 

students so they could answer what type of digital tools they would prefer to use for 

learning English outside the classroom, for more details check the complete questionnaire 

is in Apprendix I. Students expressed that they would like lyrics of popular songs that 

they listen to nowadays, also they like movies and they want more vocabulary activities 

so they can expand the number of words they know in English.  

Consequently, after the analysis of student’s responses in the questionnaire, a proposal 

was developed to design a website with material selected by the researcher for the 

improvement of listening skills in students of the second year of high school at Unidad 

Educativa Milagro, through activities that develop listening learning strategies. Further, 

the following work is focused on the learner-strategy-approach and blended learning 
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which allows the student to learn more independently applying the strategies according 

to the rhythm of study of each one.  

More than just online activities, a website is necessary because constant feedback and 

monitoring from the teacher is required for the students to develop listening skill in 

English. The feedback can be send through different channels according to what suits best 

for each student. The first option is the chat integrated at the bottom of the website, and 

there is also a button that redirect the user directly to the teacher’s email. 

Literature review 

 The Learner-Strategy approach 

A strategy-based approach cannot be entirely based on learner autonomy, because all 

learners would be free to do as they pleased and so there would be no approach. The 

strategy-based approach places the emphasis on learners in order to know which listening 

strategies are effective and in which situations. 

Some of the characteristics suggested by Mendelsohn (1994) are that they should activate 

the learner’s schemata (i.e., how they mentally organize text or discourse); be authentic 

(if possible) and require learners to respond as they might in the real world; provide a 

large variety of exercises so that the learners have the opportunity to explore using their 

listening strategies in different contexts and for a variety of reasons; and enable learners 

to interact with the task and not simply listen and respond (i.e., learners should play an 

active part in, say, a dialogue, and not simply listen to it). 

Goh (1997) stated that based on the work of Wenden (1991) and Flavell (1979), it was 

found that the Chinese students were aware of person knowledge (i.e., knowledge about 

themselves as learners), task knowledge (i.e., knowledge about the task they are trying to 

do), and strategic knowledge (i.e., knowledge about which strategies are useful to perform 

the task) when writing about their listening. Goh maintains that one way to help students 

learn about their listening is to ask them what they are already aware of and then have 

them share this knowledge with other students. In this way, the researcher of this study 

helps students become more autonomous and have more control over their listening skills 

development.  
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Technology with language learning 

Computer Assisted Language Learning (CALL) may be defined as “the search for and 

study of applications of the computer in language teaching and learning” (Levy, 1997, 

p.1). 

Because of the width that may go on in computer-assisted language learning (CALL), 

a proper definition for the shifting nature of CALL could be “any process in which a 

learner uses a computer and, as a result, improves his or her language” (Beatty, 2010, 

p. 7). 

CALL covers a wide range of activities, it can include design materials, technologies, 

pedagogical theories and modes of instruction. The materials for CALL required to be 

made with a clear purpose for language learning and it also can adapts existing 

computer materials like videos, podcast or pictures (Beatty, 2010). 

One of the computer assisted language learning programs is web-based learning 

program. It includes online dictionaries, online encyclopedias, online concordances, 

news/ magazine sites, e-texts, web-quests, web-publishing, blog, wiki, etc. 

Communications technologies that use the internet like the Web or virtual 

environments, are also too often conceived of as primarily passive learning tools. 

Because the Web is most effective as a visual rich communicator, it is commonly 

misunderstood as most akin to the television, that most passive of technologies. But 

the Web need be anything but a passively consumed medium. Indeed, it is 

experiencing its greatest developments in areas of user-created content, collaboration, 

and circulation. Web building is easier than ever, and utilities like web-blogs and wikis 

are free and easy to use.  

Blended learning 

In general, training approaches can be located on a continuum that exposes from 

traditional, face to face class meeting to totally online courses without interpersonal 

contact. Blended learning is generally acknowledge as falling somewhere between these 

two sides, incorporating elements of each (Hanson & Clem, 2006). 

http://www2.nkfust.edu.tw/~emchen/CALL/unit1.htm#Levy
http://www2.nkfust.edu.tw/~emchen/CALL/unit1.htm#Beatty
http://www2.nkfust.edu.tw/~emchen/CALL/unit1.htm#Beatty
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To Graham (2006), blended learning is the combination of instructions from two 

historically separate models of teaching and learning: traditional learning inside the 

classroom and distributed learning systems. 

Blended approaches base their pedagogy on the assumption that there are benefits in face 

to face interaction between learner and teacher as well as that there are advantages to 

using online methods in their teaching. Thereby the purpose of those using blended 

learning approaches is to find a harmonious balance between online access to knowledge 

and face to face learner interaction. (Osguthorpe & Graham, 2003) 

According to Garrison & Vaughan (2008), “underlying this data is the increasing 

awareness that blended learning approaches and designs can significantly enhance the 

learning experience”. Albrecht (2006) apprises high student satisfaction with blended 

learning and others have apprised professoriate satisfaction (Garrison & Vaughan 2008). 

In the same way a study by Bourne & Seaman (2005), who established that the primary 

interest in blended learning is to benefit the educational process. They inform that blended 

learning is viewed as a way of combining the best of face to face and online learning. 

Assessing online activities 

Miles (2010) states that teachers should not feel afraid to innovate in term of assessment 

in English studies, because if new learning activities are created and implemented with 

the possibilities that online technologies offer nowadays, then the assessment of those 

activities should be appropriate too. Assessing online learning activities demand a more 

flexible criterion than the evaluation of public examinations, which still are the most 

utilized for English studies. 

Students often associate their participation directly to assessment. Thereupon a manner 

to ensure that they fully engage in online activities would be to give more points to 

students for participation. There is an intrinsic value in participating in online learning, 

but learners are more likely to understand this if it connected to the final score for the 

partial. Some steadiness for assessing online participation would be to ensure the 

percentage awarded reflects the effort required, make clear to students at the beginning 

of the course what criteria will be used to assess their participation, monitor and track 

participation throughout the length of the course (Higgins & Gomez, 2014). 
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Definition of website 

According to the National Institute of Open Schooling (2012) the main purpose of a 

website is to convey specific information or services in an organized, friendly and easy 

to use way: also the success of a website is measured by the number of visitors it has and 

the ease with which they find the needed information. So, the purpose of a website can 

be fulfilled using Static or Dynamic websites. The first type is expected to do not change 

the content frequently, while the second type is updating the content constantly.  

For this proposal, the researcher have designed a Dynamic Website that will change its 

contents each semester. The activities will be updated following the same work strategy 

proposed since the beginning: linking with other platforms, using exercises in blogs, 

Google Podcast App and YouTube playlists.  

The open online website 

The proposed online platform was then conceived and designed to directly improve 

students’ listening strategies. For the established purpose this website was designed in 

wix.com. Wix is a popular cloud-based platform that allows users to create HTML5 free 

websites by using an internet browser, as a result this virtual site can be displayed on a 

computer or through any mobile device with an internet connection.  

Students can get their website by writing teacher address of “home page”. From the home 

page learners can get all the other pages on their site in an easy way. to catch the student’s 

attention a movie was introducing to motivate the learners using listening strategies. 
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Work strategy 

Introductory video activity 

When student sign in the website platform hosted in the Wix free service at 

https://mirianzuniganavarr.wixsite.com/listening-for-efl they will see the starting activity 

which consist in four short accomplishments related to a scene of the movie The 

Incredibles, See Figure 20.  

 

Figure 20 

Learn/Practice English with movies – The Incredibles 

All the instructions for the activity appear along with the video, first the students will 

watch the scene plainly as it is play in the movie, then they will watch it again but with 

English subtitles, following some key words will appear with their respective meaning 

and the students will write them down as a list of vocabulary. And finally, the original 

clip will be played again so they can check their understanding.  

https://mirianzuniganavarr.wixsite.com/listening-for-efl
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Figure 21 

Introduction 

Showing up next the banner with an introductory video about The Incredibles, there is 

the presentation of the website showing the objective to be fulfill with the learners, some 

catchy illustrations of what it is going to be about, and the tittle of the website. Below are 

the activities to be carried out by the EFL students. 

Activity 1 

 

Figure 22 

Train Station Listening 
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This activity provides short listening practice based around a dialogue at a train station 

ticket office. In the section before listening, the learners look at the idioms using transport 

words written below to match them with the definitions. After that, in the second section 

they imagine that they buy a ticket at the train station, and write down phrases and 

vocabulary for what they expect to hear. Then, students listen and see if any of their ideas 

are mentioned. 

After listening, in the third section students proceed to answer the questions, then to listen 

again and check their answers. As an evaluation of this activity, students make a role play 

the dialogue introducing different scenarios. At the end, there is an answer sheet in which 

the students can check their answers from all the previous sections.  

Activity 2 

 

Figure 23 

Twelve songs to practice word’s pronunciation end in - ED 

In the second activity, the students can play the video uploaded in the website to practice 

the pronunciation of words that end in -ED. The video contain twelve popular songs 

divided in fragments that contain lyrics and phonetics which helps to understand elision 

between words (the omission of a sound or syllable when speaking). With this kind of 

exercise, students can improve their listening and speaking skills. 
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Activity 3 

 

Figure 24 

Google Podcast App 

Google Podcast is a new application released in 2018 and compatible with all mobile 

devices that use Android. With this free application, students can search podcast, 

download or listen to them online, pause them and continue listening from any of their 

mobile devices. 

As well as searches on Google, they can also search for podcasts of people making their 

own weekly programs, conversations or interviews on any subject (books, movies, music, 

comics, anime, fashion, technology, history, etc.). Students will listen to this app as 

entertainment due to learners will search for their favorite author book or the topic they 

like the most.  

Besides, if they do not know where to start, in the website there are recommendations for 

some audios so the students can download in their tablet or smartphone and start listening 

in English for pleasure. 
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Activity 4 

 

Figure 25 

Work on Deep English Blog (upper part) 

 

Figure 26 

Work on Deep English Blog (lower part) 

On Deep English Blog there are free lessons in which students can choose a topic and 

download the audios or listen online to an informative article. The advantage is that each 

listening can be played at slow speed, normal speed or fast speed. All of the topics have 

a transcription so they can read while they listen at the speed learners prefer. Moreover, 

each of them brings a vocabulary quiz at the end of the reading. 
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The learners start with a clip on the image to enter in the activity. In the blue box at the 

left the can see the vocabulary used for this lesson, and clic on the yellow box at the left 

side that indicate how to use this lesson to improve their English Listening. At the end of 

the quiz they can verify the answer.   

Activity 5 

 

Figure 27 

YouTube Playlist “6 Minute English” 

"6 Minute English" is a website with dozens of videos to learn English and develop 

listening skills. Students can play these videos as many times as they want in a YouTube 

playlist. Each video presents a different topic that contains an animated transcription of 

the dialogues, the vocabulary words within its meanings and a multiple choice question; 

the same elements can be found on the description of video. 

YouTube offers some very useful tools for language learners like the control of the speed 

for the video and the subtitles in English or automatically translated to students’ first 

language. In this activity, the learners have to pay attention to the conversation in the 

video, answer the multiple choice questions and write down the vocabulary words on a 

blank sheet of paper to study them every day. 
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Structure of the website 

Table 11  

Listening learning strategies according to Vandergrift taxonomy applied in each 

activity of the website 

Introduction video activity: Learn English with Movies - The Incredibles 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

Inferencing: 
    -Linguistic Inferencing. 
    -Voice and Paralinguistic 

Inferencing. 
    -Kinestic Inferencing. 
Elaboration: 
    -Questioning 

Elaboration. 
    -Imagery. 
   -Summarization. 
   -Translation. 
   -Note taking. 

 

Monitoring: 
     -Comprehension Monitoring. 
     -Auditory Monitoring. 
     -Double-Check Monitoring.  

 

 

Activity 1: Train Station Listening 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

Inferencing: 
   - Linguistic Inferencing. 
   - Extralinguistic 

Inferencing. 
   - Between Parts 

Inferencing. 
Elaboration: 
   - Academic Elaboration. 
   - Questioning Elaboration. 
   - Creative Elaboration. 
   - Imagery 
   - Summarization. 
   - Translation. 
   - Transfer. 
   - Repetition. 
   - Resourcing. 
   - Deduction/Induction. 
   - Substitution. 

 

Planning: 
    - Advanced Organization. 
    - Selective Attention. 
Monitoring: 
    - Comprehension Monitoring. 
    - Auditory Monitoring. 
    - Double-Check Monitoring. 
Evaluation: 
    - Strategy Evaluation (to 

strengthen in class). 
    - Problem Identification (to 

strengthen in class). 

  

 - Questioning for 

Clarification (with the chat 

box). 
 - Cooperation. 
 - Self-encouragement (to 

strengthen in class). 
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  Activity 2: Twelve song to practice word’s pronunciation end in -ED 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

  Planning: 

    - Direct Attention. 

    - Selective Attention. 

    - Self-Management. 

Monitoring: 

    - Auditory Monitoring. 

    - Double-Check Monitoring. 

Evaluation: 

   - Performance Evaluation. 

   - Strategy Evaluation. 

   - Problem Identification. 

- Questioning for Clarification 

(with the chat box). 

- Lowering Anxiety. 

- Taking Emotional 

Temperature. 

 

Activity 3: Use of Google Podcast App 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

Inferencing: 

   - Linguistic Inferencing. 

   - Voice and Paralinguistic 

Inferencing. 

   - Between Parts 

Inferencing. 

Elaboration: 

   - Personal Elaboration. 

   - World Elaboration. 

   - Academic Elaboration. 

   - Questioning Elaboration. 

   - Imagery 

   - Translation. 

   - Transfer. 

   - Grouping.   

   - Deduction/Induction. 

 

Planning: 

    - Direct Attention. 

Monitoring: 

   - Comprehension Monitoring. 

   - Auditory Monitoring. 

 

   - Cooperation. 

   - Lowering Anxiety. 

   - Self-Encouragement. 

   - Taking Emotional 

Temperature. 

 

Activity 4: Work on Deep English Blog 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

Inferencing: 
   - Linguistic inferencing. 
   - Voice and Paralinguistic 

Inferencing. 
   - Extralinguistic 

Inferencing. 
   - Between Parts 

Inferencing. 
Elaboration: 

Planning:   
 - Direct Attention. 
 - Selective Attention. 
 - Self-Management.   
Monitoring: 
  - Comprehension Monitoring. 
  - Double-Check Monitoring. 
Evaluation: 
  - Performance Evaluation. 

  - Questioning for 

Clarification (with the chat 

box). 
   - Lowering Anxiety. 
   - Taking Emotional 

Temperature. 
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   - Personal Elaboration. 
   - World Elaboration. 
   - Academic Elaboration. 
   - Questioning Elaboration. 
   - Imagery. 
   - Summarization. 
   - Translation. 
   - Transfer. 
   - Repetition. 
   - Resourcing. 
   - Grouping. 
   - Deduction/Induction. 
   - Substitution. 

  - Strategy Evaluation. 

 

Activity 5: YouTube Playlist 

Cognitive Strategies Metacognitive Strategies Socio-affective Strategies 

Inferencing: 
   - Linguistic Inferencing. 
   - Voice and Paralinguistic 

Inferencing. 
   - Extralinguistic 

Inferencing. 
  - Between Parts 

Inferencing. 
- Elaboration: 
   - Personal Elaboration. 
   - World Elaboration. 
   - Academic Elaboration. 
  - Questioning Elaboration.  
Elaboration. 
   - Summarization. 
   - Translation. 
   - Transfer. 
   - Repetition 
   - Resourcing. 
   - Note-taking 
   - Deduction/Induction. 

Planning:   
 - Directed Attention. 
 - Selective Attention.  
Monitoring: 
  - Comprehension Monitoring. 
  - Auditory Monitoring. 
  - Double-Check Monitoring. 

 

- Questioning for Clarification 

(with the chat box). 
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Schedule of activities 

So that students can have a reference of how many activities on the website they should 

practice per week, they will be offered a guide through the following schedule of 

activities, which is designed to meet the needs of EFL students at Unidad Educativa 

Milagro. Regardless of their current level of English, this schedule works for students 

who use a low, moderate or high number of listening strategies. 

Table 12  

Schedule of activities of the website per month 

 Activity 1 Activity 2 Activity 3 Activity 4 Activity 5 

1st Week ✔  ✔   

2nd Week  ✔ ✔   

3rd Week   ✔ ✔  

4th Week   ✔  ✔ 

Note: Repeat this schedule for the following 5 months of the semester 

The website collects different types of activities, some of them can be done several times 

and others only once. The first activities: introductory video and Activity 1 are the shortest 

exercises for students, therefore these are done only once during the first month of the 

semester. While the following activities can be expanded and repeated during the next 

weeks of the semester only changing the podcast, reading, song, or video. Students are 

encouraged to listen to podcasts more frequently (try to make it a podcast daily) on topics 

that they like a lot because it is important that they are exposed to listening in English so 

that they get used to it, create a habit, and improve the listening skill. 
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Criteria for assessment of listening skill performance 

The following criteria was elaborated to assess the skill practiced on the website, which 

is also an opportunity for students to work on ongoing assessment practices and then taken 

as a summative evaluation. This evaluation is going to be applied to students at the end 

of every month. Besides, assessment criteria will serve to monitor the progress of the 

students in the development of their listening skills and special attention will be paid to 

verify if they are using the listening strategies that the teacher is teaching them in class, 

since this website is a complementary digital tool accompanying your English course 

book B1.1.  

Table 13  

Grade for listening activities 

Skill CEF Standard Performance Descriptor 

 

 

Listening 

 Can follow a lecture or 

talk within their own field, 

provided the subject matter 

is familiar and the 

presentation is 

straightforward and clearly 

structured. 

Excellent 

    (5) 

Easily understands the 

general topic and extracts the 

essential information from 

a  straightforward and clearly 

structure talk. 

Good 

 (3-4) 

Understand the general topic 

and extracts the essential 

information from a 

straightforward and clearly 

structure talk, but shows some 

misunderstanding at times. 

 

Needs 

practice 

 (0-2) 

Has difficulty to understand 

the general topic  and extracts 

the essential information 

from a  straightforward and 

clearly structure talk. 

Source: Course-book English B1.1 given by Ministerio de Educación del Ecuador (2017)   
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Conclusion 

 The creation of an online educational website takes time and knowledge. A 

thoughtful integration between face-to-face classes and online instructional 

components with the innovative use of technology, catch the attention of learners, 

transforming the listening learning. 

 By using the website continuously, the students will practice cognitive strategies 

as well as increase their metacognitive and socio-affective strategies, necessary 

for the development of the listening skill. In this way they will be allowed to arise 

the quality of their learning, making the learner an active agent with the use of 

technology. 

 Furthermore, it is essential to maintain the desire to enter in the website, so it 

would be advisable to consider updating the material available by semester (each 

6 months). Besides, it would be recommendable that the English teachers get 

interested in developing listening skill suggesting more ideas to be incorporated 

on the website platform. 

To sum up, establishment of the website especially for the practice of listening, opens the 

mind of the learners to achieve new discoveries to help them evolve more and more, to 

overcome the difficulties in learning listening skill. 

Link of the Website  

https://mirianzuniganavarr.wixsite.com/listening-for-efl   

https://mirianzuniganavarr.wixsite.com/listening-for-efl
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APPENDIX A 

VANDERGRIFT’S LISTENING STRATEGY TAXONOMY 

Learning 

Strategy 

Definition Examples 

Metacognitive Strategies 

Planning: developing an awareness of what needs to be done to accomplish a 

listening  task, developing an appropriate action plan and/or appropriate contingency 

plans to overcome difficulties that may interfere with successful completion of the 

task. 

Advanced 

Organization 

Clarifying the objectives of an 

anticipated listening task and/or 

proposing strategies for handling 

it. 

I read over what we have to 

do. 

I try to think of questions the 

teacher is going to ask 

Directed 

Attention 

Deciding in advance to attend in 

general to the listening task and to 

maintaining attention while 

listening 

I listen really hard. 

Selective 

Attention 

Deciding to attend to specific 

aspects of language input or 

situational details that assist in 

understanding and/or task 

completion. 

I listen to the key words. 

Self-

Management 

Understanding the conditions 

that help one successfully 

accomplish listening tasks and 

arranging for the presence of 

those conditions. 

I put everything aside and 

concentrate on what she is 

saying. 

Monitoring: Checking verifying, or correcting one’s comprehension or performance 

in the course of a listening task. 

Comprehension 

Monitoring 

Checking, verifying, or 

correcting one’s understanding 

at the local level 

I just try to put everything 

together, understanding one 

thing lead to understanding 

another. 

Auditory 

Monitoring 

Using one’s “ear” for the 

language to make decisions 

I use the sound of words to 

relate to other words I know. 



 

 

100 

 

Double-Check 

Monitoring 

Checking, verifying, or 

correcting own understanding 

across the task or during the 

second time of the oral text. 

I might catch it at the end and 

then I’d go back. 

 

Evaluation: Checking the outcomes of one’s listening comprehension against an 

internal measure of completeness and accuracy. 

Performance 

Evaluation 

Judging one’s overall execution 

of the task. 

How close was I? (at the end 

of a think-aloud report) 

Strategy 

Evaluation 

Judging one’s strategy use. I don’t concentrate too much to 

the point of translation of 

individual words because then 

you just have a whole lot of 

words and not how they’re 

strung together into some kind 

of meaning. 

Problem 

Identification 

Explicitly identifying the 

central point needing resolution in 

a task or identifying an 

aspect of the task that hinders its 

successful completion. 

Music, there is something ... 

“des jeux,” I don’t know what 

that is. 

Cognitive Strategies 

 

Inferencing: Using information within the text or conversational context to guess the 

meanings of unfamiliar language items associated with a listening task, to predict 

outcomes, or to fill in missing information. 

Linguistic 

Inferencing 

Using known words in an 

utterance to guess the meaning of 

unknown words. 

I use other words in the 

sentence. 

I try to think of it in context 

and guess. 

Voice and 

Paralinguistic 

Inferencing 

Using tone of voice and/or 

paralinguistics to guess the 

meaning of unknown words in an 

utterance. 

I guess, using tone of voice as 

a clue. 

Kinestic 

Inferencing 

Using facial expressions, body 

language, and hand movements to 

guess the meaning of unknown 

words used by a speaker. 

I try to read her body 

language/ face/ hand gestures. 
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Extralinguistic 

Inferencing 

Using background sounds and 

relationships between speakers in 

an oral text, material in the response 

sheet, or concrete situational 

referents to guess the meaning of 

unknown words. 

I comprehend what the teacher 

chooses to write on the board 

to clarify what she is saying. 

Between Parts 

Inferencing 

Using information beyond the 

local sentential level to guess at 

meaning. 

You pick out things you do 

know and in the whole 

situation piece it together so 

that you do know what it does 

mean. 
 

Elaboration: Using prior knowledge from outside the text or conversational context 

and relating it to knowledge gained from the text or conversation in order to predict 

outcomes or fill in missing information 

Personal 

Elaboration 

Referring to prior experience 

personally. 

You know ... maybe they 

missed each other, because that 

happens to me lots we just 

miss accidentally and then you call up 

and say, “Well, what happened?” 

World 

Elaboration 

Using knowledge gained 

from 

experience in the world 

Recognizing the names in 

sports helps you to know what sport 

they are talking about. 

Academic 

Elaboration 

Using knowledge gained in 

academic settings 

I relate the word to a topic 

we’ve studied. 

Questioning 

Elaboration 

Using a combination of 

questions and world 

knowledge to brainstorm 

logical possibilities. 

Um, he said he started, 

probably fixing up his apartment, 

something about his 

apartment.  Probably just moved in, 

um, because they’re fixing it up. 

Creative 

Elaboration 

Making up a story line, or 

adopting a clever 

perspective. 

I guess there is a trip to the 

Carnival in Quebec so maybe 

it is like something for them to enter a 

date, to write, or draw... 

Imagery Using mental or actual 

pictures 

or visuals to represent 

information; coded as a 

separate category but 

viewed as a form 

of elaboration. 

I can picture the words in my 

mind. 
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Summarization Making a mental or 

written 

summary of language 

and information 

presented in a 

listening task. 

I remember the key points and 

run them through my head, “what 

happened here and what happened 

here” and get everything organized in 

order to answer the questions. 

Translation Rendering ideas from one 

language to another in a 

relatively verbatim 

manner. 

I translate. 

I’ll say what she says in my 

mind, but in English. 

Transfer Using knowledge of one 

language to facilitate 

listening in another 

I try to relate the words to 

English. 

Repetition Repeating a chunk of 

language 

in the course of 

performing a listening 

task. 

I sound out the words. 

I say the words to myself. 

 

Resourcing Using available reference 

sources of information about the 

target language, including 

dictionaries, textbooks, and prior 

work. 

I look it up in a dictionary. 

I look in the back of the 

book. 

Grouping Recalling information based on 

grouping according to common 

attributes. 

I try to relate the words that 

sound the same. 

Note-taking Writing down key words and 

concepts in abbreviated verbal, 

graphic, or numerical form to assist 

performance of a listening task. 

When I write it down, it 

comes 

to my mind what it means. 

Deduction/ 

Induction 

Consciously applying learned or 

self-developed rules to understand the 

target language. 

I use knowledge of the 

kinds 

of words such as 

parts of speech. 

Substitution Selecting alternative 

approaches, revised plans, or 

different words or phrases to 

accomplish a listening task. 

I substitute words, translate 

and see if it sounds right 

(in combination with 

translation and 

comprehension 

monitoring). 
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Socio-affective Strategies 

Questioning for 

Clarification 

Asking for explanation, verification, 

rephrasing, or examples about the 

language and/or task; posing questions 

to the self. 

I’ll ask the teacher. 

I’ll ask for a repeat. 

Cooperation Working together with someone 

other than an interlocutor to solve a 

problem, pool information, check a 

learning task, model a language 

activity, or get feedback on oral or 

written performance. 

I ask someone who knows 

the 

word. 

I ask the person next to me. 

Lowering 

Anxiety 

Reducing anxiety through the 

use of mental techniques that make 

one feel more competent to perform a 

listening task. 

I think of something funny 

to 

calm me down. 

I take deep breaths. 

Self- 

Encouragement 

Providing personal motivation 

through positive self-talk and/or 

arranging rewards for oneself during a 

listening activity or upon its 

completion. 

OK ... my hunch was right. 

I tell myself that everyone 

else is probably having 

some kind of problem as 

well. 

Taking 

Emotional 

Temperature  

Becoming aware of, and getting in 

touch with one’s emotions while 

listening, in order to avert negative ones 

and make the most of positive ones. 

I take it home and take it 

out on my family. 
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APPENDIX B 
WILSON STRATEGIES FOR GOOD LISTENERS 
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APPENDIX C 

OPERATIONAL VARIABLE TABLE FOR EVALUATION 

Variable Conceptual 

definition 

Dimension Indicators Items 

Listening 

learning 

strategies 

Cognitive 

strategies 

manipulate 

the material 

to be learned 

and apply a 

specific 

technique for 

a listening 

task. 

(Vandergrift,  

2002). 

Cognitive 

strategies 

World 

elaboration 

11. Bullying is understood 

as the act of 

Linguistic 

elaboration 

12. The principal 

consequences for a person 

who is a victim of bullying 

are 

World 

elaboration 

13. ____ are necessary to 

find solutions to bullying 

incidents. 

Personal 

elaboration 

14. ____ should help 

prevent bullying 

Academic 

elaboration 

15. To prevent bullying 

incidents, youngsters should 

be guided in 
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APPENDIX D 

OPERATIONAL VARIABLE TABLE FOR SURVEY 

Variable Conceptual 

definition 

Dimension Indicators Items 

Listening 

learning 

strategies 

Cognitive 

strategies 

manipulate 

the material to 

be learned 

and apply a 

specific 

technique for 

a listening 

task. 

(Vandergrift,  

2002). 

Cognitive 

strategies 

Resourcing 1. I focus on the meaning of 

every word to understand 

the whole text. 

Imagery 2. I try to picture the setting 

of the conversation to 

understand what the 

speakers are talking about. 

Academic 

Elaboration 

3. Before listening, I think 

of similar texts that I may 

have listened to. 

Personal 

Elaboration 

4. I use my knowledge and 

personal experience to help 

me understand the topic. 

Between 

Parts 

Inferencing 

5. As I listen, I compare 

what I understand with what 

I already know about the 

topic. 

Translation 7. While listening, I 

translate in my head. 

World 

Elaboration 

14. When I guess the 

meaning of a word, I think 

back to everything else that 

I have heard, to see if my 

guess makes sense. 

Metacognitive 

strategies 

oversee, 

regulate or 

direct the 

language 

learning 

process 

(Vandergrift,  

2002). 

Metacognit

ive 

strategies 

Advanced 

Organizatio

n 

6. Before I start to listen, I 

have a plan in my head for 

how I am going to listen. 

Double-

Check 

Monitoring 

8. As I listen, I adjust my 

interpretation if I realize that 

it is not correct. 

Comprehen

sion 

Monitoring 

9. As I listen, I occasionally 

ask myself if I am satisfied 

with my level of 

comprehension. 

Selective 

Attention 

10. While listening, I pick 

out relevant points. 

Advanced 

Organizatio

n 

12. As I listen, I have a goal 

in my head. 

Problem 

Identificatio

n 

16. After listening, I think 

back to how I listened, and 

about what I might do 

differently next time. 
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Socio-

affective 

strategies are 

the techniques 

listeners use 

to collaborate 

with others, to 

verify 

understanding 

or to lower 

anxiety 

(Vandergrift,  

2002). 

Socio-

affective 

strategies 

Cooperation 11. After listening I check 

with other listener. 

Lowering 

Anxiety 

13. When I don’t understand 

something, I try not to 

worry so much about it. 

Self-

encouragem

ent 

15. I always try to enjoy 

listening. 

Taking 

Emotional 

Temperatur

e 

17. I feel that listening in 

English is a challenge for 

me. 
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APPENDIX E 

OPERATIONAL VARIABLE TABLE FOR OBSERVATION 

Variable Conceptual 

definition 

Dimension Indicators Items 

Listening 

learning 

strategies 

Cognitive 

strategies 

manipulate 

the material to 

be learned 

and apply a 

specific 

technique for 

a listening 

task 

(Vandergrift,  

2002). 

Cognitive 

Strategies 

Note-taking 6. They make notes on main 

points 

Summarizat

ion 

7. They draw reasonable 

conclusions from material 

heard 

Metacognitive 

strategies 

oversee, 

regulate or 

direct the 

language 

learning 

process 

(Vandergrift,  

2002). 

Metacogniti

ve 

strategies 

Advance 

Organizatio

n 

1. Students focus on the 

purpose of listening (e.g., to 

provide information, answer 

specific questions, give 

examples, etc.)  

Directed 

attention 

2. They look at the speaker. 

Comprehen

sion 

Monitoring 

5. They show appreciation 

for speaker’s ideas 

Problem 

Identificatio

n 

11. They discern 

exaggeration, bias, 

prejudice, or emotional hype 

in language 

Comprehen

sion 

Monitoring 

12. They can identify main 

argument or ideas after 

presentation is complete 

Socio-

affective 

strategies are 

the techniques 

listeners use 

to collaborate 

with others, to 

verify 

understanding 

or to lower 

anxiety 

(Vandergrift,  

2002). 

Socio-

affective 

strategies 

Lowering 

anxiety 

3. They control personal 

activity level 

Taking 

emotional 

temperature 

4. They demonstrate 

responsive reaction (e.g., 

nods, smiles) 

Questioning 

for 

clarification 

8. They ask for clarification 

or examples when 

appropriate. 

Questioning 

for 

clarification 

9. They withhold judgment 

on ideas till presentation is 

completed 

Taking 

emotional 

temperature 

10. They use respectful 

language in any 

feedback/questions 
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APPENDIX F 

EVALUATION FOR LISTENING SKILL PERFORMANCE 
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APPENDIX G 

LISTENING STRATEGIES QUESTIONNAIRE 

Background Information 

Please provide some basic background information on you and your learning of English. 

1. What is your gender?    □ Male          □ Female 

2. What is your first language?     

3. Do you speak any additional language(s) other than your first language and English? 

□ Yes          □ No 

If so, what other language(s) do you speak?    

4. How long have you been studying English?   

 

Questionnaire 

The statements below describe some strategies for listening comprehension and how you 

feel about listening in the language you are learning.   

Please circle only ONE number for each statement. 

Example:  

 
Never Rarely Sometimes Often Always 

I enjoy listening to music.  1 2 3 4 
5  

 

Listening Strategies Never Rarely Sometimes Often Always 

1. I focus on the meaning of 

every word to understand the 

whole text. 

1 2 3 4 5 

2. I try to picture the setting of 

the conversation to understand 

what the speakers are talking 

about. 

1 2 3 4 5 

3. Before listening, I think of 

similar texts that I may have 

listened to. 

1 2 3 4 5 

4. I use my knowledge and 

personal experience to help 

me understand the topic. 

1 2 3 4 5 

5. As I listen, I compare what 

I understand with what I 

already know about the topic. 

1 2 3 4 5 
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6. Before I start to listen, I 

have a plan in my head for 

how I am going to listen. 

1 2 3 4 5 

7. While listening, I translate 

in my head. 
1 2 3 4 5 

8. As I listen, I adjust my 

interpretation if I realize that it 

is not correct. 

1 2 3 4 5 

9. As I listen, I ask myself if I 

am satisfied with my level of 

comprehension. 

1 2 3 4 5 

10. While listening, I pick out 

relevant points. 
1 2 3 4 5 

11. After listening I check 

with other listener. 
1 2 3 4 5 

12. As I listen, I have a goal in 

my head. 
1 2 3 4 5 

13. When I don’t understand 

something, I try not to worry 

so much about it. 

1 2 3 4 
5 

 

14.  When I guess the 

meaning of a word, I think 

back to everything else that I 

have heard, to see if my guess 

makes sense. 

1 2 3 4 5 

15. I always try to enjoy 

listening. 
1 2 3 4 5 

16. After listening, I think 

back to how I listened, and 

about what I might do 

differently next time. 

1 2 3 4 5 

17. I feel that listening in 

English is a challenge for me. 
1 2 3 4 5 

           Instrument taken from: Fouad Abdalhamid (2012) Thesis: Listening Comprehension 

strategies of Arabic-speaking ESL Learners. 

 

This questionnaire was translated by the author of the 

present investigation to give it to the students, so they can 

understand better the content of each item. 
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APPENDIX H 

CLASS OBSERVATION CHECKLIST 
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APPENDIX I 

QUESTIONNAIRE FOR THE PROPOSAL 

Personal information of the students 

Course: 

Questions 

1. Do you often surf the Internet outside classroom? How often do you use the Internet 

for practicing listening per week? 

______________________________________________________________________

______________________________________________________________________. 

2. What do you think about using websites to practice listening skills? 

______________________________________________________________________

______________________________________________________________________. 

3. Do you know some websites for practicing listening skills? If yes, please list them 

here. 

______________________________________________________________________

______________________________________________________________________. 

4. When you use websites to practice your listening, have you ever experienced some 

problems? If yes, what are they? 

______________________________________________________________________

______________________________________________________________________. 

5. When you study or practice listening skills at the websites, can you learn by yourself 

without anybody’s help? 

______________________________________________________________________

______________________________________________________________________. 

6. Do you like to go to the websites for practicing your listening skills? 

______________________________________________________________________

______________________________________________________________________. 

7. In your points of view, what are the advantages and disadvantages of practicing 

listening through websites? 

______________________________________________________________________

______________________________________________________________________. 

 

Source of the questionnaire: The Use of Websites for Practicing Listening Skills of 

Undergraduate Students. A Case Study at Suranaree University of Technology, Thailand 

(Shen, Wichura & Kiattichai). 
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APPENDIX J 

REQUEST TO APPLY THE INSTRUMENTS IN THE 

EDUCATIONAL INSTITUTION 
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APPENDIX K 

AUTHORIZATION TO APPLY THE INSTRUMENTS IN THE 

EDUCATIONAL INSTITUTION 
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